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FOREWORD 


‘Buniyadi Talim’, a quarterly journal of the National 
Institute of Basic Education now Department of Basic 
Education and a Constituent unit of the National Council of 


“Educational Research and Training, New Delhi, continued to 


be published from January 1958 to December 1965, when it 
had to be closed because of the need for a consolidation of 
publications of the council, This magazine published articles, 
reviews and other writings on Basic education. 


Based on the material published in this magazine, the issue 
of this series of pamphlets is aimed at putting various writings 
on different themes related with Basic Education under the same 
cover. It is hoped that this would provide the readers with the 
consolidation of views on different themes relating to Basic 
Education and would thus meet the long cherished needs of our 
readers, students and thinkers of Basic Education. 


The pains taken by Sh. R. K. Gupta of this Department in 
compiling and editing this volume are appreciated. 


H. B. MAJUMDAR 
(Head of the Department) 
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INTRODUCTION 


Educational philosophy as a field of study can perhaps best 
be indicated by the types of questions which pilosophers of 
education attempt to answer and by its methods of enquiry. 
These methods may best be described by, reference to the 
procedures and activities which such philosophers engage.in~ | f 
when they tryto answer these questions. Examples of these 
questions are: What is education ? What is knowledge ? 
What knowledge is of most worth ? What should be the social 
function of the school? What should be the educational 
programme ? etc. In order to understand the philosophy of 
any system of education, therefore, an answer to such questions 
has to be sought for. The reprints being published in this 
volume provide answer to many of these questions but it cannot 
be claimed that the subject has been dealt with exhaustively 
through this effort. Philosophy is an ever growing field of 
knowledge and cannot therefore be dealt with in a “matter of 
fact’ way. However in what follows, the teacher would find a 
fairy elaborate picture of the philosophy of Basic education 
‘based on material taken from Buniyadi Talim. 


Basic Education as conceived by Mahatma Gandhi brought 
the concept of education in its true perspective as an all round 
drawing out of the best in child and man—body mind and 
spirit. He observed, “Literacy is not the end of education, nor 
even the beginning. It js only one of the means whereby man 
and woman ean be educated. Literacy in itself is not education. 
I would therefore begin the child's education by teaching it a | 
useful handicraft and enabling it to produce from the moment + 
it begins its training. Thus every school can be made self 
Supporting, the condition being that the state takes over the 
manufactures of these schools” and again “I hold that the 
highest development of the mind and the soul is possible under 
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such a system of education. Only every handicraft has to be 
taught not merely mechanically as is done today but scientifi- 
cally, e.g. the child should know the why and therefore of every 
process”. 


The important place provided to the teaching of a produc- 
tive craft in the system of education for the country issued out of 
two major considerations. The first was that in the traditional 
system of education emphasis was laid on the bookish learning 
making the acquisition of knowledge as the sole aim of 
education. Apart from the drudgery of learning techniques 
employed it made the students alien to manual labour. The 
result was that education in this setting resulted in creating 
quarantine conditions between the educated and the uneducated, 
the two forming almost inallienable blocks of ‘white collared 
gentry’ detesting work in all its forms and labourers sweeting 
under the tortourous condition of manual labour. In the nature 
of conditions obtainable in the country whereas the spread of 
education was expected to bea pre-requisite of progress, the 
dreadsome effects of this heavy loading of education with 
bookish knowledge was considered to be greatly detrimental to 
the task of National development as most of the educated youth 
could not be expected to te spared from the labour involving 
tasks of development of a poor and dependent country struggl- 
ing for independence and ultimately for the realisation of its 
true place in the comity of Nations. This background of the 
conditions prevailing in the country in the thirties and his 
personal experiences in Africa and in India as well necessiated a 
rethinking of the concept of education in Gandhiji’s mind and 
the introduction of crafts in the system of education can be 
ascribed partly if not wholly to this reason. 


The other factor that played a part in the development was 
the realisation of the great need for the spread of education in 
the face of the poverty of the country, As a solution to this 
malady, the concept of ‘self sufficiency’ was brought in the system 
of Basic Education in its earlier stages of formulation. It may 
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be of significance to note here. that the whole thinking was 
revolving round the provision of facilities for universal. 

compulsory and free education at the elementary stage. In 
Gandhiji’s words “J attach the greatest importance to primary 
education which according to my conception should be equal 
to the present matriculation less English”. It may be seen that 
the concept of elementary education in Gandhiji’s mind was not 
that of mere primary education but of at least that much of 
education which each citizen should have as a minimum for the 
proper fulfilment of his duties and realisation of his rights in a 
democracy. This brought in the use of the terminology of 
“Basic” to identify it from the traditional system of Education 


The teaching of crafts had thus been conceived of as a 
major vehicle for easing the load of financial implications of 
the provision for universal elementary education. It may 
however be noted that the objective was not simply to append 
the teaching of crafts to the traditional system of education for 
the sheer economic benefits accruable from it but the major 
motive was to make education’ related to the needs of the 
child and the society and the craft work had been kept in the 
system of education for its educational value and had no place 
therefore in merely its mechanical form. It was envisaged to 
meet the creative and productive cravings of the students 
through the provision of such productive work which’ was 
socially desirable. 


Another important departure that Basic Education made 
from the traditional system of education related to the stress 
on the integeration of school and the community for the explicit 
objective of bringing about a change in the social fabric 
of the society Gandhiji conceived this system as a silent 
spearhead of social revolution. As has already been discussed 
the concept of education as drawing out the best in the child 
could become a truism only when the system of education and 
the educational institutions had a true reflection of social 
conditions in their activities. There can hardly be any two 
opinions about the desirability of relating education to the 
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social needs yet the achievement of this objective has eluded 
the educationists for a long time and there has existed a gulf 
between the school and the society despite various attempts in 
this direction. The great emphasis on community work and 
community living as a means of educating children were designed 
to achieve this objective. It was realised and rightly so that 
along with the expansion in educational facilities for the 
millions of the uneducated, the development of the country 
will get blocked unless the heart of India which resides in the 
villages is paid proper attention and Basic’ education in this 
context made a definite move. It may not be necessary to 
elaborate here that in the image of developed India that 
Gandhi had in his mind, the villages occupied a place of 
great prominance. In the philosophy of Basic education, 
therefore the, needs of the villages, have been given a prominant 
place. 

A word about the methodology of teaching and subject 
content will not be out of place although the subject will be 
dealt with at length in the subsequent volume of this series. 
Basic education stands for shunning all superfluous knowledge 
and a ‘stuffing of the mind of the children’ attitude. The word 
‘superfluous’ here means whatever is not of use in the immediate 
or near future. It therefore starts with life as it is lived and 
the knowledge and work experiences are acquired by the 
children as per needs of the situations as they partake 
in the socially accepted productive work and other activities. 
Major emphasis in the procedure is laid on the realisation 
of the need for acquiring practical knowledge on the part of 
the children. The technique is termed as ‘correlation’ which 
implies that knowledge of various aspects of life should be 
acquired by the children in a coherent and comprehensive 
manner. Emphasis on the use of the mother tongue as the 
medium of instruction and the use of social and natural 
environment and the productive work as centres of correlating 
knowledge are aimed at the achivement of this goal. 

During the last two decades, the scheme has been tried in 
its various settings and has aroused considerable interest among 
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the educational thinkers, practitioners and the public alike. 
people of different shades of opinion have had interesting views. 
on this subject. In sectionI of the reprints, views of eleven 
eminent writers are presented on ‘what Basic education means 
to me’. This section will give the reader a cross sectional 
view of what have been the conceptualisation of people on the 
principles and philosophy of this scheme. 


Section II contains a miscellancy of articles relating to the 
philosophy and principles of Basic Education written by people 
with different stand points of thinking. The reader may look 
for up to date thinking on the subject in these pages. 


Section II contains writings about the social philosophy of 
Basic education. These writings assumed importance during 
the national emergency period when integeration was the main 
focus of attention of all alike. This section is intended to 
highlight the important place that social cohesion and progress. 
of the society has in the scheme of Basic education. 


Section IV hasa miscellancy of articles in Hindi without 
any specific classification into subject contents. The views. 
expressed in these writings have significance in so far as the 
understanding of philosophy of Basic Education in concerned. 


R.K. GUPTA 
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SECTION I 
What Basic Education 
means to me 


MAHATMA GANDHI 


“By education I mean an all-round drawing out of the 
best in child and man—body, mind and spirit. Literacy is not 
the end of education nor beginning. It is only one of the 
means whereby man and woman can be educated. Literacy in 
itself is not education. I would therefore begin the child’s 
education by teaching it a useful handicraft and enabling it to 
produce from the moment it begins its training. Thus every 
school can be made self-supporting, the condition being that 
the State takes over the manufactures of these schools.” 


“T hold that the highest development of the mind and the 
soul is possible under such a System of education. Only every 
handicraft has to be taught not merely mechanically as is done 
today but scientifically, i.e., the child should know the why and 
the wherefore of every process. I am not writing this without 
some confidence, because it has the backing of experience, This 
method is being adopted more or less completely wherever 
spinning is being taught to workers, I have myself taught 
sandal-making and even spinning on these lines with good 
results. This method does not exclude a knowledge of history 
and geography. But I find that this is best taught by trans- 
mitting such general information by word of mouth. One 
imparts ten times as much in this Manner as by reading and 
writing. The signs of the alphabet may be taught later when 
the pupil has learnt to distinguish wheat from chaff and when he 
has somewhat developed his or her tests. This isa revolu- 
tionary proposal but it saves immense labour and enables a 
student to acquire in one year what he may take much longer 
to learn. This means all-round economy. Of course the 
pupil learns mathematics whilst he is learning his handicraft,” 
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‘J attach the greatest importance to primary education 
which according to my conception should be equal to the 
present matriculation less English.” 

“The Scheme that I wish to place before you today is not 
the teaching of some handicrafts side by side the so-called liberal 
education. I want that the whole education should be imparted 
through some handicraft or industry. It might be objected that 
in the middle ages only handicrafts were taught to the students; 
but the occupational training. then, was far from serving an 
educational purpose. The crafts were taught only for the sake 
of the crafts. without any attempt to develop the intellect as 
well. In this age those born to certain professions had forgotten 
them, had taken to clerical careers and were lost to countryside. 
The remedy lies in imparting the whole art and science ofa 
craft through practical training and there through imparting the 
whole education.” 


From B.T., 1(1) January, 1958. 


K. L. SHRIMALI 


Basic Education aims at reviving rural. culture and rural 
economy so that the process of the disintegration of the human 
community might be stopped and its human values might be 
Testored. It aims at reestablishing that functional relation- 
ship with nature which is found for the most in agriculture and 
husbandry. The child gets his best education when he is in 
intimate touch with animals, plants and human beings. When 
the child is looking after animals or cultivating the soil or 
Taising crops, he not only develops his hand and eye but also 
receives intellectual and moral training. As a member of the 
community, the child shares in work with parents, brothers, 


sisters, friends or neighbours and this in itself is the most 
effective education, 


In Basic education craft has been given the central place 
se it is only in and through work that human beings 
op intimate contacts with each other and thus develop an 
rated community through cooperative action. By making 
craft as the meduim of education, new human values are created 


in which the appreciative and Productive functions of human 
life are fused, 


becau 
devel 
integ 


Gandhiji gave the highest importance to the human 
community and therefore in all his planning it occupies the 
central place. He was trying to revive rural culture since he 
believed that the human community can best be developed in 
little places and essentially in rural surroundings where people 
have functional relationship with nature. The culture of the 
cities is transitory and unstable and whatever little strength it 
has is eventually derived from the rural life. “Disintegration of 
the rural life therefore will ultimately lead to the disintegration 
of social and human values. Realising this great truth, Gandhiji 
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developed a system of education which would be instrumental 
in preserving and enriching rural culture.” This was called by 
him Basic education or Nai Talim. It is not a name for an 
orthodox pedagogical method or technique as is so often under- 
stood. It is a social philosophy which belongs peculiarly to 
the small communities. It makes a unified educational approach 
which may favour the growth of community life rnd can only 
take place within the community and not outside. For Basic 
education the community is both an end and means. 


Basic Education has been looked upon with contempt by 
the so-called educated people living in large cities, since it 
appears to be working at cross purposes with the urban culture. 
There is no doubt that the ideology underlying Basic education 
is opposed to the modern trend which leads to extreme division 
of labour and specialisation, excessive concentration of power, 
wealth and the production of goods, greater and greater exter- 
nalization of political authority and concentration of population 
in great cities, Basic education is not opposed to science and 
technology but to those social and economic accompaniments 
of our technology of mass production in which ends and means 
are isolated and which ultimately lead to the destruction of the 
family and the community. The whole question is: are these 
accompaniments the inevitable results of scientific technology ? 
Must the application of technology necessarilyjlead to centraliza- 
tion of power and politics? The future of Basic education is 
linked up with the answers which we give to these questions. 

No thoughtful person would like to deny the advantages 
of science and technology. Without their aid we cannot cradi- 
cate from our midst poverty, hunger, disease and ignorance 
which are our greatest enemies. There is nothing wrong with 
science and technology. 

It is not necessary to abolish these instruments provided 
we are clear about the objectives for which we wish te use them. 
We can have all the advantages of science and technology 
without the disintegration of community life and the fragmen- 
tation of human personality, if we decentralise our industries, 
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It is true that some of the heavy industries will have to be 
centralised both in their productive techniques and financing. It 
is also true that some cities which have already eome into 
existence have probably come to stay for commerce banking 
and other services. But their acceptance need not lead us to 
wholesale urbanism with all its evils. With the electric trans- 
mission of power, internal combustion motor any similar 
devices, power can be used cheeply in either large or small 
quantities and at varying distances from the point where it is 
distributed. It is no longer necessary to have congestion of 
men and machines in the cities. The new technology is giving 
us a host of instruments which will enable the villages to 
increase their productive capacity and to maintain a higher 
standard of living without disrupting the rural community and 
family life. It can remain rural in character and still participate 
efficiently in many processing and manufaturing activities. The 
modern technology need not be in conflict with the human 
community. Reconciliation between technology and human 
community can be attained through decentralisation of industry 
and administration. Both technological efficiency and the 
welfare of human community can be best attained through Basic 
education which emphasises education through productive 
activities in the natural context of the community. 


Basic education thus can become the most effective instru- 
ment for technological, educational and social reconstruction: 
It will help in the urbanization of rural areas and atthe same 
time ruralize the cities. We need both cities and villages and 
if there is proper planning, there need not be any conflict 
between them. Ina well-balanced society rural life and urban 
life can become complementary. The living conditions in rural 
areas are at present intolerable and it is no surprise that there is 
continuous migration from villages to towns. This must be 
stopped by improving the conditions of rural life. On the 
other hand, there are some values and ways of rural life 
which must be preserved even in the cities. If these values are 
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abandoned in the transition from the rural community to 
urbanism, the society begins to decay. 


Basic education is needed both for rural and urban areas. 
In rural areas its function will be to reconstruct the rural life 
with the aid of new technology. The rural community need 
not remain exclusively agricultural. It can remain rural but at 
the same time participate in small industries or crafts, which 
rely mainly on individual skills or crafts, or small projects 
providing goods or services for the local market or decentralise 
large scale industries. Basic education is equally necessary for 
the cities. By preserving the primary values of rural communi- 
ties, it will save the urban people from degeneration and decay 
Basic education is the only solution for saving the urban soceity 
from dangers of sophistication, intellectualism and compart- 
mentalization. It will help us in recovering the community and 
save the society from disintegration and death, Nai Talim may 
help us in creating a new culture ! 


From B. T., I(1) Jan., 1958. 


K. G. SATYIDAIN 


India faces today a large number of very complicated pro- 
blems pertaining to ignorance, poverty, disease, social obscu- 
rantism, disunity and what not. It has also great intellectual, 
cultural and spiritual resources on which it can draw in dealing 
with this crisis. Education is, to my mind, the means by which 
these resources, as well as the technological resources, deve- 
loped in other nations and countries, can be mobilized to meet 
the situation. It is not necessary to discuss here the link-up 
between education and the whole social scenc from which it 
must inevitably draw a good deal of its colour andtexture. I 
would, however, like to draw attention in the context of our 
work for Basic education, to what I regard one of the most 
important and basic issues on which the health and vigour of 
our national life primarily depends and suggest the contribution 
that education can make to it. 


I consider it to be a matter of prime importance that 
we should imbue our national mind with the spirit of work, in the 
sense in which Carlyle equated it with “worship’’,—work into 
which one can throw oneself with one’s heart and soul ; work 
which challenges one’s powers to to the fullest ; work which is 
socially worthy; work which exacts the highest standard of 
efficieney and craftsmanship from the worker, It is important, 
firstly, because we must ensure improved standards of produc- 
tion all round. In various fields like agriculture, industries, 
crafts, administrative work in offices, our standards, on the 
average, are below those of many other countries and this 
slows the tempo of our material progress and involves tremen- 
dous waste of human material. If three men do the work 
of one, there is something seriously wrong and educationists, 
industrialists, administrators public men should sit up and 
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‘take serious notice, We have put up with it rather carelessly 
because we have become habituated to it and I am not quite 
sure that there is a sufficient sense of urgency in the matter. 
Recently, I read an article by a well known writer, who argued 
‘that, unlike Europe, the climate of this country was not suited 
to hard and efficient work, that the average Indian had neither 
the muscular energy, nor the neural capacity, nor the acuteness of 
senses to produce the same results in industrial production as 
his fellows in other more favoured lands, that he had recon- 
लत himself to a slower tempo of life which was right and 
proper for him and that any one who forces the pace is being 
unwise and courting danger and social maladjustment. I 
have given some thought to this carefully argued thesis but 
I am unable to agree. It is really a counsel of defeatism ; it 
fails to take into account the fact that there are not only 
individuals but groups of people in this country who work 
with the same efficiency as the American or the Russian or the 
British ; that motivation plays an important part in the matter ; 
that if the relationship between the worker and his work is con- 
genial and rightly ordercd, it has a direct bearing on his out- 
put ; that it matters profoundly to the individual whether he 
is working freely and independently for a cause which he 
understands and respects or as a slave who is a cheap substi- 
tute for a robot. But the implications of what I am discussing 
go much deeper and wider than the field of material produc- 
tion. I am convinced that work, in tbe sense that I have 
envisaged, is necessary for a man’s self-respect, his joy in life, 
his sense of fellowship. Jt serves as a cathartic agent and gives 
health and sanity to the individual and the community. It has 
ramifications which go beyond economics ; they are bound up 
with the whole process of the formation of a well adjusted 
social and moral personality. We are pledged to produce a 
nation of workers and not a nation of drones. I think, through 
our social educational effort, we have reached a stage where 
educated persons are giving up their traditional aversion to 
work. In this process the pressure of the economic situation, 
the increasing respect that is being given to technically 
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trained personnel, who have to work with their hands, the 
impact of basic and technical education have all played their 
part and we should welcome this change. But we have yet to 
achieve a practical adjustment to the concept of the ‘dignity of 
labour” and to make it a basic factor in life. 1 have no doubt 
that in work done in this mood of reverance lies our salvation 
and we should do all we can to ensure that its spirit and 
appeal permeate all stages of education. 


Basic education is pledged to introduce the spirit of 
work in schools and make it the basis of learning. Though the 
actual implementation of the idea is still halting, many per- 
5015 have not yet fully understood its underlying spirit, there 
is a growing realization that a divorce between life and learn- 
ing, between work with the hands and work with the mind is 
Wrong and undestrable. Our ideal is not the production of 
“gentlemen” in the medieval sense of the word. living in ivory 
towers and cut off from the “madding crowd’s ignoble strife” 
but workers who have a love of craftsmanship and a passion 
for efficiency in all that they undertake. I would like to quote 
a fine statement by Dr. Zakir Husain about the nature and 
significance of true work which he made at an Educational Con- 
ference in 1940. “All work is not educative. It is educative: 
only when it is preceded by mental effort...But even when all 
these four steps have been gone through, it does not follow 
that work would prove educative. It would certainly give: 
some skill, mental or manual, but skill by itself is not educa- 
tion. Only that work is genuinley educative which serves: 
some value, higher than our selfish ends, and to which we are 
devoted. He who works for his own ends may become skilled, 
he dose not become educated. Inthe service of values, man 
does not seek his own enjoyment but strives to achieve perfec- 
tion in his work, to improve his character and to become a 
real human being. This educative quality can be found in 
handwork as well as in mental work—and both can be devoid 
of it ! The real ‘‘school of work” trains children to think before 
they take up an activity and to test and assess results when it 
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has been completed so that they acquire the habit of doing: 
their very best whether engaged in manual or mental work. 
Let those who wish to make work the medium of education 
remember that work is not purposeless, that it is not content 
with any results that may follow. Work does not mean the 
passing of time by doing any haphazard things ; it is not 
amusement; it is not play; it is work; it is purposeful ; 
striving. Work sits in judgement on itself with the strictness of 
an enemy and when it passes the test, it yields, joy, unparalleled 
and unsur-passed. Work is worship.” 


The great decate about Basic education that started in 
1937 is still going on in some form or another and it would not. 
be correct to say that all issues have been finally settled, But 
it must be realized that so far as mass education is concerned, 
the country has accepted Basic eduction as the national pat- 
tern. It is, therefore, desirable that the general controversy 
between Basic and non-Basic education should cease, though 
there will always be individuals who will hold different views. 
The “traditionalists” must realize that there isa truth of life-- 
giving significance in the basic concept, which we must whole- 
heartedly welcome and that a purely bookish and socially 
isolated education will not do. The advocates of Basic educa- 
tion should, on their part, make a distinction between the letter 
and the spirit of the scheme and their approach to it should be 
elastic, not doctrinaire ; it should be imaginative and realistic at 
the same time. If the main ideas have been grasped and applied 
—as elucidated, for instance, in the Ministry of Education’s 
brochure “The Concept of Basic Eduction—it does not matter 
whether 100% crrelation is achieved, If the quality of craft- 
work is reasonably good, the idea of “self-support’? is not 
educationally sacrosanct. Again, while, it is valuable to carry 
forward the attitude and ideas of Basic education into the 
field of secondary and higher education—in ihe multipurpose 
schools, we have tried to do so—their application as well as 
applicability will vary with different stages because each has its- 
own specal logic and psychology. Further, it would be wise 
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-and realistic for them to realize that every Basic school in the 
country, or even the jbetter ones amongst them, cannot be 
expected to achieve what, for instance, well known institu- 
tions like Sevagram and Gandhigram may have done under 
special circumstances and, if we do not temper the wind to 
the shorn lambs and pitch our demands too high, we are sacri- 
ficing the practicable to the ideal and forgetting that some- 
times the best can be the enemy of the good. We must certain- 
ly integrate our education with life—and I have always stress- 
-ed this point—but even that idea can be carried too far. We 
cannot merge education into life. It has its own objectives 
and techniques which can be ignored only at our peril and it 
‘would not be correct to envisage it as identical with or 
assimilable into, related and socially very important movements 
like Bhoodan, Shramadan, and the like. Life is ultimately a 
unity but, at the practical level, it has many phases and 
countenances which call for their own appropriate approaches: 
We must also resist the temptation to Jet two parallel systems 
of education, Basic and non-Basic, develop from the primary 
to the university but welcome the tendeney for cross-fertiliza- 
tion of ideasso that we have eventually a single system of 
education—psychologically and sociologically sound, permea- 
ted by certain common objectives and purposes and_ utilizing 
techniques appropriate to each stage—and not enter into a 
futile battle of nomenclature. 


I think it is somewhat unseemly that there should be 
anything like a quarrel or misunderstanding between what 
the Central and the State Governments are trying to do in 
this field and what is being done by voluntary organizations. 
We should not only refrain from challenging each other’s 
boanafides but should fully cooperate with, and try to 
understand, each other. There are no iwo camps; we are 
all moving in the same direction. The voluntary. organi- 
zations should appreciate the attention and resources which the 
Government are devoting to Basic education, both directly 
and through assistance to reputable non-official agencies. 
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Governmet on their part are anxious and keen to encourage,- 
appreciate and assist, to the best of their ability, wherever 
good work is being done in the field of education by non- 
official agencies and educationists. They realize that a large 
scale public educational system cannot, by its very size and 
nature, develop that spirit of research and experimentation 
and personal devotion which characterizes the best of the 
private education! istitution. We prize and welcome their 


effort because they enrich the common pool and serve the 
nation’s children and adolescents, who are our common con- 


cern and responsibility. Let us go forward, therefore, in a 
companionship of endeavour and labour to produce, as I have 
put it elsewhere : “young men and women who {have resilience 
of mind, breadth of interests and generosity of emotions, to 


whom lifeis nota sordid commercial transaction but an 
adventure in love, faith and courage" 


From B. T.. 1(1) Jan., 1958. 


M. P. DESAI 


It is extremely painful to observe that though we have 
long been independent, no bold start has yet been taken in the 
field of educational reforms. Viewed from this angle of vision 
the reform of Basic education sponsored by Gandhiji was 
altogether a novel one. It belonged to the soil and it was 
intended to reform the educational machinery of this soil. It 
was not a mere imitation of any foreign educational philosophy. 
It was not designed to be a hot-house plant meant for creating 
a model of certain reformatory principles and to feel flattered 
thereby. It was contemplated and planned to serve every 
hamlet in India aimed at lifting up the entire masses of the 
country by infusing faith in their own welfare. It was not 
meant for merely flattering the bare one percent class of the 
population. 


The Royal Road for Implementing it 


That is precisely why this reform though considered diffi- 
cult, can be brought into practice on a very comprehensive scale. 
It is neither a fool's paradise nor is it intended to flatter its 
sponsors by creating just one model for the purpose, Gandhiji 
was aware of this and so he thought of making it comprehen- 
sive for the entire nation. He was quite non-ambiguous in 
pointing out the royal road for implementation of this reform. 
Addressing a conference of Education Ministers, high officials 
and important educationists of the country at Poona in 1946, 
Gandhiji discussed the question of implementation of the 
Wardha Scheme of Education and said: “I do know your 
difficulties. Those of us who have been nurtured and brought 
up in the old traditional system of education cannot easily turn 
a new leaf all of a sudden.” But the genius of Gandhiji lay in 
the fact that he always had a solution for such difficulties and 
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his solution would be acceptable to all. He would also give 
concrete practical suggestions for the ways and means of 
applying that solution. That is why immediately after what he 
stated above, he pointed out politely, but with unmistakable 
firmness : “If I were in the office of a Minister, I would give 
such comprehensive instructions that all activities in the 
field of education would run on the lines of the 
Basic Education and in its direction.’ It was on the basis 
of this advice of Gandhiji that during the premiership of 
the late Shri B. G. Kher an instruction in this behalf in 
the form of a regular G.R. was issued in the State of 
Bombay. That G.R. still holds good. Such aG.R. can every 
easily become a directive for all of us. It points to an ideal 
but the track to that ideal is yet to be trodden, This becomes 
A veritable responsibility of officials in the Educational Depart- 
ments. Every one knows that the entire train of reforms is 
stranded here, That is exactly why Gandhiji warns us against 
this great handicap “I shall permit such governmental 
officers as have no faith in this system of education or are other- 
wise unwilling to implement this policy with unflinching since- 
rity to resign and to get free from governmental machinery.” 
This is, indeed, a very strict measure. If however, we 
do not take steps commensurate with the task before us nothing 
can be achieved. And yet, after announcing such a stern 
-warning in a very practical way that able politician pointing 
cout common remedy stated : “but if the Ministers know their 
business well and pursue the matter with all their perseverance 
‘and enthusiasm at their command, I do not think such a strict 
measure (of relieving Government officers) will be necessary.” 
But you will ask : what should we do if the Ministers have no 
faith ? If, in case they do not rise to expectations, what is the 
remedy? In that case, the original directive principle itself 
should not be announced. But if it is announced and yet not 
‘acted upon, there is only one inference possible: either they 
submit to the tactics of Government officers or the popular 
institution, which is their master, is inactive or indifferent to 
the implementation of their programme. What I mean to say 
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is that the responsibilities lie squarely on the Congress itself 
as much as on the Talimi Sangh for implementing the principles. 
of Basic education in the country. Assuming that it is the 
special responsibility of the Sangh and that of the Congress is 
only ordinary, it cannot be denied that both of them are Tes- 
ponsible for putting the programme of national reconstructiom 
through. 

A rapid survey of the development of Basic education 
during the last twenty years will be rewarding. That will 
clearly explain as to how those who have national education at. 
heart feel worried about the teaching of English. This question 
is intimately connected with the aims, objectives and ideals 
of Basic education. Let me cite an instance, As the present 
system of education is intimately connected with and is based 
on the teaching of English, so also‘the Basic or comprehensive: 
primary education is based on the two pillars of the regional 
language ; and the national language English obviously has. 
no place in this edific. Besides, there are two more basic 
principles connected with this which this survey will amply | 
year out. 

Compulsory versus Basic 


You very well know that new or Basic education what- 
ever terminology you may choose to use was first placed before 
the country twenty years back, At that time it was not, as its. 
distorted version is seen today, different from and going against 
free and compulsory education in the country. Today the 
educational Concept of the government is so confirmed that 
compulsory education is always equated against Basic educa- 
tion ; and yet Basic education is, a new-found panacea ; the 
name of a great man js associat 


reference: That js why a little 
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Whatis meant by Basic Education 

It was a vision that suggested what would constitute free 
and compulsory education for every child in India as funda- 
mental education of the citizen of a free republic. It certainly 
was not and is not a scheme for opening more and more schools. 
that will impart compulsory instruction and for pleading want 
of money as a reason for that. The ordinary governmental 
design for free and compulsory education will not, it is as clear 
as day light, do any longer. 

Sir John Sargent placed before the country an estimate in 
1944-45 that it will take 40 years to implement that scheme. 
How can we wait that long? If we follow the plans laid down 
by Gandhiji, it would, the Kher Committee reported, be 


accomplished within twenty years. 

Thus compulsory education is not different from Basic 
We want to make Basic education itself compul- 
sory in the country and thereby make it possible for us to 
give free education to all. This will otherwise not be possible. 
That exactly was the meaning, aim and ideal of Basic education. 


English—the Medium of Ignorance 

That was not all. Constructive criticism of the defects in 
sh education also is to be found in the educational reforms 
Gandhiji. The Government departments con- 
t this while considering the question of Basic 


education. 


Engli 
suggested by 
veniently forge 
education. 


One consequence of the machinery that was erected on 


the basis of English during the last 150 years is that where 
there was 80% literacy in the country, there is now 80% 
illiteracy ; and if we examine this question from the point of 
view of people’s knowledge, we find that the English language 
has been 50 misused that we have made it, though uncon- 
sciously, the medium of ignorance rather than of knowledge, 


The Secret of Integration 
Integration of national education necessitates that it 


should be intimately connected with the life of the people and 
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serve them in all respects and all its limbs. The current system 
of education in India fundamentally misses the mark and we 
find to-day that a multitude of futile schemes are let loose in the 
name of integration. Any system of education that does not 
integrate itself with People’s economic, social and cultural life, 
Misses the very core of integration in Basic education. 


Freshness of Basic Education 


After examining the question of integration of an educa- 
tional system, it is not correct to say that there is anything 
new in that system of education which fails to integrate the 
teaching of various subjects in a class room. The new idea 
that Gandhiji placed before the country for the civic educa- 
tion of its citizens was that there should be a live contact 
between education and the life of the people. To quote 
Gandhiji, “This system of education is such that as the child 
learns anything it enters into th 
student. Without that, no 
basic. Such a live contact 


cess, 
Basic versus the inverted-pyramid System 


As if University education was meant for all and 
the principal aim for all, education of primary and- 
secondary stages was Passed under its burden and for 


its sub-servience and this is how the pyramid of edueation was 


inverted. The word Basic suggests that the foundation of 
education and its entire edifice is Primarily fundamental to 


education and it is only onthe foundations of this Basic primary 
education that secondary and higher education wil] work. In 


, ing 
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calling his reforms Basic education Gandhiji effectively pointed 
out that this reform aims at putting this inverted pyramid 
aright, But what do we find today ? We say that we need 
English for higher education and the Union Government thinks 
of education as subservience to that nation. And the farthest 
limits of ridiculousness are reached when they say that English 
should be introduced even in the Basic education, which they 
have placed within insulated enclosure. 


Industry and Education 


The Government Departments of education in the 
country made the matter worse when they equated the 
Wardha Scheme of education with the system of into 
gration. This was indeed a one-sided and narrow mean- 
ing. Let us, however, not object to {that also. All the 
same, it is obligatory on them to find out ways and means to 
find experts for implementing their scheme. But this is hardly 
the case. On the other hand, they did nothing abaut introduc- 
ing a few fundamental reforms, that Gandhiji called the basis 
of Basic education. For example, if industry is the medium of 
education, that medium at least should be made sound and 
strong. This will hardly be disputed. Instead, they consider 
that it would suffice ifachild spins for some time every day 
his spinning activity slightly every year! And if 
ut, they say that school children do not 
relish more work. On the other hand, courses of bookish 
‘education go on increasing. It is common experience of us 
all that neither children nor teachers can complete their courses 
and yet they go on increasing as if school children ike all this { 
Jt is common experience that activities like spinning are 
relished by children. Tt is necessary to ensure that understands 
and skill are introduced in industry as in all other subjects ; 
it is necessary to find out a system for teaching it properly so 
that proper integration grows between life and education. 
Nothing of this kind ever happens, and it is proclaimed from 
that Basic education is the national policy ! 


and increase 1 
any one points that o 


house tops 
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The Problem of the medium of instruction 


Another fundamental principle that Gandiji enunciated 
was that all education shall be imparted to a child in his 
mother tongue or regional language. He also recommended 
Hindi as an inter-State language. It is, therefore, strange if we 
do not follow this principle sincerely and then shout about it. 

Those who cry for the restoration of English are not 
necessarily enamoured of the beauties of the English language. 
English enables us to acquire governmental employment and 
ensures social progress. If, therefore, regional languages aie 
introduced in governmental administration, every one will 
welcome that, One of the fundamental principles of Basic educa- 

tion is this change of medium. But what is its plight to-day ? 
The Teaching of Hindi 


What do we do about the teaching of Hindl? In the 
urban schools in the State of Bombay facilities for teaching 
Hindi have been provided. But what is the position in the 
villages? (It is gratifying to note that the Government of 
Bombay have of late started giving attention in this direction 
also). Instead of worrying for this problem, we worry for the 
problem of teaehing of English! If, therefore, the clock of 
Basic education is set back by such attitude of ours, then there 
is no cause for wonder and as if this is not enough, there is a 
further onslaught that English may be reintroduced. Why 
would otherwise the government encourage interference with 
the very clearly laid down policy of national education ? 

Save English 


We do not conclude from this that English is not essential 


for us. But it is necessary for us to be discrect about it, And : 


that is all that we want. It js impossible now to continue tO 
mortgage the entire education of the country to the English 
language. Truth to speak, there is real danger to the English 
language itself in that policy: There is just one per cent 
among the people who know English and that too will gradually 
fade away. It is, therefore, in the interest of the English 


£ 
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language itself that we introduce it from the eighth standara 
onwards and permit the Basic education to grow before that, 


or else we shall spoil both. 
Basic education is the only solution 


The concept is meant for the whole of India, Sometime 
back, the late Maulana Abul Kalam Azad, the then Minister 
for Education in the Union Government, spoke eloquently 
about this problem in a conference of Education Ministers of 
the State Governments and we read its reports in the press. 
He very emphatically stated that the present system of educa- 
tion is futile and that Basic education is the only go for us, 
otherwise unemployment will increase our ideals will be stunted 
alculable harm will be done to us, We have therefore, to 
find out ways and means of saving ourselves from this cala- 
mity. The present system of education increase unemployment 
among the educated and by draining young men out from 
villages creats intellectual starvation in the cities and this gives 
rise to talks of ‘Socialistic Pattern’ among the educated un- 
employed. But socialism itself, i.e. the concept of quality of 
human beings, itself, is murdered. That is possible only by 
industrialising villages and the way to do it lies through 
Khaddar and Village Industries. The understanding, skill and 
technique of utilising the raw material where they are produced 
and converted into finished goods should be made universal. 
It is heard that scheme of education enunciated by Gandhiji, 
points out that such industries alone will be the proper medium 
of true education, for, there lies the secrct of its integration 
with life. It is around this medium of industry that we may 
the threads of languages, mathematics, poetry, music, 

ainting. etc. for that alone is the giving path to true educa- 
tion. English has no place in this scheme or programme ; 
Jet it take its place thereafter. And yet if efforts are made to 
retain English, the people should raise their voice against it, 
because the true socialistic pattern or equality of opportunities 
for development or all cannot be achieved without it, 


From B. T., TET A ee Tic July, 1958. 


MAULANA ABUL KALAM AZAD 


The old distinction between primary and middle schools 
has now been eliminated. In its place we have approved a 
Basic Pattern of 8-year education for the entire country. We 
must formulate clearly what are the minimum requirements of 
this Basic pattern: Till now people have thought of general 
education and professional or craft training as two separate 
things. The general idea has been that education develops our 
minds but for earning our livelihood we have to adopt a handi- 
craft or a profession, The Basic pattern has sought to unify 
these two demands. Its object is to provide education for 
children which would both develop their minds and train them 
for a profession. It is a mistake to think that in Basic educa- 
tion a child learns a craft in addition to receiving education. 
The real meaning of Basic education is that the craft itself is 
the medium of their education for life. 


Apart from other merits of the Basic pattern it will help to 
restore dignity to manual labour and handicrafts, Till now the 
trend in rural areas has been that if a farmer has two sons, he 
has marked one for farming and felt that the boy did not need 
any schooling. The second he sends to school but the intention 
is that he will give up farming and take up some job in town. 
Thus children have till now been sent to school not to receive 
education in order to become better farmers, blacksmiths or 
carpenters but with a view to abandon their ancestral professions 
and seek urban jobs. We want to change this state of affairs 
completely. In future all rural children should go to school 
and receive education not to give up their ancestral professions 
but to become better farmers, better blacksmiths and better 
carpenters. Education must not divert people away from their 
heritage but enrich it. Everybody has a right to education but 
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the education should be so designed that the present unhealthy 
craving for government service shonld cease. 


The situation is somewhat different in urban areas but the 
aim of education is the same. Here also the Basic pattern of 
education is intended to train a child to become a useful 
member of society and not add to the number of those who are 
unemployed and in some cases unemployable. There should be 
no bias for only white collor jobs and those educated in the 
Basic pattern should be able to take up any profession for which 
they are fitted by aptitude and taste, The aim of the Basic 
pattern is to create the sense of social purpose and the recogni- 
tion of the dignity of labour. 


Mahatma Gandhi thought deeply over the nature of 
national education and formulated the Basic pattern. Since 
then, we have also considered the matter carefully. We have 
the largest population in the world next to China. With our 
vast number, there can be no solution of the problem of educa- 
tion except on the Basic pattern. Otherwise, spread of educa- 
tion will only mean increasing the number of those who are 
diverted from their ancestral occupations and become unem- 
ployed. If we are to make education universal and at the same 
time inerease the prosperity of the people, the Basic pattern 


supplies the only answer. 


From B. T., EE OE April, 1958. 


C. N. HANGAL 


Unfortunately Basic education has been misunderstood 
right from the beginning. The Assessment Committee on Basic 
education has correctly reported that there is no unanimity of 
opinion in the different States about the concept of Basic edu- 
cation. Although, very recently, the Ministry of Education, 
Government of India, has issued a blue book dealing with the 
concept of Basic education, still itis felt that a majority of 
workers in the field of Basic education are not very clear 
about it. 


It is true that the traditional education which has been in 
vogue for the last hundred years has done a great deal to deve- 
lop a class of intelligentsia in this} country. It has succeeded in 
preparing educated young men and women to work as intellec- 
tual supervisors and administrators for the country, But the 
problems have changed since the attainment of indepencence in 
1947. As against a limited number of persons being educated 
in pre-independence period, the Post-independence era seeks to 
provide mass education to all school going boys and girls so 
that they may help in the successful running of democracy in 
India. 


Truly speaking, the traditional education is unsuited for 
this country as it simply multiplies the army of supervisors and 
administrators who can guide others on paper but cannot do 
anything by themselves. This has been Mainly responsible for 
swelling the number of educated unemployed youths of this 
country. Imagine the chaos which will follow, if every one is 
ready to supervise but nobody to work. For instance, it has 
been seen how educated young men of Tural areas are fleeing 
from their farms and villages to towns to accept sort of clerical 
‘or supervisory jobs. They have sincerely developed a sense of 
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hatred for their ancestral work as a result of their education on 
traditional lines. A need, therefore. arises to reform our tradi- 
tional education so that this chaos may not continue further. 
It is to achicve this object in the post-independence period that 
Basic education was initiated by Mahatma Gandhi in 1938. 


Need For Educational Reform In Schools 

The Directive Principles of State Policy of the Indian 
‘Constitution require each State to provide for free and compul- 
sory education to allchildren upto the age of fourteen. It is, 
therefore, desirable that common pattern of syllabus consisting 
of core and optional subjects should be enforced both in rural 
and urban areas, so that every child (high or low born) may 
receive a certain minimum education which may help him in his 
socio-economic adjustment in Ihe society and to make his enli- 
ghtencd contribution to the successful working of democratic 
institutions in this country. It is after Class VIII i.e. the Senior 
Basic stage (14) that a student will have to think about his 
future career according to his capacities and talents, through 
personal chioce or psychological tests, if available. Out of this 
lot, some will be labourers, some skilled workers some techni- 
some clerks, some supervisors, some administrators, some 
some ministers, etc. according to their merits. 
education upto class VIII, unlike traditional 
ed out to impart both academic and 
practical education to insure all-round development of rae indi- 
vidual as an intellectual worker, who takes interest in doing 
ve work with his own hands. 


cians, 
legislators, 


Consequently, 
education, should be chalk 


constructive and producti 


Need For Social Reform In Schools 

Normally the society will take a long time to reform itself. 
Hence, if the education follows the pattern of the society, there 
is no immediate future for the country. The only solution for 
the early rejuvenation of the society lies in the fact that school 
besides the instructional work, should take necessary steps to 
evolve a new social order in the school itself so that the child- 
ren may have a taste of the new attitudes, values of life and in 
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future they may be the pioneers in bringlng about a change im 
the social set up of their community. In other words, Basic 
education seeks to change the pattern of the social structure of 
the society through the children of the Basic schools. In short, 
Basic education aims (1) to produce an intellecual worker and 
(2) to evolve a new social order free from class distinction, 
exploitation and violence. 

Pattern Of Basic Education 


Everybody agrees that teaching of core subjects, e.g. 
Language, Arithmetic, etc. should not be relegated to back- 
ground. All children should be given an opportunity to do 
some practicai work through purposeful ‘and productive activi- 
ties. The activity should neither be carried on for the sake of 
activity nor should it be used as a short of didactic apparatus 
or illustrative aids for teaching purposes. Children are interested 
in active work. They want to do something with their hands. 
Instead of giving them some unproductive activity to be carried 
on for the sake of activity, it is desirable that the Basic school 
activities should be based on the Basic needs of the society, 
Children take genuine interest in such activities. The activity 
to be introduced in Basic schools must, therefore, be either in 
connection with food or clothing or shelter, 
relate to the various local industries for which ra 
available in the locality, 

As the education has to be child-centered, it is advisable 
that the child should be educated through his own experiences 
gained through the aforesaid activities as well as his contact 
with his physical and social environments. The activity should 
be productive in the sense that it results in something which 
is useful for the child as well as the community, How and why 
of every process should be thoroughly studied and as far as 
possible allied knowledge should be correlated with it to make 
the knowledge gained worthwhile and applicable to the real 
situations. Study of physical and social environments should 
also be exploited for the Purpose of correlated teaching to help 
a child to have an intellegent awareness of his environment. 


They may also 
w materials are 
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With a view to evolve a new social order and to inculcate 
new social and moral values the pattern of school life in Basic 
schools should be so modified that the pupils follow a new 
social pattern as well as new social values in actual practice in 
their school life as a part of the daily routine; It will amount 
to “preparation for life through life.” A reasonable balance 
should be struck between educative and productive aspect of an 
activity so that one may not suffer at the cost of the other. 


In Basic schools it is desirable that the pupils should 
develop the spirit of self-sufficiency, self-reliance, community 
living and co-operative attitude so that they may practice them 
in their daily life. Self sufficiency means the fufilling of one’s 
own needs and requirements by one’s own intellectual and 
manual efforts. The needs and requirements relate to food, 
clothing, shelter, sanitation, cleanliness, recreation, etc. The 
idea of self-sufficiency can be enlarged on a community basis, 
when the fulfilment of needs etc. of the community has to be 
achieved by the cooperative efforts of all members of the com- 
munity pooled together. To achieve this, all the school activi- 
ties i.e. community cleaning of compounds, sweeping the class- 
room, arranging the furniture, preparing the refreshment (mid- 
day meal or lunch), filling of water jugs, observation of festivals, 
school progromme and functions, self-help work etc., should be 
organised by the pupils in co-operation with each other. All 
problems and programmes of the school should be discussed 
and chalked out in consultation with the pupils so that they may 
be trained in organising such groups and discussion to solve 
their problems. Authoritative attitude of traditional school 
teachers should be replaced by the co-operative, gentle and 
guiding attitude. The pupils and teachers should live in the 
school life a family and work as one unit for the school 


programmes. 


Essentials Of Basic Schools 
From the above, it is clear that a school can be called a 


Basic school only when : 
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1. Pupils are regularly engaged in a purposeful and pro- 
-ductive activity based on the basic needs of the society. 


2. Tool subjects together with other subjects are taught 
objectively as far as possible in correlation with the activity and 
the environment, 

3. Isolated lessons, drill lessons, practice lessons etc. 
which cannot be correlated are permissible. 

4. Self-sufficiency aspects of productive activity, however 
small it may be, is emphasised according to the capacity of 
‘the child, 


5. Pattern of the school life is so arranged that pupils get 
a first-hand experience and knowledge of desirable attitudes, 
new social, moral and cultural values of life and community 
based on co-operation, dignity of labour, self reliance and self- 
sufficiency. The new social order to be evolved in course of 
time has to be lived in the school by the pupils and teachers 
together, thereby providing education for life through life. 

It is obvious that all the traditional primary schools can 
never be cent per cent Basic unless and until all the necessary 
facilities are provided to them for the same. The traditional 
schools may be partially converted into Basic schools by intro- 
ducing the social activities as Suggested by Ramchandran Com- 
mittee on Basic education. But the experiment of conversion 
will not be completed until productive activities are given their 
-due place in the programme of Basic schools. 


In the recent past some talented educationists and politi- 
cians of the country have spoken against the enforcement of 
Basic education. They feel that the introduction of Basic crafts 
e.g. spinning and weaving in Basic schools is to take the huma- 
nity back to barbarism. An eminent Indian criticizing village 
economy said, “we haye among us messiahs of backwardness 
whose gospel is a return to the primitive economy of the 
villages, to production through out-moded techniques, to the 
glory of a simple life with austerity in food and nakedness in 
clothing as the ideal. The demand for a return to the village 
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is the anguished cry of the simple-life-ists who see India deter-- 
mined to achieve a standard of material prosperity through 
modern scientific methods. It is a menance that has to be 
fought with determination by all thinking men in India.” These- 
conscientious critics of Basic education have not cared to study 
the principles and philosophy of Basic educatlon. The Child 
whether in a rural or in an urban area has to te educated accor- 
ding to the environment and ayailable resources. Our country 
is poor and we can hardly afford to pay high contributions: 
towards the education of our children. The activity chosen 
should suit the guardians. If, on the grounds of economy, a 
simple and cheap craft, say spinning and weaving, is introduced, 
certainly it does not amount to taking the children back to the 
bar-baric period. After all itis better to have some activtty, 
however primitive it may be, than not to have any activity at 
all. Continuance of such simpler activities which will pave the 
way for the subsequent introduction of highly developed scienti- 
fic and industrial activities in the near future as a result of 
decentralization of industries to improve the economy of the 
country. If, according to these critics highly developed and 
mechanised crafts are introduced in place of simple crafts, it 
will obviously lead to confusion as most of our towns, what to 
say of villages, are not yet fully developed for it and the schools 
will then degenerate to a Worse condition than what they are- 


today. 


From B. T., 1(2) April, 1958. 


S.N. JHA 


It has been generally recognised by educationists as well 
as the general public and amply demonstrated by practical 
experience that so-called purely literary education, with English 
as the medium of instruction which the British introduced in 
India, was calculated to provide clerks for the Government, 
but not to stimulate initiative or skill in production. 


Gandhi too saw the rottenness of the prevailing system 
of education. He did not consider an illiterate villager 
necessarily to be called uneducated simply because he does not 
know writing and reading. Taking the above definition of the 
term “education” in its widest sense, he deprecated ignorance 
more that illiteracy. “Indeed in my Opinion what we have 
reason to deplore and be ashamed of is not so much illiteracy 
as ignorance”. He gave character building the central place in 
his system of education. 


Gandhi expected the outcome of {the Nai Talim to be 
“Our sense of frustration should give place to hope ; our 
penury and starvation toa sufficiency of means to maintain 
ourselves ; unemployment to industry and work ; discord to 
concord. It should enable our sons and daughters to learn 
to read and write and know along with it a craft through 
which they will acquire knowledge,” 


Thus ‘he laid great emphasis on education through 
manual training. The core of his emphasis ‘was not the 
occupations but education through manual training—all 
education, of letters, history, geography, mathematics, science, 
etc. through manual training. Another feature of this educa- 
tion is that it is based on non-violence : “we can not, will not, 
think in terms of exploitation and we have no alternative but 
this plan of education which is based on non-violence.” 
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Gandhi was not afraid that there is no precedent of this 
type of training : “the idea is original. That it may prove to 
be wrong does not affect the originality. And an original 
idea does not admit of a frontal attack unless it is tried on a 
sufficiently large scale. To say a priori that it is impossible 
is no argument.” 

Many fail to grasp as to how the mind could be trained 
through the hands, Gandhi has explained as to how the 
literary training may be correlated toa craft, say, spinning. 
«Take the instance of spinning. Unless I know arithmetic I 
can not report how many yards of yarn I have produced on 
the takli, or how many standard rounds it will make or what 
is the count of the yarn that I bave spun. I must learn figures 
to be able to do so, and I also must learn addition and 
substraction and multiplication and division. In dealing with 
complicated sums I shall have to use symbols and so get my 
algebra.” 

“Even here, I would insist on the use of Hindustani 
fetters instead of Roman. Take geometry next. What can 
bea better demonstration of a circle than the disc of the 
takli? I can teach all about the circle in this way, without 
even mentioning the name of Euclid. Again, you may ask 
now I can teach my child geography and history through spinn- 
ing. Some time ago I came across a book called— Cotton— 


: the Story of Mankind, It thrilled me. It read like a romance. 


1t began with the history of ancient times, how and when cotton 
was first grown, the stages of its development, the cotton trade 
between the different countries, and so on, As I mention 
the difierent countries to the child. I shall naturally tell 
something about the history and geography of these countries : 
‘ Under whose reign the difierent commercial treaties were 
signed during the different periods ? Why has cotton to be 
„imported by some countries and cloth by others? Why can 
: every country not grow the cotton it requires? That will lead 
me into economics and elements of agriculture. I shail teach 
him to know the different varieties of cotton, in what kind of 
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soil they grow, how to grow them, from where to get them an@ 
so on. Thus takli spinning leads me into the whole history 
of the East India Company, what brought them here, they 
destroyed our spinning industry, how the economic motive 
that brought them to India, led them later to enter politica? 
aspiration’ how it became a causative factor in the downfall of 
the Moghuls and the Marathas, in the establishment of the 
English Raj, and then again in the awakening of the masses im 
our times, There is thus no end to the educative possibilities. 
of this new scheme.” 


If the teachers do not follow the craft mechanically, the: 
new enterprise may prove to be a science: “Let me further 
laborate the idea. Just as a biologist, in order to become: 
a good biologist must learn many other sciences besides biology, 
Basic education, if it is treated as a science, takes us into: 
interminable channels of learning.” 


At the back of the entire plan is the economic aspect 
of the new system of education, “But the new scheme is: 
claimed to be based on sound economics, for all educatiom 
will be through the medium of a craft. It is not education: 
plus training in a craft, but it is all education by means of a 
craft. Therefore a boy who receives education, say, 
through weaving will surely and must be better than a weaver 
as a mere craftsman. And nobody can say that a weaver is- 
an economic waster.” True education includes economic: 
aspect automatically : “Anything introduced in Basic education’ 
can only have one end in view, ie. the educative, The 
object of Basic education is the physical, intellectual and: 
moral development of the children through the medium of a 
handicraft. But I hold that any scheme which is sound from: 
the educative point of view and is efficiently managed, is bound’ 
to be sound economically. For instance we can teach our 
children to make clay toysthat are to be destroyed after- 
wards. That too will develop their intellect, But it will 
neglect a very important moral principle, viz, that human 
labour and material should never be used in a wasteful and: 
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unproductive way, The emphasis laid on the principle of 
spinning every minute of one’s life usefully is the best educa- 
tion for citizenship and incidently makes Basic education self- 


sufficient.” 


If we depend on money to run the primary education, it 
is impossible and therefore Gandhi emphasized on self-support- 
ing aspect. “But as a nation we are so backward in education 
that we can not hope to fulfil our obligations to the nation in 
this respect in the given time during this generation, if the pro- 
gramme is to depend on money. I have therefore made bold, 
even at the cost of losing all reputation for constructive ability, 
to suggest that education should be self-supporting.” 


Thus through the primary education of his conception 
Gandhi wanted to create a new and juster social order. “My 
plan to impart, Primary Education through the medium of 
village handicrafts like spinning and carding etc. is thus con- 
ceived as the spear-head of a silent social revolution fraught 
with the most far-reaching consequences. It will provide a 
healthy and moral basis of relationship between the city and the 
village and thus go a long way towards eradicating some of the 
worst evils of the present social. insecurity and poisoned rela- 
tionship between the classes.” 

«ft will check the progressive decay of our villages and lay 
their foundation of a juster social order in which there is no 


‘unnatural division between the ‘haves’ and ‘have-nots’ and 


everybody is assured of a living wage and the right to freedom. 


And all this would be accomplished without the horror of a 


bloédy class war or a colossal capital expenditure such as would 
be involved in the mechanization of a vast continent like India. 
Nor would it entail a belpness dependence on foreign imported 
machipery or technical skill. Lastly, by obviating the necessity 
for highly specialised talent, it would place the destiny of the 
masses, as it were, in their own hands.” 
He was well aware of the fact that under the present 


conditions, at least, free and compulsory primary education of 
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his conception is impossible unless it is self supporting and the 
economic considerations are not out of the place in educational 
sphere. “Iam a firm believer in the principle of free and com- 
pulsory Primary Education for India, I also hold that we shall 
realize this only by teaching the children a useful vocation and 
utilizing it as a means for cultivating their mental, 


physical 
and spiritual faculties.” 


“Let no one consider these economic calculations in 
connection with education as sordid, or out of place,” 


“There is nothing essentially sordid about economic 
calculations. True economics never militates against the highest 
ethical standards, just as all true ethics to be worth its name 
must at the same time be also good economics. An economics 
that inculcates Mammon-Wordship, and enables the strong to 
amass wealth at the expense of the weak, isa false and dismal 
science. It spells death. True economics, on the other hand, 
stands for social justice, it Promotes the good of all equally 
including the weakest, and is indispensable for decent life.” 


But who will bell the cat ? Wi 


ll the countrymen listen to 
this at all ? 5 


he: 


SHRIMAN NARAYAN 


There should not be the feeling that Basic Education is 
being pushed by the Government merely because Gandhiji 
initiated it, because he blessed it and because in deference to 
the Father of the Nation, we must continue something. whether 
we like it or not. That will be completely wrong on our part. 
The more I think of Basic Education, the more I feel the inspi- 
ration that Gandhiji gave us more than 20 years ago. He gave 
us something, although he was not an Educationist in the ortho- 
dox sense of the word, but he gave us something which is not 
only good now, but will be good for many more years to come, 
not only in this country, but in other parts of the world. 


After independence, we are finding that this new type of 
education—education through work—to young children is the 
only remedy. Till then our Second Plan, Third Plan or Fourth 
Plan will not succeed. There are people who think that Basic 
Education is some kind of orthodoxy. It is unfortunate that 
Basic Education is regarded as very difficult and Correlation is 
supposed to be difficult so that an ordinary person cannot 
understand. I will say that ordinary type of education, so 
tific and bookish, is not easy at all. Basic Education is 
the natural type of education, A teacher will not try to lecture 
to the boys. The teacher will realy try to impart education 
through physical, social, and,economic environment. Whatever 
the boy learns or says wili be in touch with realities. This is 
a rational approach: So the Basic type of education is rational 
and scientific. The present type is unnational. There is scope 
for endless experiments in Basic education. I will not like some 
kind of rigidity in imparting Basic Education. Every area, 
every village, will be different and Basic Education should be 
imparted according to the need, environment and other available 
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opportunities in those areas, For instance, one village will be 
suitable for imparting education through spinning and weaving, 
another village through oil crushing, another through leather- 
tanning, another through coir-matting. There has to be an 
endless variety to suit the Jocal environment, atmosphere and 
other opportunities. There are different crops in different areas, 
like wheat, rice, cotton, jute, tobacco and other things, Train- 
ing in agriculture will also vary from place to place. Some 
stereotyped training everywhere is no good. 


Another thing is very important. So far, we have tried 
Basic education mostly in the rural areas. Gandhiji’s idea was 
that good things should be given first to the villagers, They 
form the Nation. We must give the best to them. But unfortu- 
nately most of us merely carried on the experiments in the 
villages and not in the cities. A stage has come, and rightly 
too, when the villagers think that this type of education is 
something inferior, which is doled out to them. The city boys 
do not work, they succeed in the competitive examination, they 
go into the colleges. The rural boys are not taught English, sO 
they are placed at a disadvantage. This is a natural reaction, 
the reaction that one will have to take note of. Unless we 
spread Basic Education in the urban areas also, I am not pre- 
pared now to go on telling the villagers to allow their children 
to learn through Basic methods. So far as the basic crafts is 
concerned, it may be different in a village anda city. But, by 
and large, the type of education has to be the same. Therefore, 
I would suggest that in each State, at least in the bigger towns, 
good Basic schools must be started and experiments carried on 
for different types of basic crafts, 


There is some misunderstanding about correlation, It is 
felt that correlation is some kind of mantram. Correlation 
should be a very natural process, From the beginning, it was 
said that there must be three things for correlation—the craft, 
the social environment and physical environment. Social envi- 
ronment has a vety wide implication. Social environment would 
mean economics and a number of other things that we read in 
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newspapers. If you think that correlation means only the craft, 
that is not correct. Social environment is very important. This 
should be exploited fully for purposes of correlation. So it is 
necessary to make it clear that correlation is not something, some 
kind of a difficult process which people tried to understand in 
Sewagram in 1937. Ihave seen some diaries of teachers who are 
supposed to be imparting education through these methods. 
Somewhere they mention about some craft, some productive 
activity in an artificial manner. This is wrong. Acharya 
Vinoba Bhave explained last time in Mysore, that two things 
are required for Basic Education, i.e., teacher and an ignorant 
pupil. A well-meaning teacher will surely carry on the correla- 
tion, according to the local needs and local atmosphere. We 
need not make a fetish of it. It should not be artificial. 


There is a feeling that Basic Education is very costly. 
This is wrong. In our country several hundred crores are being 
provided fora number of development schemes, viz., Khadi 
Commission, Community Development, Irrigation Projects, 
Small Scale Industries, Handloom and Handicraft etc. Huge 
amounts are being spent on all these. We suggested that a 
number of other schemes, like agriculture, irrigation, local 
development etc., should be interwoven with this experiment of 
Basic Education. Khadi Commission is prepared to help the 
Basic Education Scheme. They have prepared a pamphlet. 
They are prepared to help by supplying Amber Charkhas, giving 
cotton, collecting On payment the finished ‘products. Commu- 
nity Development organisation á has alsoa number of projects. 
We need not build workshops In each school. Wherever there 
are workshops they can be attached to schools. For example, 
wherever there are Ambar Charkha Centres, they should become 
for Basic Education. This can be done in each Block, 
«each Village. All the schemes under different Ministries 
in a a interwoven; inter related, coordinated. There should 
Sd on in planning at every stage, 

The Prime Minister now-a-days has been talking of three 
things as the basis of planning. They are Village Panchayats, 


centres 
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Village Cooperatives—agricultural and industrial and Village 
Schools. If they are correlated, your problem of extra finance 
disappears. Expansion of Basic Education is necessary. Big 
buildings need not be there; simple buildings are enough, Pattern 
of holidays should be reconsidered. There need not be classes 
in rainy season ; they can declare this season as vacation. 
During this period they can work in the field also as in Japan. 
It is not necessary to attach farms to the schools. After all the 
whole village becomes a farm. The boys can go to one farm 
today, to a second the next day and so on. They can help their 
own parents. Then the whole village, with all its development 
activities—industrial and agricultural becomes the centre of 


activity for Basic Education. That is the line along which we - 


should try to develop. The Village School should be a part of 
an integrated picture of village community—village life. Then it 
will not be expensive. If you want to kill Basic Education then 
prepare costly schemes in the name of it. After all, any type 
of better education is slightly costly—you have to pay the 
teacher, The teachers salaries are nowadays very poor—whether 
Basic or non-Basic, they should be improved. That only Basic 


education is costly is not correct, Even ordinary education is 


costly, if you want to make it really better. Gandhiji wanted 
Basic Education because it would suit a poor country like India 
better. All the products in the Basic Schools should be used 
for the funds. We have made it always clear in our Standing 
Committee that all products that children prapare in Basic 
schools should either be consumed by the children themselves 
directly—the fruits, vegetables, cloth or any other—or if they 
are converted into money, that Money should be used for the 
good of the children of that school, If will be very wrong to 
make the children feel that they are made to work for part of 
the salary of the teacher or for the coffers of the Government of 
India or the State Government. 


Lastly, the teachers and the officers who are entrusted 
with this work should have the faith that education in any 
scheme in national development is of the highest importance. 
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Education is a long-term investment. national investment. If 
we do not invest properly on education, we lose very heavily 
later. Investment in agriculture is important, investment in 
industry is important, investment in communication and all 
other projects is important. But the most important of all these 
investments is in Man. If we are not able to invest in creating 
and preparing better type of men and women, even this long- 
term planning will not succeed. Therefore, I would say agri- 
culture is the base of the Plan, basic industies are key to the 
Plan. I would like to add : but education is the life and soul of 
the Plan. If education is neglected you cannot implement a 
plan through machines. There should be enough men and 
women to implement the Plan. There should be men and 
women to arouse the enthusiasm of the masses, utilise all the 
idle man power. We require men with vision, who have faith, 
and who have a sense of mission, not mercenary workers. 


From lea a le JI(2) April, 1959. 


P. D. SHUKLA 

I consider Basic education as “good elementary educa- 
tion.” It is with that picture in view that I am an ardent 
admirer of Basic education and sincerely believe in it. It is 
in that direction, I take it, that we are all moving and should 
move through the defferent plans and Programmes of Basic 
education. As I have expressed elsewhere also, since Basic 
education is better or “quality” education it has of necessity 
to be more difficult and costly and expand slowly. Its 
growth will be Particularly slow ina country like India which 
is economically under-developed, and has just got rid of a 
foreign rule. Because of under-development in the country 
there are serious limitations on the funds which can be made 
available for education. Facilities for education during the 


foreign rule were generally confined to the cities where the 
administrators, businessm 


» the average standard of education in 
rural areas is generally lower, ang large-scale expansion of 


schooling facilities in these areas is liable to have a still 
adverse effect on the educational Standard. The latter further 
magnifies the Problem of quality in education, Basic education 
which began in rural areas and Temained mostly there has, 
therefore, seriously suffered. I fear that it may have to continue 
ven for another 5-10 years 
before receiving any big attention and, therefore, showing 
significant results, 

I referred to elementary education. By this I Mean educa- 
tion of the children of the age-group 6-14, or 
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of the school in the economic sense ० 
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the first 8 classes. This stage at different places is referred to 
as “Middle stage”, “Senior Basic stage”, or “Junior High 
stage”. In one region it is also called “Primary” stage. 

What is good education at the elementary stage? 
““Good” is only a relative term; it means better than what 
we do not accept as good. What we have inmost of the 
primary and elementary schools in the country (or had before 
Basic education began) is called traditional education. That 
everything is not well with our traditional school education 
needs no emphasis. This has been decried almost universally 
in the country. Basic education attempts to remove many of 
these deficiencies and is, therefore, acceptable. 

There is no end to improvement. This statement 
in the field of education has to be accepted without excep- 
tion and for all time to come; for, there can never 
be a last word in education. Hence Basic education 
as a system of good education has to be a dynamic system— 
a system which accepts the best in the traditional Indian 
schools, accommodates the regional and cultural varieties of 
the Indian sub-continent and grows (and even changes) 
systematically and scientifically with the Indian society. It 
must not turn 4 deaf ear to the internationally accepted 


ucation and child psychology—of course adap- 
d it must be prepared to look at 


ational experince anywhere in the 


principles of ed 
ted to Indian conditions—an 


and benefit from useful educ: 


world. 

As such I belive that Basic education mnst be judged 
mainly on the basis of educational values, and not on politi- 
cal, economic or any other considerations. This, of course, 
has to be in the context of Indian conditions of today. 

` It has also to be realized that a few unworkable fea- 
ted with Basic educa- 


tures which (wrongly or rightly) associated pats 
Hionlfare novmore there, ef: Mine expectation of self-sufficiency 
f the term, the craft- 

work as the only centre of teaching and correlation, Of there 
The children’s 


being no place for books in Basic schools, etc. 
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produce is bound to return some income or goods to the 
school which can vary from region to region ; but it cannot 
be sufficient to establish, run and maintain the school. The 
activities in the school are to include in addition 

work others which are creative productive, educative, 
entertaining : and the child’s experiences in all 
ties and the physical and social environments 
lives and grows are to define the total base for correlation. 
This is educationally a very rich and unlimited base indeed 
and has been used by good teachers in some measure always 
and everywhere even before the birth of Basic education. It 
is interesting to note that the Tecent 
Committee on Basic Education 
that even hobbies should have a place in our Basic schools, 
provided we can afford the expenses on them. Similarly, 
suitable written textbooks and 800d libraries of children’s 
literature and reference material for teachers are as essential 
and usefual in the Basic school as in any othor school, 


Unfortunately, many People are not still aware of these 


developments in the Basic system ; and this results in occasio- 


nal expressions of criticism of that system, Surprisingly 
enough, even some of the educational workers are not free 
from this difficulty, 


to craft- 
and even 
those activi- 
in which he 


Government of India 
in Public Schools has felt 


I have heard once or twice a suggestion being made 
seriously that if the word ‘Basic’ is given up, it will remove 


a number of misunderstandings and difficulties against that 
system. Very recently, I heard the same suggestion coming 
from a person who has been Associated with Basic education 
from the very beginning and has a well Tecognised position 
in that field—of course, the suggestion was explained to be 
based on quite different considerations, I got quite interest- 
ed in these susgestions, because I had mysif made the same 
suggestion informally more than 6 years back. My suggestion: 
was heard, I remember, with thoughtfulness and appreciation a 
but I was advised not to make it formally, because I would not 
be supported. Since then my own thinking has undergone: 
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a change along with some changes in the Basic system itself, 
I now feel that the word ‘Basic’ must not be given up. 
After all, it has come to stay in the country, has been given 
by Gandhiji, gives us 8 little pride and satisfaction in being a 
system evolved by ourselves, and is indicative of better 
education in our elementary schools. In the latter position, it 
should work as an ideal for workers in Indian education to 
make incessant efforts to make elementary education more 
and more “good” for which the efforts can never end. 

In spite ot difficulties, Basic education, I believe, has 
made a permanent place in the Indian system of education. 
Apart from its contribution at the elementary stage, it has 
influuenced the secondary and university stages as well, The 
new schools of the multi-purpose and higher secondary 
pattern have to provide ‘craft as a compulsory subject 
to be studied and practised by every boy and girl enrolled there. 
The “Dynamic method” of teaching recommended by the All- 
India Secondary Education Commission and being developed 
in our higher secondary schools has to absorb the correlated 
technique of teaching which is an integral part of the Basic 
his will, of course, be to the extent the correlated 
technique as One® of the good techniques of teaching can be 
adopted most effectively at the secondary stage. Similarly, 5 
the university and higher education levels emphasis 24 hs 
projects, social service camps and village apprentices i ० 

५; ity and college students, and the latest su ggestion for a 
ee) of compulsory national service in villages by every 
er all indicative of efforts to improve our higher 
le poe hi direction towards which the Basic 
education in the same ANAP ld Lace 
system attempts to take the traditio: 


system. T 


From B.T,, IV(1) January, ४ A oT a 


ज्ञाकिर हुसैन 


बुनियादी शिक्षा का काम करने वालों को भूलना नहीं चाहिए कि इस शिक्षा 
को १४ वर्ष की उम्र तक ले जाने के लिए गांधीजी का आग्रह था । बहुत से 
लोग ४ या ५ वर्ष की शिक्षा को सबके लिए काफी समझते थे और समझते 
हैं । यह देखकर कि बुनियादी शिक्षा के विचार ने हिन्दुस्तानी जनता के सामने 
एक बड़ा आदर्श रख ही दिया है अंग्रेजों ने अपने शिक्षा के मनसूबों में भी 
बुनियांदी शिक्षा के उसूलों को बहुत कुछ मान लिया था, और इस योजना से 
एक कदम आगे बढ़ने के लिए यह कहा था कि ७ से १४ की जगह शिक्षा का 
प्रबन्ध ६ से १४ वर्ष तक के बच्चों के लिए होना चाहिए। बुनियादी शिक्षा 
वालों ने कहा, अच्छा आपके मुंह में घी-शक्कर--जरूर ७ साल की जगह 
८ साळ की शिक्षा हो । पर इस योजना में जिसे सारजेन्ट योजना कहते थे, 
इस ८ साल को दो हिस्सों में वाँट दिया गया था, एक ५ वर्ष का ओर एक 
तीन वर्ष का । बुनियादी शिक्षा का काम करने वालों का माथा तभी ठनका 
था और वे डरे थे कि ये बाँट अन्त में जरूर रंग लायेगी । 
अंग्रेज तो चला गया, अब हम आप ही सोच रहे हैं कि क्यों न पहले 
११ वर्ष तक की उम्र का प्रवन्ध किया जाय ? मैं समझता हूँ कि ये बड़ी चूक 
है, इससे काम अधूरा ही नहीं रहेगा बल्कि सिरे से होगा ही नहीं । जी बहलावा 
होगा, मन फुसलावा होगा कि राष्ट्रीय शिक्षा हो रही है और उस पर करोड़ों 
रुपये लग Wel पर खाली रुपये के खर्च हो जाने से तो काम नहीं बन 
जातो । काम तो काम की तरह करने से बनता है । अगर कोई मुझे समझा दे 
कि ६ से १४ वर्ष तक ८ वर्ष की शिक्षा का प्रबन्ध करने के लिए सामान नहीं 
है, पाँच ही साल का प्रबन्ध हो सकता है, तो मुझे इसको कहने में ज़रा भी 
झिझक नहीं होगी कि अगर ऐसा ही है तो फिर € वर्ष से १४ वर्ष तक शिक्षा 
“from B. T., I (2) April 1958. 
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का प्रबन्ध किया जाय, ताकि बच्चे उस उम्र तक शिक्षा पायें । जिस उम्र में 
उन बातों को समझ सकें, उन आदतों को पैदा कर सकें, वह सामाजिक सुझाव 
उनमें पैदा हो सके जिसके कारण यह शिक्षा दी जा रही है । बुनियादी शिक्षा 
में काम करने वालों को इस ओर जरूर ध्यान देना चाहिए और कोशिश करनी 
चाहिए कि यह शिक्षा १४ वर्ष से कम उम्र में न रोक दी जाय । 

दूसरी जड़ की बात जो उस योजना में थी जिसे गांधी जी ने बतवाया 
था और जो हरीपुरा कांग्रेस में मंजूर हुई थी, यह थी कि सात साळ की यह 
शिक्षा मातु-भाषा के द्वारा होगी । 

आदमी दूसरी भाषाएँ भी सीख सकता है अगर उसे सब कुछ उसी 
भाषा में सीखना पड़ें। प्रश्‍न यह है कि बुनियादी शिक्षा के जमाने में कोई 
दूसरी भाषा सिखानी चाहिए या नहीं । बुतियादी शिक्षा का जो कार्यक्रम पहले 
बना था उसमें कोई दूसरी भाषा नहीं रखी गई थी, सिवा इसके कि जिन बच्चों 
की भाषा fart नहीं है उन्हें ऊपर के २-३ दों में राष्ट्रभाषा हिन्दी सीखनी 
होगी और यह बात साफ समझ में भी आती है । बुनियादी शिक्षा तो बुनियादी 
शिक्षा है, उसमें वह सिखाने और वह बनाने का प्रबन्ध होगा, जो देश में, सबों 
को जानना है और हर देशवाले को बनना है। देश की अलग-अलग भाषाएँ 
बोलते वालों को andra लाने के लिए, एक सदेश और दूसरे प्रदेशवालों में 


रिश्ता जोड़ने के लिए राष्ट्र-भाषा कुछ-त-डुढे तो सबों को आनी चाहिए, इसी- 


लिए ऐसा रखा गया था | 
बेशक अंग्रेजी का हमारे देश में खास चलत है, फिर भी बस गिनती के 


समझते हैं। पर कोई भी सोचेगा तो देख लेगा कि 
है । इसीलिए बुनियादी शिक्षा 
हरी को कोई स्थान नहीं दिया गया और ठीक नहीं दिया 


गया । मगर यह बात याद रखने की है कि बुनियादी शिक्षा हमारे राष्ट्र जीवन 
में कोई अलग टापु नहीं है जिस का बाकी जीवन से कुछ सम्बन्ध न हो । अगर 


बाकी कामों को इसी तरह बदलना होगा 
बुनियादी शिक्षा को भी थोड़ 
विश्वविद्यालयों में शिक्षा 
बहुत काम अंग्रेजी में होता है, 
जब तक कानूनवाले अंग्रेजी कानून 
अंग्रेजी में होती है और फैसले अंग्रेजी में दिए जाते 
साहित्य से हमारी प्रादेशिक भाषाएँ और हिन्दी भाषा मालामार नहीं कर दी 


से काम करते हैं, ऊँची अदालतों में पैरवी 
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जातीं, उस वक़्त तक शायद यही सूरत रहेगी कि जो लोग ऊपर की शिक्षा 
विश्वविद्यालयों में अंग्रेजी में पायेंगे उन्हें अंग्रेज़ी पहले से सीखनी होगी । अच्छा 
होता कि ये बुनियादी शिक्षा के समाप्त होने के बाद अंग्रेजी सीखते और मैं 
समझता हूँ कि अगर सेकेण्डरी स्कूलों और कालेजों में इस काम को रखा जाता 
ओर अंग्रेजी के शिक्षकों को अच्छी तरह तैयार किया जाता, भाषाएँ पढ़ाने के 
नये-नये, अच्छे-अच्छे तरीकों को अपनाया जाता तो जितनी अंग्रेजी इस उच्च 
शिक्षा के लिए चाहिये वहाँ सिखाई जा सकती थी । पर ये शिक्षकों का और 
तरीकों का सुधार होता नज़र नहीं आ रहा है और जल्दी में होना मुश्किल भी 
६, इसलिए शायद अंग्रेजी सीखने की JT को कुछ बढ़ाना होगा और afa- 


~ 


यादी शिक्षा के आखिरी तीन दर्जों छठे, सातवें, आठवें में इसका प्रबन्ध करना 
होगा । 

तीसरी बात जो गांधी जी की वनवाई हुई योजना में बहुत महत्त्व की 
थी वो ये थी कि ये बुनियादी शिक्षा केवळ शब्दों और किताबों की शिक्षा नहीं 
होगी बल्कि जीवन शिक्षा होगी । आदमी के जीवन के तीन बड़े-बड़े मरकज 
हैं-एक उसका प्राकृतिक वातावरण, एक उसका सामाजिक वातावरण और 
एक उसका काम | इस योजना में आहसा के अनुसार इन्हीं तीन को शिक्षा का 
मरकज भी माना गया है। 
और उसके सम्बन्ध में दूसरों 
के विचारों को भी देखा और खुद भी कुछ-न-कुछ सोचा । मैं तो इस नतीजे 
पर पहुँचा हूँ कि शिक्षा जो मस्तिष्क का विकास करना चाहती है और यही 
उसका मुख्य काम है तो उसका ये काम तो काम ही से हो सकता है कोई और 
सुरत उसकी है ही नहीं । 

केवळ जानकारी और खाली महारत से मस्तिष्क का विकास नहीं 
होता यानि शिक्षा नहीं होती जानकारी और महारत से हो सच्ची शिक्षा कां 
ठीक अन्दाजा भी नहीं हो सकता । शिक्षा का साधन बनाने के लिए हमें जान- 
कारी जानकारी में फर्क करना होगा। जानकारी दो तरह की हो सकती है, 
एक बो जानकारी जो किसी और ने हासिल की और हमें सिफं बता दी है, 
हमें उसकी खबर दे दी है, एक जानकारी वो जो हमने आप अपनी खोज से, 
अपनी मेहनत से हासिल की है, वो जानकारी जो हमारे अपने मस्तिष्क में 
तयार हुई है। ऐसे ही महारत भी दो तरह की हो सकती है। एक तो खाली 
मेकानिकी महारत जो मेहनत के साथ किसी भौर की नकल करने से आ जाती 
है और एक वो महारत जिसमें हम काम की तह तक पहुँचते हैं, उसकी क्यों 
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और कैसे को समझते हैं । पहली तरह की जानकारी और पहली महारत ऐसी 
होती है जैसे किसी ने बाहर से लाकर कोई चीज़ जोड़ दी हो, दूसरी तरह की 
जानकारी और महारत अन्दर से मस्तिष्क को बनाती और ढालती है। एक 
दुमछल्ला है तो दूसरी विकास है । एक से आदमी पढ़ जाता है तो दूसरी से कढ़ 
जाता है। शिक्षा के सारे व्यवहार में पहले दित से आख़िर दिन तक, छोटे 
बच्चे की शिक्षा से लेकर ऊँची-से-ऊँची शिक्षा तक यही दूसरी तरह की जान- 


~ कारी और महारत सच्ची शिक्षा का साधन होती है। इस बात को मैंने पहले 
` "भी बहुत बार एडुकेशनली प्रोडक्टिव वर्क के नाम से पेश किया है | यह हाथ 


का काम भी हो सकता हैं और मस्तिष्क का काम भी । और बहुत सा हाथ का 
काम बहुत सा मस्तिष्क का काम एडुकेशनळी प्रोडक्टिव नहीं भी होता । काम 
ऐसा तभी होता है जब उससे नए बिचार पैदा होते हैं या जो विचार पहले से 
हैं उनके नए जोड़ बन सकते हैं और मस्तिष्क के जीवन को बदलते या उभारते 
हैं या विचारों को पूरा करने या उन्हें पेश करने की शक्ति को बढ़ाते हैं । इसी 
उद्देश्य के कारण वो ag से अलग एक चीज होती है । खेल के सामने कोई 
ऐसा उद्देश्य नहीं होता इसीलिए उस पर बच्चों का ध्यान ज़्यादा देर तक नहीं 
anari इस एडुक्रेशनली प्रोडक्टिव वर्क के सामने चूंकि विकास की मंजिल 
होती है इसलिए इसमें उद्देश्य से उद्देश्य निकलता है। एक कंकड़ से जीवन के 
समुद्र में लहरों के चक्कर पर चक्कर उभरते हैं, सारा जीवन इस काम में 
लग जाता है, सारी afaaat इस पर पिल जाती हैं, आदमी उलझता ह) 
सुलझता है, गिरता है, सम्भळता है, रुकता है, फिर बढ़ता है, और यों बे किसी 
के मजबूर किए उसमें मेहनत मशवकत की, जान खपाकर, जी लगाकर, जमकर 
अपने nafaa जीवन के विकास में लगन की आदत पड़ती है। 

अपने मस्तिष्क और बुद्धि के विकास में लगे हुए लोग हो सकता है कि 
समाज की तरफ से बेखबर हों, उसके लिए बेकार हों, अधूरे हों । आदमी, बड़े 
विद्वान और बुंढिमान हों, पर समाज पर एक बोझ हों । इसलिए जरूरी है कि 
मस्तिष्क के विकास को काम चाहें कला से हो, चाहे विज्ञान से हो, चाहे 
साहित्य से हो” चाहे उद्योग से हो उसका समाज सेवा से सम्बन्ध जोड़ा जाए 
क्कि वे लोग बुद्धि के विकास के बाद अधूरे आदमी न रह जाएँ पूरे आदमी बनें । 
हमें अपने सब शिक्षा Beat को ऐसा हो बताना चाहिए कि उसमें हरेक से 
मस्तिष्क और बुद्धि का पूरा-पूरा विकास भी हो और वे सामाजिक आदर्शो की 


सेवा के लिए भी तैयार a 
बुनियादी पाठशाला भी ऐसा ही केन्द्र होना चाहिये, पर बुनियादी 
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पाठशाला चूंकि ६ से १४ वर्ष के बच्चों की शिक्षा का केन्द्र है, इसलिए वहाँ 
इस एडुकेशनली प्रोडक्टिव वर्क की सूरत हाथ के काम की होगी । इस उम्र में 
बच्चे कुछ-त-कुछ करना चाहते हैं, बनाते हैं, fans’, उनके हाथ सदा 
बेचन रहते हैं। वो हाथ ही से बरतकर चीजों को जानते पहचानते हैं और 
कुछ करके ही सीखते हैं। इस उम्र में मस्तिष्क को अपनी मनभाती खुराक 
इसी काम के द्वारा मिलती है। अगर ये काम उन्हें ठीक तरह से करने दिया 
जाय तो इस उम्र में हाथ का काम ही एड्केशनली प्रोडविटव वर्क का सबसे 
अच्छा मौका देता है । 
बुनियादी शिक्षा में हाथ के काम को जो बीच का स्थान दिया गया है 
उसको तो बहुत लोग दूसरे देशों के शिक्षायिक विचारों के सहारे मान भी लेते 
हैं, पर जब ये कहा जाता है कि ये शिक्षायिक काम कुछ आथिक फल भी देगा 
या देना चाहिये तो लोग बहुत ही भड़कते हैं। मैं इस भड़क को समझता g 
और अगर मुझे ये डर हो कि ये काम बुनियादी पाठशाला में केवल इसलिए 
लाया गया है कि कुछ कमाई हो जाय तो मैं भी यही कहूँ जो ये लोग कहते; 
हैं। इसलिए कि अगर इसे केवल कमाई के लिए लाया गया तो ये भेकानिकी 
काम हो जायगा | लेकिन बुनियादी शिक्षा में तो हाथ का काम fanfar रूप 
से लाया गया है, आथिक रूप से नहीं । 
हाथ के काम से कमाई होना उसकी शिक्षायिक हैसियत के पूरी तरह 
सफल होने के लिए भी ज़रूरी है| काम में हीळ देकर, उसे बेपरवाही से करके, 
उसको बेदिली से टालकर, ठीक शिक्षा नहीं हो सकती । इसलिए हाथ का काम 
शिक्षा में आये तो उसका पूरा-पूरा हक अदा होना चाहिए । तभी शिक्षा में 
उसका फल मिल सकता है। आथिक मूल्य असलगरज नहीं, शिक्षा के इस फल 
की नाप है । इस नापसे घबड़ाकर भागना ठीक नहीं । 
ये जो बुनियादी शिक्षा को बिल्कुल अलग चीज़ बनाकर रखा गया है 
ये ठीक नहीं है। बुनियादी शिक्षा के जो सिद्धान्त हैं उन्हें उन सब लोगों ने 
माना है जो देश में शिक्षा चलाते हैं । ये राज्य-राज्य में सरकार की तरफ से 
चलाई भी जा रही है, बुरी-भळी जैसी भी है, हिन्द सरकार भी हर तरह इसके 
पीछे है । पर लगता फिर भी ऐसा है कि जैसे ये कोई बाहर की चीज़ हो । 
अगर ये अच्छी चीज़ है तो इसे उन सब पाठशालाओं में चलाना चाहिए जो 
७ से १४ ag के बच्चों के लिए हैं । अगर बुरी चीज है तो इसे कहीं भी नहीं 
रखना चाहिए। पर चूंकि सब प्रदेशों ने भौर हिन्द सरकार ने इसे अच्छा ही 


माना है इसलिए जल्द-से-जल्द सब ८ सार की पाठद्यालाओं को बुनियादी 
पाठशाला बनाने का फैसला और एलान होना चाहिये । 
सरकार के सामने कोई २० साल का अच्छा-डुरा तजुर्बा है। उन्हें अब 
साफ-साफ इंसको अपनाना चाहिए या छोड़ना चाहिए, मेरी राय है कि सब 
सरकारों को ये एलान करना चाहिए कि इतने वर्ष में सव पाठशाला बुनियादी 
शिक्षा की लाइन पर आ जाएँगी । सब के लिए एक कार्यक्रम बनना चाहिए 
मौर अगर उसको एकदम सब जगह नहीं चलाया जा सकता तो बताना 
चाहिए कि पहले क्या तबदीली की जायगी, फिर क्या, कि इतनी BET में सब 
पाठशाला बुनियादी हो जायें । शिक्षकों को, सब को नये तरीके की ट्रेनिंग देनी 
चाहिए। इन्सपेक्डर सब इस नये काम को जाँचने और बढ़ानें के लायक होने 
चाहिएँ । इसके लिए उन्हें जो कुछ बताना-सिखाना हो वो बताना और सिखाना 
चाहिए | शिक्षकों और इन्सपेक्टरों और डिपार्टमेण्ट के काम को इसी नई 
कसौटी पर परखना चाहिए। कोई नयी पाठशाला ऐसी नहीं खोलनी चाहिए 
जिसमें इस नये उसूल पर शिक्षा न दी जाय । गरज सब कुछ करना चाहिए 
जिससे ये दो अम्ली खत्म हों । 
बुनियादी शिक्षा भें उस उम्र की वजहसे जिसके बच्चे ये शिक्षा 
पाएंगे, हाथ के काम को जो स्थान दिया गया है वो जरूरी नहीं कि ६ वषं से 
पहले की और १४ वर्ष के बाद की शिक्षा में भी दिया जाय | ६ वर्ष से नीचे 
का समय मेरी समझ में खेल का समय है काम का नहीं, १४ से ऊपर का 
amar ऐसा है जब सब बच्चों में हाथ से काम करने की लगन इतनी आम 
नहीं होती जितनी ६ से १४ वर्ष तक। बहुत से ऐसे होंगे जो अब भी हाथ के 
काम के द्वारा ही अच्छी तरह सीख सकते हैं पर बहुत से और भी होते हैं, 
कोई अव्सट्रेक्ट आइडियाज (Abstract Ideas) के जोड़ मिलाते हैं, कोई प्रकृति 
के परदे के पीछे अपनी बुद्धि के जोर पर झाँक-झांककर उसको समझना- 
, बूझना चाहते हैं, कोई सुन्दरता की ओर झुकते हैं, कोई मोक्ष की लगन मन में 
पाते हैं। मैं समझता हुँ इन तरह-तरह के जवानों के लिए शिक्षा का रास्ता 
, अलग-अलग होगा और अगर हमारी सेकेण्डरी एड्केशन सुधर गई तो वो इन 
- . अलग-अलग रास्तों का प्रबन्ध जरूर करेगी, वहाँ सबके लिए एक रास्ता नहीं 
होगा: इसलिए बेसिक के बाद के स्कूल में सिफं उन जवातों के लिए जो हाथ 
के काम की तरफ झुकते हैं बेसिक का पुराना ढंग आगे चलेगा औरों के लिए 
नहीं चलेगा | 
पोस्ट-बेसिक पाठशाळाएँ कई तरह की होंगी उनमें बस एक ही बेसिक 
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से मिलती-जुलती होगी। इसलिए मैं समझता हूँ कि जहाँ कहीं बेसिक के 
निकले हुए बच्चों के लिए पोस्ट बेसिक स्कूल बने हैं उन्हें समझना चाहिए कि 
मलटी-परपज़ स्कूल की वह are पहले बनी है जिसमें हाथ के काम से शिक्षा 
का बहुत कुछ काम लिया जायगा । दूसरी शाखें भी होते-होते बन जायेगी और 
बननी चाहिएँ इसलिए अगर इन स्कूलों को पोस्ट-वेसिक न कहा जाय और 
कोई दूसरा नाम दिया जाय तो अच्छा है। 

बुनियादी शिक्षा का काम अगर सरकार द्वारा हो, जैसा कि ज़्यादातर 
हो रहा है तो हिन्दुस्तानी तालीमी संघ ओर दूसरी गैर-सरकारी संस्थाओं को 
ये काम सरकार पर ही छोड़ना चाहिए वो चाहे इसे बनाए चाहे बिगाड़े। 
संघ ने २० वर्ष तक रास्ता भी दिखाया और काम भी किया अगर अब भी 
कोई इससे सलाह ले तो इसे जरूर सलाह देनी चाहिए, पर काम की जिम्मे- 
m सरकारी काम करने वालों के कन्धों पर पुरी-पूरी और सीधी-सीधी आनी 
चाहिए । 


हाँ, मगर मेरा ये भी खयाळ है कि वो दिन देश में शिक्षा के काम के 


पहले चलाया था और जो जनता ने पहले- 
करना चाहिए, पर कहाँ ? मैं देखता हूँ कि वि 
साथ इस काम का जोड़ इरा-पुरा मिलता है। अगर उन गाँवों में, जिनका 
जीवन नये सिरे से निर्माण हो रहा ey शिक्षा का काम संघ अपने हाथ में ले 
तो वो देश की शिक्षा की भी बड़ी अहम सेवा कर सकता है। प्रेम और अहिसा 
का जो कोष गांधीजी के शब्दों में बुनियादी शिक्षा में भरा पड़ा है” उसका 
सच्चा नमूना इन गाँवों के सामने छाया जा सकता है। जरूर कठिन काम है, 
पर संघ ने सदा कठिन काम ही अपने सर लिए हैं। 


हरिभाऊ उपाध्याय 


राष्ट्रीय आधार पर बुनियादी शिक्षा स्वीकार करने से हम पर महान उत्तर- 
दायित्व आया है | विशाल देश की विशाल आवश्यकताओं के अनुरूप बुनियादी 
शिक्षा को ढालना है। उपमहाद्वीप तुल्य हमारे देश के विभिन्‍न कोने-कोने से 
विभिन्‍न शिक्षा-शास्त्रियों का विभिन्‍न दृष्टिकोण होना स्वाभाविक है। यह भी 
स्वाभाविक है कि भिन्न-भिन्न राज्य अपनी विचारधारा, शक्ति साधन, आव- 
इयकता तथा सामर्थ्य के अनुकूल बनाने के लिए बुनियादी शिक्षा के कार्यक्रम 
में कुछ हेर-फेर करें। शिक्षा सर्वदा सब स्थानों के लिए आवश्यक समान प्रकार 
के नियम और सिद्धान्तों के निश्चित बन्धन में नहीं जकड़ी जा सकती । ऐसा 
करना शिक्षा की आत्मा की हत्या करना होगा । इस दृष्टिकोण से बुनियादी 
शिक्षा में भी यथा समय, यथा स्थान आवश्यकतानुसार हेर-फेर करने की छूट 
Bar शिक्षा दर्शन के विपरीत नहीं होगा । परन्तु जहाँ हम यह स्वतन्त्रता स्वी- 
कार करते हैं वहाँ एक चेतावनी भी । मनचाही स्वतन्त्रता से मुलभूत परिवतंनों 
का एक दुष्परिणाम यह भी हो सकता है कि हम अपनी हाथ की वास्तविक 
वस्तु को उसके शरीर और आत्मा दोनों के दृष्टिकोण से खो बैंठें। बुनियादी 
'शिक्षा में परिवर्तेन करते-करते हम कहीं ऐसी शिक्षा-प्रणाली न बना बैठे जिसमें 
बुनियादी शिक्षा के बुनियादी सिद्धान्त ढूंढने पर भी न मिलें, जिसकी आत्मा 
में गांधीजी की कल्पना Taal लुप्त हो, जिसमें बुनियादी शिक्षा कही जाने वाली 
कोई विशेषता न हो । 

यह चेतावनी साधारण नहीं है। अनेक सम्भ्रान्त व्यक्तियों को, जिनमें 
शिक्षा-शास्त्रियों को भी सम्मिलित किया जा सकता है, इस प्रकार के विचार 
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बुनियादी शिक्षा के समर्थक की हैसियत से प्रकट करते देखा जाता है, जिनको 
पूर्ण रूप से स्वीकार किये जाने पर बुनियादी शिक्षा अपनी सारी सैद्धन्तिक 
विशेषताओं को छोड़कर शिक्षण की अनेक पद्धतियों के सहश्य एक पद्धति मात्र 
अवशिष्ट रह जाएगी। जहाँ तक शैक्षणिक पद्धति ar sea है, बुनियादी शिक्षा 


वर्तमान प्रचलित शैक्षणिक पद्धतियों की उपस्थिति में बहुत अधिक नवीन योग 
न दे सकेगी । 4 


बुनियादी शिक्षा की मुख्य विशेषता इसकी दार्शनिक, आथिक, सामा- 
जिक ओर सांस्क्रतिक पृष्ठभूमि में है। इस सारी पृष्ठभूमि के मौलिक आधार” 
भूत सिद्धान्त स्थिर रहें फिर परिवतंनों की छूट हो, यही हमारा मुख्य दृष्टिकोण 
होना चाहिए । 
जिस गांधी-दशंन पर बुनियादी शिक्षा आधारित है, उसके चार मुख्य स्तम्भ 
हैं-अहिसा, सत्य, न्याय और समानता । जिस आथिक आधार को लेकर 
बुनियादी शिक्षा जन्मी, वह है आथिक स्वावलम्बन । गांधीजी चाहते थे कि 
समाज का प्रत्येक नर-नारी परमुखापेक्षी न होकर अपने पैरों पर खड़े होने 
योग्य स्वावलम्बी हो । ऐसे नर-नारियों की निर्माणस्थली बुनियादी शिक्षा शाला 
क्योंकर परमुखापयोगी हो सकती थी । इसलिए गांधीजी की कल्पना की बुनि- 
यादी शाला अपना व्यय आप निकालने वाळी थी । बुनियादी शाला के आथिक 
स्वावलम्बन के सिद्धान्त पर आज उतना बल व्यावहारिक कठिनाइयों के कारण 
न दिया जा सके जितना गांधीजी चाहते थे, परन्तु उत्पादक उद्योग सदैव अधिक 
उपयोगी बने रहेंगे और प्रत्येक बालक में इतना बल शिक्षा द्वारा अवश्य उत्पन्न 
होना चाहिए कि वह स्वावलम्बी बन सके | 
आर्थिक दृष्टिकोण से स्वावलम्बन के निमित्त रूप से बुनियादी शिक्षा 
में गृह उद्योग की शिक्षा केवल उद्योगों की शिक्षा मात्र न होकर वाळक की 
समस्त शिक्षा के आधार farg के रूप में स्वीकार की गई है और इसी सिद्धान्त 
से समवायी शिक्षण पद्धति का जन्म हुआ | 
ag भसन्दिध तथ्य है कि बुनियादी शिक्षा केवळ शिक्षण विधि के रूप 
में नहीं वरन्‌ सम्पूर्ण जीवन को शिक्षा के रूप में तथा इससे भी एक कदम आगे, 
एक अहिंसक सामाजिक कान्ति के साधन रूप प्रयुक्त की जाने के लिए गांधीजीं 
के शब्दों में ही उनकी देश को सर्वोत्तम देन है। सामाजिक पृष्ठभूमि के रूप 
में जिस समाज के निर्माण का स्वप्न गांधीजी देखते थे वह था सर्वोदय समाज । 
जिस समाज में सबके हित में अपना हित मानकर, अपनी आवश्यकताओं को 
सीमित रखकर, प्रत्येक प्रकार के वर्ग, जाति, छुआछूत, ऊंच-नीच, अमीरी भौर 
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आरीबी आदि के भेद-भाव भुलाकर समानता के आधार परं भारत को ग्रामीण 
प्रमुख अर्थ-तीति को स्वीकार करते हुए गृह-उद्योग प्रधान विकेन्द्रित कुटीर 
व्यवसाय को प्रमुखता है, उस सर्वोदय समाज के चित्र से सामंजस्य रखने वाली 
बुनियादी शिक्षा के साथ पूर्ण न्याय तभी हो सकता है जबकि हम सर्वोदय समाज 
में आस्था व विश्वास रख अपने प्रयत्न जारी रखें । निश्चित है कि आज के 
संघर्ष के युग में केन्द्रित और औद्योगीकरणयुत अर्थ-व्यवस्था के समय में सर्वोदय 
के सिद्धान्तों पर अङ्गि रहकर कार्य करना सहज कार्य नहीं हैं। हमारी जनता 
ब जतता की सरकार का अन्तर्राष्ट्रीय संघर्षं व उसके प्रभाव, राष्ट्रों के वाजार 
जीतने के प्रयत्न, fanfaat के gait, मशीनों की गड़गड़ाहट, कारखातों के 
तैयार सस्ते और चमकदार उत्पादन, देश की औद्योगीकरण की योजनाओं व 
आकांक्षाओं से बचे रह सकना असम्भव नहीं तो अतीवं कठिन अवश्य है। 

पूँजीवादी केन्द्रित औद्योगीकरण की अर्थनीति, आवश्यकताओं के असीम 
विस्तार तथा अन्तर्राष्ट्रीय संघर्ष की नीति ने आज दुनिया को शीतयुद्ध के द्वार 
से निकालकर मानव-जाति के विनाश के द्वार पर छा खड़ा किया है। इस 
सारी विपत्ति का अचूक उपाय सर्वोदय समाज की स्थापना है जिसके साधन 
eq बुनियादी शिक्षा को कार्य करना है । 

बुनियादी शिक्षा के माध्यम से सर्वोदय समाज की स्थापना का स्वप्न 
साकार करणे के लिए निम्त वर्गों के हादिक सहयोग की नितान्त आवश्यकता 


(१) अध्यापक वर्ग । 

(२) छात्रव उनके अभिभावक | 

(३) सरकारी अधिकारी । 

(जस उद्देश्य की पूति के लिए अध्यापकों को कार्य करना हैं उन 
उद्देश्यों व faarii का अध्यापकों को भली प्रकार से ज्ञान व उन पर उनकी 
श्रद्धा होता आवश्यक है । अध्यापक छात्रों के लिए अनुकरण के आदर्श होते हैं। 
अतः आवश्यक हैँ कि विचार व आचरण दोनों से ही अध्यापकों का जीवन 
aaria हो | जिस सादा जीवन व ऊँचे बिचार को छात्रों के जीवन का 
me बनाना अभीष्ट है उसे सिद्धान्त को अध्यापकों को पहले अपने जीवन में 
क्रियान्वित करना हैं ! आथिक स्वावलम्बन की शिक्षा देते समय अध्यापक 
उत्पादक उद्योग का आदर छात्रों के सम्मुख स्वयं उपस्थित करें । बुनियादी 
अक्षा छात्रों के जीवन के सर्वागीण विकास के लिए, अध्यापक के महत्व पर 


जड़ा बल देती है। अध्यापक न केवल स्कूल की चारदीवारी में, बल्कि इसके 
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बाहर भी बालक के जीवन पर, उसकी क्रियाओं पर प्रभाव डाल सके यह्‌ 
तभी हो सकता है जबकि अध्यापक अपने उत्तरदायित्व का भली प्रकार अनुभव 
कर, सजग रहकर समाज में अहिसक क्रान्ति के अग्रदूत बनकर कार्य करें । 
आज के छात्र ही कल के नागरिक हैं। जिस समाज के नागरिक हम 
कल के भारत में देखने के इच्छुक हैं उनका निर्माण आज की झाला में ही हो 
सकता है । छात्र-मस्तिष्क सफेद कागज के JA है जिस पर भळे-बुरे लिखने का 
उत्तरदायित्व समाज व उसके अध्यापकों पर है। स्कूल के बाहर छात्रों के 
अभिभावकों का उतना ही उत्तरदा।येत्व है जितना अध्यापक का, मुख्यतः स्कूल 
व उसके इद-गिदें । यह आवश्यक है कि जिस समाज की रचना अभीष्ट है उस 
नागरिक के रूप में छात्र के अभिभावक का न केवळ विश्वास वरन्‌ पूर्ण योग 
भी हो। अध्यापक और अभिभावक दोनों का समान उद्देश्य छात्र के जीवन का 
सर्वागीण विकास व समाज की पुनरंचना करना है, और इस महान्‌ कार्य के 
हैतु दोनों के प्रयलों में एकरूपता, सहयोग व सामंजस्य होना परमावझ्यक है । 


शष्ट महत्व इसलिए होता है कि वे शिक्षा के 
सुचारु रूपेण संचालन व मार्ग-दर्शन के लिए उत्तरदायी है। 

सारांशतः सर्वोदय समाज की स्थापना के लिए अहिसक क्रान्ति के 
माध्यम के रूप में बुनियादी शिक्षा को मैं लेता हूँ तथा मानता हूँ कि देश के 
आज व आने वाले कल के प्रत्येक नागरिक को, जिसमें छात्र, अध्यापक, अधि- 
कारी आदि सभी सम्मिलित हैं, सब प्रकार के भेद-भाव से ऊपर उठकर समाज 
के नवनिर्माण के इस पुनीतयज्ञ में अपनी आहुति देनी चाहिये । इसी रूप में 
बुनियादी शिक्षा को अहण कर हम इसके साथ उचित न्याय कर सकेंगे । 


SECTION II 


“Some thoughts on Basic Education 
By Dr. Zakir Hussain 

Some time ago, Shri Ramachandran drew out from me 

a statement which attracted considerable attention among 
people who hold diamentrically opposed views about Basic 
education. I thought I was writing a personnel letter to Shri 
Ramachandran who had invited me to preside at a conference 
excusing myself and saying that what I saw of Basic education 
appeared to me to be a fraud. There was more than that in 
the letter but this made headlines, like most headlines partial 
and rather misleading. I take this opportunity of explaining 
my statement. At that time I had the opportunity of knowing 
something about Basic schools in a number of states not in- 
cluding Madras where I thought the name of Basic education 
was being used without much thought about what it 
was supposed to stand for. The principal ideas inherent 
in the Scheme of Basic education were left almost entirely 


out of account and a facade, inefficient and insincere, was 


built up, and it was known as Basic education, It made 
me sad and ] came out with that statement. I have never for a 
minute doubted the truth of what I had said, although I was 
sorry to have offended some friends deeply involved in works 
ing out the Scheme to the best of their light and having given 
support to others who never cared about Basic education and 
thought it was an unhealthy intrusion into the responseful 
complacency of our educational world and the sooner it was 
extinguished the better for them and they thougt for everybody. 
They seemed to shout with almost malicious and indecent, glee, 
“Lo, and behold : Basic education has failed. Didn’t we say 
so?” And they did this as if the other variety of elementary 
education in the country had most magnificently succeeded. I 
was not sure of that success, and I was not conscious of any- 
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thing in the Scheme of Basic education which doomed it to final 


failure. Indeed, I was conscious that Some of the best work 


in elementary education in recent years has been done in some 
of the basic schools and basic teachers institutions unfortu- 
nately their number was not large. I considered the principles 
of Basic education to be eminently sound and was sure that one 


day the whole of this country will be studded with good and 
genuine basic schools, if the countr 


y Was not to miss its destiny’ 
of being a democratic welfare state, 


: Istill hold that view and 


the principle that productive 
instrument of education, 
rather clearly that it should 


reluctantly that it should be Productive, that is, economically 


even those engaged in Basic 
hat this work should be the 


It is not an end in itself, but a 


means to the education or Cultivation of the mind, 


This causes endless confusion, 
fo some sort of a belief in the Sanctity of just any manual 
work as an educational ritual, It tends, on the other to a 
denial of manual work as in any sense educative, as just a w 
of time and energy to please some 
thing about education. It would be y 


It leads on the one hand’ 


= 
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of children between the ages of 7 to 14 were to be clear about 
their position. 

I have after years of thinking on the subject come to the 
conviction that work is the only instrument of the effective 


- education. It may sometimes be manual work, at others non- 


manual work. But although it is work alone that can educate 
Ihave also come to the conviction by long observation and 
experience that all work does not educate. There is manual 
work that does not. There is non-manual work that educates 
and non-manual work that does not. As educators we should 
be concerned -only with work-manual or non-manual-which 
educates and we may appropriately designate it as educationally 
productive work, that is, work, which helps in the cultivation of 
the mind and in the shaping of character and personality. 


Work that is educationally productive has usually four 
stages : 

(1) Aclear understanding of what is to be done, the 
consciousness of a problem; (2) the formation of a plan of 
execution. The choice of appropriate among alternate means 
and thinking out of the various steps in which the work has to 
be accomplished ; (3) the actual execution of the work (4) 
self-criticism of the result of work in relation to the objective 
set under No. 1. Now you can see in manual work that is, of 
an edueative nature, only the third step, the actual execution 
of the work, is manual the other three stages involve mental 
exertion. In non-manual educative work all the four steps 
consist of mental activity. This mental activity in the first 
case.as in the second contributed to the training of the mind 
and to making it capable of tackling similar problems more 
easily and confidently when they present themselves later. The 
educative mental activity can accompany a piece of manual 
work, it can accompany the making of a definitive moral choice, 
it can accompany the solving of a theoretical problem. It is 
this activity which produces a development in the process of 
logical thinking, a great step forward in the education and the 
cultivation of the mind. It is this activity which helps the 
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mative and easily satisfied logical processes of the child into a 
careful, self-critical, methodical process, Education, manual 
or non-manual, should deem it its first concern to provide 
ample opportunities for the exercise of this activity in order to 


“ensure care, constancy and thoroughness in thinking, A school, 


be it a book school or a work school, that does not provide 
such opportunity in ample measure May be a good information 
shop or a good workshop, but it is not a place of education, I 


for education. Indeed, information and skill are not even 
reliable measures of education. In order to make them educa- 
tion, effective in the cultivation of the mind, we have to make a 
distinction. Information can be knowledge which some one 
else acquires by his mental effort, 
to us ready made as information, 

has come to us by our own effort, 
They can either be just mechanical s 
-deligence or can be based on natura 
effort to achieve an end. The first 
skill is addition from the outsid 
and transformation from withi 


on. One it outside polish, 


The one can be had at any in- 
the other at a 


bered, do not rule out. traditi ed f 
: 8€ and mech 
‘skills. They make even the i Sr 


There is a lot of these stored up by theco 


ens 
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What is the import of these rather abstract observations: 
for us in this Conference? I see two relevant consequences: 
emerge. The first is that the Basic school as the school of 
work, need not be considered as something quite outside of the: 
general educational considerations. All educational institutions, 
yes, all have to be places of productive work, educative work— 
the Basic schools and all other educational institutions, The 
pecularity of basic schools is that here manual work is the 
occasion and the instrument of educationally productive work. 
In other institutions there may be and indeed should be other 
occasion and other instruments besides manual work. This 
pecularity of the basic school is due to the extremely important 
consideration in the process of successful education—and that 
is due regard for rhe stage of development of the educand—in 
this case boys and girls between the ages of 7 and 14. Psycho- 
logists recognise three chief periods of development in early 
life, each more or less of 7 years duration. The first period 
upto 7 years of age is the age of play, the second from 7 to 14 
the age of ego-centric and the third from 14 to 21 of hetero- 
centric interests of work. None of these stages may be treated 
only as preparation for the succeeding. As someone has well 
said, in edueation all preparation must at the same time be 
satisfying experience, all satisfying experience also a preparation. 
We have chosen manual work for the stage 7-14 in view of the 
active, practical disposition of children in this age-range. 
Manual work here supplies the best occasion and instrument of 
mental work which can educate. You would remember that 
only some minutes back I indicated that three out of the four 
elements in education are mental. It also follows from this 
and that is thoroughly unwise to mix up the different stages of 
growth in educational programme. It is, unwise for instance, 
to mix up some of the years of the first stage upto 7 which is 
characterised by the play activity with later stage which is 
characterised by a purpositive, practical disposition. It is not 
satisfied with the carefree object lessons of play, but sets an 
objective outside itself for attaining. 


If education 
concern and were confined, as 
fora long time indeed it Was, to only a few, one cou 


form of social service which may help to buil 
character. It hopes to see developed in this 
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‘better results than those from 610 14. When you begin to 
finish it earlier than the age of 14, it can be fatal to the pur- 
poses which justify compulsory education ina free society, If 
we don’t just have the means to do this and can arrange only 
for five yeaes of schooling, I would have no hesitation, in the 
light of the objectives of Basic education, to prefer the 5 years 
‘from 9 to 14 to those from 6 to 11. I do hope that you in 
this State will, whenever possible remove the division between 
the Junior and Senior basic schools even if this meant slowing 
‘down the establishment of newer basic schools. It is good to 
‘have basic schools which secure the purposes for which they are 
designed, than to have truncated schools robbed of their specific 
quality. When you have done that, you would have done the 
right thing by Basic education and you could justifiably leave 
ithe pre-basic and post-basic stages to themselves. 

Pre-basic and post basic are at best chronological but not 
educative concepts, The age period 7—14 has, as I have main- 
‘tained, its own specific quality and manual work has been 
introduced here and educationally productive work because of 
this quality. The demands of the pre-basic and post-basic 
:stages will be different. The former is pre-eminently the age 
of play as distinct from work and the later isa period of 
differentiation of aptitude and seems to demand a system of 
diversified secondary schools. Yes, among these diverse types 
wf secondary schools, there would be schools which will lay 
empha;is on manual Work; schools, for instance, with an 
agricultural or a technical bias. The post-basic schools which 
-you may have already established, not knowing, for want o 
necessary co-ordination where to send those who have finished 
the basic school, should now be made into regular, well-equipe 
ped higher secondary schools with a core of technical subjects. 
Moreover the way should be clear from full fledged Basic 
schools to any higher secondary school. 


In regard to the method of teaching at the Basic school 


there has been a great deal of confusion as to the scope and 
„possibilities of what have been termed correlation, Now corr 
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relation is obviously a sound device. But exaggeration cam 
make the soundest device look stupid. You would remember 
that while discussing the significance from the educational point 
of view, of spontaneous self-willed projects of work, I had made~ 
clear that it has to be constantly reinforced by traditional! 
knowledge and mechanical work if spontaneity is not to flounder 
in the stands of indomitable inconsequential effort. But the 
motivation for acquiring this traditional knowledge and the: 
mechanical skill should come from the self-willed tasks for 
accomplishing which they are the necessary means. The spon- 
taniety of the end gives life and meaning to the means and 
traditional knowledge and mechanical skills also become instrue- 
ments of educationally productive work. I have heard over=- 
enthusiatic Basic education advocates deprecate the use of books. 
in Basic schools. 1 have, however, in my experience seen basic 
school boys vividly reading with great advantage quite ten 
times as much printed material as they would do in an ordinary 
school, because their interest was aroused by some project of 
work they had in hand in whose completion the printed matreial 
could be helpful. Instead of a taboo on books I think it is an 
urgent need of the basic school that a whole body of literature 
should be created which could be referred to by boys in the- 
course of their work as welcome aids. Situations where such 
truthful reference would be called for can be easily anticipated 
and booklets prepared and placed in the class library. Instead 
of one dreary text-book in language, one will see a whole little 
library swallowed by the pupils with obvious appetite. Informa- 
tion will be put in its right place as a help in solving problems 
in which one is engaged. It will not be Passively received but 
actively sought. This alone can make it educative, 


I am afraid, I have taken more of your time. 


A 3 than I had: 
originally intended. I must close with a word to the teachers 
the inspectors and administrators involved in the work of 


Basic education. Friends, no worth-while reform in the edu- 
cational system, specially at the stage when it is Most extensive 
is possible without those engaged in shaping it having belief ins 
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the soundness of what they are doing. Belief perhaps is not 
the right word although it says more effectively than any other 
word that I intend to convey. Lut us say an intelli- 
gent understanding of what they are doing and an anxiety to 
make that understanding wider and deeper by a constant process 
of thinking and experiment, by elucidating and making precise 
the principles on which their work is based. Let us say, the 
vivid realisation by them of the great significance of their work 
for the growth of the efficient and graceful democratic life that 
is our resolve to build up in this country. Let us say, the con- 
viction that unless education is made continuous with life it 
does not, cannot, manifest its redeeming and life-giving quali- 
ties. This belief, this understanding, this convication will give 
you a sense of mission, transform your work from dead routine 
to inspired dedication and reward and enrich you by giving you 
sense of purpose as the servants and leaders of your people at a 
strategic point where you can help to raise the whole social 
lump. I wish I could convince you that it is one of the most 
valuable privileges to be so engaged and one of the haviest of 
responsibilities. I wish you good speed. Jai Hind! 


From B.T. VIII(1), January, 1965. 


New Concept of Basic Education 


By: M. G. Handral 


Principal, Post Graduate 
Basic Training College, Dharwar 


New Concept of Basic Education 


It is felt necessary that I should deal with the new 
concept of Basic education at the Very outset so that some doubts 
that are likely to arise in your minds may be cleared off. In 
support of this approach I quote the words of Prof. K.G, 
Saiyidain “The Basic education movement is, 
a radical departure both in theory and practic 
a careful re-orientation of ideas, attitudes and 
cloud of misunderstanding has indeed shroud 
many teachers and administrators and it is regretting to note 
that they have not yet realised the full implication of Basic 
approach. I, therefore, wish to take youto the right track 
with regard to this new and oriented concept of Basic education 
before dilating on problems arising thereon, 


in some ways, 
e and it requires 
techniques”, A 
ed the minds of 


Do we not feel that we wish to know what Basic eduea- ` 


tion means? What are its aims and objective? How do they 
need to be fulfilled in Basic Schools ? What are the Program- 
mes that are going to help us to reach the goals set before 
us ? These are a few of the problems that irritate our mind for 
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its further refreshing and enrichment. I do not go into the 
details of these problems and I would like to cover them in 
broad perspective but still in as much a comprehensive manner 
as possible. 


We are aware of the concept of Basic English or Basi 
` Hindi or Basic Vocabulary of children of particular age group. 
But we are afraid to think of the concept of Basic education. 
Here in lies our paradox. Solve ye or you will perish ! Is it not 
easy to understand that Basic education is nothing but the 
basis or foundation of the stucture of our Education? In this 
sense Basic education means Primary education ! If we agree on 
this point our next problem is how best our Primary educa- 
tion can be organised to suit the changing conditions of Free 
India. 
Basic Learning—A Dynamic Process 
Secondly, there is a cry for that for the static approach 
in academic learning. Teaching is not mere telling. Learning 
is not mere listening. Teaching and learning are both dyna- 
mic processes which bring about a co-operative effort of the 
two personalities of the teacher and the taught. Education does 
not consist in the process of mere imparting knowledge which 
is remote from the actual experience of the learner. This 
process has got to help the child to grow. Thus broadly con- 
ceived, education is a process more closely related to organic 
growth (body-mind) of the child. Activity is the sign of life and 
it is the very essence of life and it is vital for growth. So, then, 
any method, which is not based on the activity principle, is 
unnatural and it is not going to contribute very much to the 
development of the total personality of the learner. It is, 
therefore, in the fitness of things that we find in all progressive 
methods the basic sacred thread of the activity concept. The 
Project Method, the Dalton Plan, the Heuristic approach, the 
Gary Scheme, Vinetky programme, Decroly System, the 
Kindergarten and the Montessori Method and the like are all 
framed on the activity concept. Basic education can not be 
dynamic and progressive. Inthis sense Basic Method is in 
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conformity with this latest trend i, e., learning by doing. Thus 
the idea of Basic learning is dynamic 


and not static, progressive: 
and not regressive. 


Basic Knowlenge and Experience 


Knowledge is only a means and not anend in itself. Sub- 
jects should not be taught in isolation of the experience of the: 
child. Knowledge, asa whole, sho 
interests, capacities and needs of the child asa result of his 
experience. Herein we find the origin of ‘Paido-centricism? i.e,, 
the child as the centre of education and Rousseau as the father 
of New Education. It is the child who isi 
educational picture, 
tion has got to be b 
the idea of Basic 


e for releasing his impulses, 
ity towards a desirable end, 
lies the importance of Basic Learning HHS, 
activity, 


Herein 
learning through 


Learning Through Basic Crafts 
Having accepted the 
learning, it is easy to unde 
education. Gandhiji wish 
should be the pivot of this 
sed on one occasion thus : 
“India lives in villages, I want to Tesuscitate the 
of India through this new method of education i, 
ting the child through the village handicrafts.” 
This clearly indicates that the choice of carfts should be 
made in consonance with the local environment, However, 


Principle of activity as the basis of 
tstand the concept of craft. 
ed that craft or Productive 
new educational system, 


centred 
work 
He expres- 


Villages 
€., by educa- 


uld grow in relation to the 
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the Zakir Hussain Committee has given us the concept of 
Basic Crafts as follows :— 

(1) Kitchen gardening and agriculture. 

(2) Spinning and Weaving. 

(3) Paper work and Carpentry. 

These crafts are called Basic Crafts because they can 
:satisfy the basic needs of life viz., Food, Clothing and Shelter, 
In this context it can be interpreted that Basic education means 
Education threugh basic crafts. 


When Gandhiji emphasized that craft or productive work 
should be the pivot of Nai-Talim, he meant that it should be 
the medium of education, In this sense a craft has a place not 
merely because it brings in vocational efficiency but mainly 
because it has latent educational possibilities. To quote his 
own words : 

“The Craft has to be taught not merely mechanically as 
is done to-day but scientifically, i. e., the child should know 
the why and wherefore of every process.” This leads us to 
think that Education is a process of setting the child to think 
and making him learn imbued withthe spirit of inquiry, 
observation, exploration and discovery. That is the real educa- 
‘tional climate which the child needs in the process of his 
growth. The main function of the School is to provide such an 
environment. 

The:concept of Education through Basic Crafts does not 
limit the scape of provision for more Crafts since all kinds of 

.. Village Handicrafts have a place in this new scheme. This 
leads us to a problem viz. Whether Basic Education is meant 
only for rural areas. I quote the words of Dr. K.L. Shrimali : 
“we do not cling to a primitive type of economy by adopting 
Basic education.” With the use of electricity in rural areas new 
small scale industries are likely to develop in the near future. 
If so, we may have to select such crafts for our schools. So 
there is much scope for richness and variety in the provision of 
crafts even in rural schools. It is true that under the present 
circumstances Basic education has been introduced in many 
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rural schools. But it needs to be emphasized that there is a 
greater need for Basic education in urban areas than in rural 
areas—with a view to bridging the gulf between manual and 
intellectual labour. The main spring of this new methodology 
is work. That our education is work-centred or craft-centred 
leads us to the process of development of personality through 
work. The joy and pride of creative work has immense edu- 
cational impact on the growing child. Hence in urban schools: 
the following crafts can be used with great advantage : 


(1) Horticulture (2) Carpentry (3) Cane Work (4) Leather 
work (5) Metal work (Smithy) (6) Bee keeping (7) Poultry 


(8) Card-board work (9) Clay modelling (10) Drawing and 
painting etc. 


It may, howevcr, be noted that the choice of crafts for 
inclusion in schools depends on (1) the availability of raw 
materials and other facilities (2) its suitability to the local 
environment and (3) its educational possibilities. With the 
advance of science and technology in our present soci ri 
is a greater justification for inclusion of Crafts in 
Schools. Tt is, therefore, stressed that Basic education will heip 
to classify students for general education, technical education 
for training them for various occupation as well on the basis of 
abilities, interests and aptitudes Teflected in the Process of edu- 
cation through crafts. Rightly considered jn this context, 
Basic edncation does not create obstacles to industrial develop- 
ment of our country. Far from it, it makes our pupils-fit for 
our changing society. 
New Methodology 


The question of education throu; 
us further to the problems of new techni 
situation. This new technique is cal 
does this mean? It js nothing but a cl 
tion of knowledge and experience. 


activity or work that the child does: 
for getting knowledge, 
of our educational Syste 


ety there 
Primary 


gh work or craft leads 
que in teaching-learning 
led Correlation, What 
ose and direct associa- 
Knowledge flows from the 
So, then, work is the Means 
When we stress that craft is the Pivot 
m, we do not restrict and delimit the 
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operation of this new technique to craft alone. We have to 
explore the educational possibilities of the other two environ- 
ments viz. natural and social. This aspect has been clearly 
explained in the Zakir Hussian Committee Report and supported 
by the Central Advisory Board of Education. So then, this 
new technique of correlation embraces the scope of selection of 
activities from these three environments. 


Life-Centred Education 


Besides, the concept of education for life and through life 
as expounded by John Dewey is gaining ground in all progres- 
sive countries. Gandhijis concept of education for better 
living through life is in tune with the same trend. Life and 
education are in-separable. The method of correlation or 
Samawaya is nothing but a process of integration of know- 
ledge and experience. The entire life of the child in family, class: 
room, play field and society will become the core of learning. 


Basic Individual and Basic Society 


Now we enter into the field of rivalfclaims—the individual 
and society—as Aims of Education. Basic education is not 
merely a new method of teaching the old content. It is new 
education which brings about a silent social revoluation. It 
touches the whole life of the child in shaping his personality 
and helps in the evolution of a new social order. Gandhiji did 
envisage the idea of creating a new social order based on 
principles of truth, non-violence and justice. He conceived 
Welfare Society which, as later explained in the 

the constitution of India, will secure to all its 


the idea of a 
preamble to 
citizens. 
Justice, social, economic and political ; 
Liberty of thought, expression, belief, faith and worship: 
Equality of status and of opportunity ; 
Fraternity assuring the dignity of the individual and the 
unity of the Nation. 


Do we not find that all these objectives are realised in the 
ideology of Basic education i. ९,, the creation of Society which 
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ensures the fundamental rights of the individual in Free and 
Democratic India ? 

This Basic Society consists of the citizens, who believe in 
the dignity of labour and foster a spirit of self-reliance. mutual 
co-operation and love. Such citizens are called Basic indivi- 
duals, because they are aware of the basic tights, duties and 
responsibilities of a Basic Citizen i. e., an intelligent and active 
Participant in Democratic living. pupils get this kind of 
training in Basic Schools in and through the organisation of 
Community Living, which is Considered as an essential part 
of the programme of Basic Schools and Basic Training Institu- 
tions. Gandhiji defined Education as a process of drawing 
out the best in child-physical, mental, moral and spiritual. 
Herein we find that he laid emphasis on the harmonious 
development of the individual. A well balanced development 
of the total personality is the result of good educative process, 
The above analysis clearly indicates the Teconciliation of the 
two rival aims of education, which is explicit in _the Scheme 


of Basic education. Thus we find that Basic education is both 
an instrument and expression o 


ins d of the new social order. It is 
gratifying to mention here that the Seeds of Basic education 
were sown in Tolstoy Farm where Gandhiji made his first 


ation and life. To putit in the 
€ father of the Activity Movement 
ducation is the education which 


t and to act decisively.” Life i 
i ifei i y.” Life is 
action and life itself is education, This is the real spirit of 
Basic education. In this Context I al spirit 0 


Wafer on: Eiders ‘Quote the poem of Drink 


in Education, “Creative e 
enables the individual to 80 


Grant us the Purpose, ribb i 
aera oe i ed and edged with steel, 
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Knowledge we ask-no-knowledge thou has lent 
But Lord, the Will-there lies our bitter need. 
Grant us to build above the deep intent, 

The deed, the deed. 


It is the aim of Basic education to produce those who 
‘build the deed.” Iqbal, the poet of Punjab has forcibly ex- 
pressed the same thought. 

“The pith of life is contained in action. 

The delight in creation is the Law of life. 

Arise and create a new World! 

Wrap thyself in flames, be an Abraham ! 

This is the Stirring Call of Free India to the younger 


‘generation. Basic education alone can respond to this clarion 


call. 
I have explained by now the basic concepts involved in 


Basic eduaction. I strongly hope that you are able to appreciate 
the basic values involved in this new scheme of education and 
that this critical analysis has certainly cleared many of your 
doubts that cloud your mind. Throughout my discourse I have 
used the word ‘Basic’ which is very significant and it is synon- 
ymous with the words like Essential or Fundamental or ideal. 
Viewed correctly from the perspective I have presented, you 
haye no quarrel with Basic education. You definitely agree 
with its fundamentals. If you disagree on any point, it will be 
only when you face its short comings. No scheme of educa- 
tion is perfect. Sometimes we hear that Basic education is a 
failure. It is because of the wrong approach in its implementa- 
tion. This is the view expressed by Dr. Shrimali and Dr. Zakir 
Let us wakeup now and mend matters, wherever 
necessary. Basic education is born of the native soil, framed 
by our own educationists to preserve our cultural traditions of 
the past and to foster the present generation for providiug the 
basic structure for rebuilding new India, It can be rightly called 
Indian Education, not imported from the West as was done 
in the past, which has opened a new chapter in the history 


of World Education. 
From B.T. VIII (1) January, 1965. 


Hussain. 


The Need for Rethinking on Basic Education 


By : Udaya Shanker 


Principal 
Government Training Ci ollege 
Faridkot 


The system of Basic education has been with us for the 
last 27 years i.e. ever since its origin from the article of 
Gandhiji in the Harijan of Joly, 1937. There had been serious 
critics of this system in the Past and there are serious critics of 
it at the present. There are, of course, equally potent 
protagonists as is apparent from the Proceedings of the second 


The system has not made much progress not because it is- 
not implemented well but because som 


not psychologically sound. Although Educationists of high 
eminence, like Shri Ram Cha 


gift of Mahatmaji was being 
betrayal of Gandhiji. Gandhiji who Was a great seek 


implementation of the scheme 
manner over some years. 
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adoption of the scheme by the Haripura Congress in 1938,. 
the scheme had hardly started when the Congress 
Ministries resigned in 1939 and many States gave it up. Soon 
after the second World War came and after the “Quit India” 
Resolution in 1942 Gandhiji and our national leaders were 
arrested. There was no National Government in the country 
and the war made conditions very unstable. After the release 
of national leaders in 1945, the question of independence and 
partition came up and soon after independence Gandhiji was: 
removed from amongst us in January, 1948. All these events 
from 1937 till the martyrdom of Gandhiji were such as not to 
allow a consistent experiment of the system which could give 
Gandhiji an ample evidence of its usefulness. Gandhiji would 
have revised his opinion as he was a great seeker of truth and 
had no hesitation in revising his stand if he found that it was. 
not sound, Smaller people like us have a tendency to stick 
to the point of view of a great man (though he may not) and 
often make a fetish of it. Even Gandhiji’s own original idea 
about this system was of education for the rural children and 
he wished to name it “Rural National Education’ instead of 
“Basic National Education” as he wrote in his foreword to 
the report of Zakir Hussain Committee. It was expected to 
educate village children in their villages to draw out their 
faculties through some selected village handicrafts in an: 
atmosphere free from superimposed restrictions, 

The chief tenets of this system, for the all round educa- 

tion of the child are said to be the following :— 

(a) Free and compulsory education of every child (upto 
14 years of age) should be through the medium of 
the mother tongue. 

(b) This education should be craft centred through which 
the child learns some useful craft to be able to earn 
the cost of his education, [to a good extent] while at 
school and to be able to earn his livlihood through 
the craft after leaving the school. While at school, 
besides the craft, he learns Reading, writing, Arith- 
metic and other educational subjects through the craft. 
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fc] The cost of education is to be met to a greater degree 
from the production of children by means of these 
crafts, 


[d] There has to be an intensive process of correlating 
knowledge of other subjects like History, Geography, 
Arithmetic, Commerce and other Social issues arising 
from and woven around the craft. 


[e] Preparing the children for life by social participation 
wherein they develop civic sense and social values, 


In so far as the first and the last points are concerned 
nothing can be said against them as they are obviously very 
good and sound principles of education, There is need, 
however, to consider seriously the other three points. 


With regard to the second point of making education 
craft centred there can be serious misgivings, The person to 
-be educated is the young child who is small, tender, eager to 
play with things as play is his natural urge. Dewey said that 
-children should be doing things as have Meaning to them as 
children. Learning of a craft with a consistent effort three 
hours a day [as is the provision in the curriculum of the 
scheme] with a definite purpose to produce some thing 
marketable seems to yoke children too early to a serious 
business of life. Children are thus made to feel like adults too 
early, being deprived of their right of playfulness and carefree 
childhood. Working for about three hours ona craft over a 
number of yearsisno less of a drudgery. Children like to 
handle many things, learn new things, experiment with new 
material and new ideas, as they are so curious by nature, 
‘Confining their hands and eyes and other senses to the learning 
of a craft seems to be depriving them of Satisfying their 
curiosity. Basic education seems to treat children as grown 
up or adults and hence the Spontaneous playfulness and 
“abundance of living” are made rather difficult. Their out- 
look is not so broadened and their minds have not had varied 
food to nourish on. 
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The emphasis on the craft to be learnt ignores knowledge 
of Languages, Arithmetic, History, Science etc. If half of the 
time i.e. about three hours of the school hours is spent on 
Craft and the other half on Arithmetic and General Science,. 
we cannot expect much learning. No nation can afford to 
ignore in this technical and industrial age adequate knowledge 
of these disciplines from early years. Such emphasis on craft 
is all right to produce literate artisans or literate rural people 
[as was the original idea of Gandhiji] who leave school early 
and who on learning the craft are able to earn their living or 
augment their income by producing something through the 
craftin their leisure time or in off season. But National 
Education on a wider scale in urban areas also is not for’ 
producing educated or literate artisans. We need scientists,. 
technicians, mathematicians and all sorts of trained and highly. 
advanced personnel in theoretical and abstract disciplines. 
Children need to exercise their hands and senses by handling 
many things of varied nature to broaden their store of know- 
ledge and they may not merely be skilled workers in a craft. 
They are required to be handy, practical and able to solve new 
problems and do their own old jobs themselves. There is need 
for this type of varied experience of executing different 
projects and knowing the use of different tools used in different 
crafts. Too much time given to one craft, therefore, is not 
educationally sound when we are thinking of broad general! 
education of children. 

In the Basic scheme the emphais is, of course, on local’ 
crafts but in actual practice spinning and weaving are the 
mostly used ones. Expediency is different from abiding 
principles. We have succeeded in frightening away the British 
with the Takli as it were but we need not persist in its use on a 
national scale in the modern industrial age. No doubt cottage- 
industry is important and spinning and weaving have their own 
place in the economy of the country but we are not thinking of 
producing literate artisans or educated weavers only. 

The principle of productivity and of self-sufficiency is not 
only difficult to be implemented but is also undesirable, When 
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the idea of production for the Purpose of earning to meet the 
expenses of education is in mind, the tendency is bound to be 
to devote more time to production which teduces the school 
to the position of a work centre. Teachers also will like good 
children to spend more time on craft work to produce more 
and so the time for other subjects of general education will be 
less. The children also, while busy in craft work, will have a 
tendency to remain busy with Production. This being more 
manual and more mechanical is easier than the intellectual or 


The emphasis on Productivity will make teachers more 
idle as they will like good children to Produce more without 
themselves doing much and thus they will idle away the time, 


ing themselves to see whether children learnt 
Language, Science or Mathematics, 

Being children and just beginners, it Cannot be expected 
of them to produce things which 


í could easily be sold [except 
agricultural produce]. One may buy these products out of 
pity, charity or compassion. When children come to know 
that nobody really likes to buy these things, they cannot help 
feeling that they produce almost useless things and that they 
are thus useless people. This generates a feeling of inferiority 
in them and they feel frustrated. 

For the sake of production there w 
equipment needed and even skilled artis 
employed in addition to the teachers wh 
inthe training institutions cannot help children to produce 
articles of a type which could fetch some Price in the market, 
The cost of the equipment, the raw material and the Salary of 
the additional artisans makes Production less profitable, 
Even whatever they will Produce will not be ofa good quality 


ill be quite a lot of 
ans shall have to be 
० with all their training 


ose 
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40 compete in the market and the self-sufficiency point of view 
will only remain an ideal. Education is an investment and the 
principle of earning while learning does not work so well in 
school. The self-sufficiency achieved by some of the best Basic 
school is not very high as reported by the Committee on the 
Productive Aspect of Basic education. Dr. Pires and Lakhani 
of this Committee found that in the Kasturba Gandhi Guru- 
kulum in the Madras state when children sleep only for seven 
hours and do five hours of manual work, the figure for self+ 
sufficiency was only 29.3%, The Senior Basic school at Mathura 
with wood work and metal work showed the figure of about 
44% , One might consider seriously if it is wise to yoke children 
to a monotonous manual work for so long when they should 
be devoting their time to other subjects and when the produc- 
‘tion is after all not of such a high standard. It is all right 
-that things produced by children in the ordinary Jearning 
process fetch some price but to base education delibrately on 
economic motive of productivity is thoroughly unsound. 


It is natural that when children spend so much time for 
production, their educational attainment suffers. It is brought 
out by research studies particularly these which were undertaken 
by Dr, S.N. Mohsin in Bihar that educational attain- 
ments of children in Basic schools are very much lower than 
those of children taught in non-Basic schools. If we emphasize 
production and spend more time on manual Work the intellec- 
tual attainment will surely suffer and so the emphasis on pro- 
duction is to be given up. The emphasis should be on creativity 
of some thing new, something original as our education is not 
for producing literate artisans but educated children with 


sound background to acquire intellectual standards to compete 


any where else. 
The fourth tenet of Basic education is correlated teaching, 
This principle of correlated teaching of Geography, History, 
Social Conditions through the teaching of craft is possible toa 
` very limited degree as correlation has its limits. Purely intellec- 
tual subjects connot be correlated with acraft. It would be 
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absurd, for example, to teach Algebra by correlating it with 
spinning and weaving. The more theoretical subjcets like Physics, 
Chemistry or Logic are not amenable to correlation with any 
craft. Some enthusiasts of correlation lead it to absurd lengths 
by resorting to unnatural and-fetched devices. The fact of the: 


be taught through a craft but onlyin a limited manner. AIF 
theoretical and intellectual learning, even for children, cannot. 
be taught through craft. The method of correlation through 
craft for teaching a bit of History, Geography, Civics etc, is. 
all right for children who Jeave school to remain as literate: 


ing and through activi- 


n are known to have 
become more enthusiastic and have developed initiative and 


resourcefulness, self-reliance and self-respect. These gains in 
personality development are certainly positive and worthwhile 
but these gains in the development of Personality of children 
do not arise either from learning the craft 45 a craft or from 
resorting to production but these are the result of childrens’ 
doing something with their own hands as the children love to 
do things themselves. These gains are direct Production of 
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has to be activity-centred and not craft-centred, because to 
quote Dewey, again, children should be made to do things that 
have relevance and value for them as children and it is activi- 
ties of varied nature undertakenin a play-way manner which 
have relevance and value for them as children as play is the 
most signficant characteristic of childhood. Understood in 
this way, all good education is activity-centred. Basic education 
has ultimately to be activity-centred and since all good educa- 
tion is activity-centred Basic education itself should not be any 
different. Then, the use of the word “Basic” does not seem 
necessary as all good education is neither Basic nor non-Basic ; 
it is just education. So we may do well in dropping the word 
Basic education and consider our good education as activity- 
centred as it is in any other advance country. The distinction 
between Basic and non-Basic schools is irrational and 
arbitary and every school should be a real school. Education 
in these school has to be activity-centred and not Craft-centred. 

The national system of education, therefore, upto the 
secondary level hasto be geared round varied activities and 
not oncraft, Basic education as it is generally understood 
can only be useful for those rural children who wish to stop 
education at 14 and to have enough literacy to read and 
write and proficiency in a craft to use it as a means of livelihood 
or to augment their income. The system should be very useful 
for retarded children also but for bright and normal children 
national system of education could only be activity centred 
(a principle adopted by the Kher committee) where children 
learn by doing and by handling varied concrete things and 


tools. 


From B.T VIII (3) July 65 


Future of Basic Education 


By: P.D. Shukla 

Joint Educational Adviser, 
Ministry of Education 
Govt. of India, New Delhi, 


tem of education, 


Basic education is accepted 


dence, but after independence i 
Union and state Government 
education in the schools, 

system of education lot of di 


controversies raised, Despite these, in so far as the govern- 


ment is concerned, this System of education has come to stay 
as the national system of education, 


Its philosophy 


If you were fo think deeply on the subject, you would 


Address delivered at the teachers college, Jamia Millia Islamia, New 
Delhi on the eve of cel: bration of the Basic Education Week, 1965, 
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find that Basic education has many bases : social, ethical, econo- 
mical and, of course, educational. Many of the developments 
and changes (Rural development, Panchayats, Cooperatives, 
small scale and Cottage industries, classlessness etc ) which 
are taking place in the country are, in a way, linked with the 
system of Basic education and are in complete harmony with 
it. I may not be interpreted to mean that all this has happened 
through Basic education. None the less, all these elements 
which we have been emphasizing in the philosophy of Basic 
education have come to the fore and are being increasingly 
accepted. There has been no controversy in this regard. 


| ® Its pedagogical aspect 


May I now invite your attention to an important aspect 
of Basic education, and this is the pedagogical or technical 
aspect. Considered from this angle, Basic education has three 
phases :- 

(a) The medium of instruction for the child should be his 

mother-tongue, 

(b) The child should engage himself in productive activity 
and help the school to be self-sufficient. 

(c) The technique of teaching should be ‘correlation’ 
meaning that whatever is taught in school should be 
correlated with some carft work. 

Let us now consider how far we have achieved success in 

these matters. 
Medium of instruction 

There is no controversy in this regard and by and large it 
has now been accepted that education at the Elementary level 
should be given in the child’s mother-tongue. The position 
which at present obtains is that in the 5 lakh Primary schools 
and 20,000 to 22,000 Secondary schools, education is generally 
imparted through the medium of the child’s mother-tongue. 
There may be a few hundred schools, including the expensive 
English medium and Public Schools, where the medium of 

instruction is not the mother-tongue. 
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Self-sufficiency 


Self-sufficiency of Basic schools was our original concept 
and we experimented with it from 1939 onwards up to about 
1950. We have launched upon educational development on a 
colossal scale through the Five-Year Plans from 1951-52, We 
have found that 100 percent self sufficiency in the Basic educa- 
tion system is not practical and have, therefore, not supported 
it on that basis. It is not advisable to burden small children 
with meeting the expenses of their education. In America and ca 
other countries many of the university students do engage { 
themselves on some gainful employment to meet their educa- 
tional expenses. In India, it would be nothing short of injus- @ 
tice if we insist on our little children to meet their own educa- 
tional expenses when our university students are not doing. 
the same. We find that to bring in our planning for educa- 
tion this aspect of self-sufficiency will not be quite proper. 
This may be better taken into account at the secondary and 
higher stages of education. In order to achieve sound educa- 
tional and economic results, the production has to be organized 
on very scientific Lines. It js my personal opinion, with which 
you may agree or not, that in the system of Basic education 
it is not possible to expect small children to produce things to 
meet their educational expenses, although handwork is a very 
important aspect of school education. Iam prepared to agree 
if Basic education is said to have failed in this respect. When 
the child reaches Secondary or University stages, we may expect 
him to be engaged better on productive activities ; he may work 
in a workshop, factory or on a farm, or he may accept a part- & 
time assignment in some institution, library, office, cafeteria, 
hospital etc. Greater amount of production and of a higher 
quality should be expected from these students. We have, 


therefore, to change our views in regard to self-sufficiency in 
Basic education, 


Correlation 


It is one of the good and sound methods of teaching and 


should, therefore, be adopted for Basic education too. Education 
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‘should be related to the experiences of children in their natural 
and social environments. No matter what you are teaching-Social 
Studies, Arithmetic, Science or Language—there is always ample 
scope for adopting the technique of correlation. We should 
adopt it as far as possible keeping in view the limitations of 
-our teachers, who are not very highly educated. It has to be 
noted that correlation is not a contribution of the Basic system 
particularly ; it is a well-known technique of teaching. In cases 
_» where we are unable to adopt the technique of correlation “and 
can find an alternative giving better results, we should be pre- 
pared to prefer it. We should also not make the technique 
R of correlation rigid, but should keep it flexible. 


Basic Education as good Elementary Education 


What is Basic education ? There may be varied opinions 
on this point. But I have always visualized Basic education as 
good elementary education and thought about it In this manner 
and have occasionally written on the subject. By ‘Elementary 
Education’ I mean education of children for the first 7 or 8 
years, which we have accepted in our Constitution as compul- 
sory education to be imparted to every boy and girl. In this 
context, I have in mind the Junior and Senior Basic Schools. 
As for the adjective ‘good’, it seems very difficult to define it in 
absolute terms. Can we have some measure by which we may 


assess a school and say that it is 20 percent, or 60 percent or 


90 percent good ? 


Conclusion 
7 May I, in conclusion, say that the future of Basic educa- 
tion is brighter provided we continue to give it a liberal interpre- 
tation and see that it is oriented towards good science teaching, 
teaching of more than one language, and imparting knowledge 
of a higher standard. Since Independence, the demand for 
education has increased tremendously ; many schools have been 
opened and a large number of children enrolled. This has 
naturally resulted in the lowering of average standard of educa- 
Due to lack of finances and other difficulties, minuy of ` 


ti on. 
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the Basic schools, that have been established, are far below the 
required standard. However. the programme of compulsory 


education will come to an end and more money will be availa- ` 


ble to improve the quality of our elementary schools and make 
them Basic in the correct sense of the term. If, therefore, we 


are elastic in our views and dynamic in our approach, the future 
of Basic education continues to be reassured. 


SS oe 


From B.T; VIII(3) July 1965 


What is Wrong with Basic Education ? 


By: Dr. Salamatulluh 
Teachers Training College 
Jamia Millia, New Delhi, 


Recently Basic education has become a burning topic of 
discussion and review both on the platform and in the press, 
There is nothing alarming about it. Any public measure that 
touches the lives of so many people, as does the propagation 
of Basic education must necessarily invite discussion and criti- 
cism in a country which seeks to be democratic. This has been 
so from the very inception of Basic education when its idea was 
initiated by Gandhiji in 1937. But the criticism levelled against 
the Scheme at that time had a different meaning from that which 
it has now. Inthe earlier period when Basic education was 
just being tried in a few places more or less on an experimental 
basis, it was mostly the idea, the theory, or the philosophy of 
Basic education that was criticized. But now the main criticism 
pertains to its practice or its operation. 


It is very difficult to understand the objections raised 
against and comments made on the theory or practice of Basic 
education, unless one has a clear view of what it should be like, 
There seems to bea wide divergence of views and resultant 
confusion about the various aspects of Basic education. To 
different sections of its critics or supporters, Basic education 
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means different things mostly based on wishful thinking. People 
haye their own notions about the meaning of education and 
express their opinions for or against this or that aspect in the 
light of their suppositions, 


The supporters and critics of Basic education fall into three 
broad groups. One group consists of those people who stick 
dogmatically to what Gandhii, the profounder of the scheme, 
said about Basic education. They would, for instance, insist 
upon the philosophical, economic and social implications of 
the scheme, as envisaged by Gandhiji in his pronouncements, 
They look upon Basic education as a “spearhead of a silent 
social revolution” culminating in self-sufficient, autonomous 
village republics. India according to them must have decen- 
tralized economy based on cotta 


decentralised administration. To them self-sufficiency is, there- 


xpenditure of the Basic 


necessary. 


When people who hold this view evaluate Basic education 
as practised in our schools, they feel Naturally very much 
dissatisfied, if not extremely disappointed. For, none of their 
expectations seems to be materializing. Not only that self- 
sufficiency, as defined aboye, is far from being achieved even in 
those schools which are run by the Protagonists of this view, 
but the method as well as content Of education in Basic schools 
is much too different from what they believe it Ought to be, 
The technique of correlating subject matter with craft is not 
much in evidence any where, anda major part of teaching is 
done either in the traditional way or in a few better schools is 
based on other activities and experiences, such as social events, 
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field trips, etc. Above all, the hope to establish the type of 
society Gandhiji envisaged seems to be receding in the back- 
‘ground. For, there is a definite trend towards mechanized 
Jarge scale industrialization of the country. The idea of self- 
‘sufficient autonomous village communities, thus, seems to 
remain a dream. 

Another group of critics is composed of traditionalists 
who place excessive emphasis on the so-called academic 
standard. They may have different reasons for their stand, 
but all of them advocate that the chief function, if not the only 
‘one, of the elementary school is to lay a solid foundation of 
those skills and knowledge which will directly cater to higher 
«studies. Looking upon the curriculum of the high school and 
the college as sacrosanct they would demand the programme 
of the Basic school to fall in line with it, thus making the 
fatter completely subservient to the former.. Knowingly or 
unknowingly they are the defenders of class education rather 
than the champions of mass education. They would have our 
schools provide for the needs of the ‘elite’ only from the very, 
first ladder of education. They believe that it is in the best 
interest of the nation to press all educational resources into 
service for the maximum development of the “creative 
minority’ —the intelligentsia—who can efficiently operate the 
administrative and executive machinery. This implies that the 
production of material goods—food, clothing, shelter, etc.—. 
which depends on human labour is the province of inferior 
minds, and as such can be left to persons who need not have 
any formal and systematic education. This betrays an aristo- 
cratic contempt for manual labour. The exponents of this 
view would thus, maintain the existing stratification of society 
by their insistence on keeping education entirely academic. 
of criticism against Basic 


This group offers all sorts i 
productive work in educa- 


education. To them introduction of 
tion means a sheer waste of precious time of schooling. In 


the first place, they contend that such work should have no 
place in education ; for this could better be learnt outside the 
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wer 
Some of the people 


as it is made out to be by the Go 
extended to the urban Population 2 
The third group which feels concern about Basic educa- 
tion differs both from the orthodox and the traditionalist 
groups. Neither they Subscribe dogmatic: 
meaning of Basic education nor do they 
the Main educational Principles 
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rationalists and look at this issue primarily from the educational 
point of view; while accepting the principle of education 
through productive work as educationally and psychologically 
sound and socially progressive, they realize the limitations of 
such education. In order to train our young people for 
effective citizenship, they must be equipped, during the period 
of compulsory schooling, with a certain quantity and quality of 
knowledge, skills, understanding, attitudes etc, This crucial 
demand cannot be met, they believe, by education based on 
craft work alone. They concur with the. recommendation of 
the Zakir Husain Committee that in educating children all the 
possibilities of their social and physical environments must be 
utilized besides treating craft as a medium of education, so as 


- to widen the scope of education and make it meaningful and 


related to life. Then education means much more than mere 
memorization of certain facts, bits of knowledge or attainment 
of certain skills, such as reading, writing, computing etc. They 
hold that all experiences which can enrich the life of the in- 
dividual or the community constitute education. Basic educa- 
tion of their conception does, therefore, include all the worth- 
while experiences gained not only through craft work but 
through any other meaningful activity that can be organised 
inside or outside the school. As to the nature of society 
envisaged by this group, itis not aimed to establish an utopia 
composed of self-sufficient, self-governing village republics 
based on decentralized economy, but to transform the present 
competitive and inequitable social order into one based on 
cooperative endeavour to produce more and more material and 


` cultural goods which are to be shared equitably by all who 


produce them. This looks forward to a socialist pattern of 
society which seeks to bring about an economy of plenty based 
on collective enterprise and interdependence of producer units. 
This is a realistic view. It is intended to develop our national 
economy in the direction indicated above. 

After stating the above view of Basic education, let us 
now see how far Basic schools are functioning along right lines. 
So far as the techniques of teaching and learning are concerned, . 
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they are Practically the same as used in the traditional school, 
Most of the tool subjects as well as content subjects are taught 


Properly executed to produce Worthwhile results. Under such 
‘circumstances, there can be no question of evolving an 


Possess, is generally too meagre to cope with the demands of 
Basic education, Besides, the Professional training they receive 


4 teacher in a Basic school they cannot deliver the goods. 


as seems to be the case, teachers-in-service must ‘be helped 
continually by Providing them with the right kind of literature 
and other materials for their guidance, Units of work for 
each grade detailing the craft and other activities with know- 
ledge and skills to be correlated with them must be prepared 
and supplied to every Basic school, 


cAn 
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have some experience of Basic schools at work would know that. 
sometimes work in the Basic school suffers from lack of supply 
of craft material or supply of unsuitable kind of material. A 
right type of administrative machinery must be evolved to meet 
this situation, 

Another thing which seems to be wrong with the practice 
of Basic education is that the same stereotyped crafts have been 
introduced in all the schools throughout the whole land. Spin- 
ning is almost a common craft in Basic schools everywhere. 
In some places spinning is coupled with weaving and elementary 
agriculture. There are a a few schools where cardboard-model- 
ling, wood work or some other craft is tried. In order to make 
craft work integrated with the life of pupils, it is essential 
that the craft provided for them should have its roots in that 
particular community. There is little possibility for making the 
practice of a craft in the school meaningful, if it does not have 
a tradition in the surrounding area. To carry on spinning in 
the schools of aregion, where cotton is not grown, where 
spinning and weaving are not done by any section of the 
population, is far from being a practical propositicn. Besides, 
it is not of much educational importance either. 


If the productive work is to serve as one of the important 
media of education, it must be related to the life of the people 
in the neighbourhood, and it must be rich in educational pos- 
sibilities, that is, by carrying it on, it must lead to various kinds 
of knowledge and skills, and create desirable attitudes, appre- 
ciation and understanding. From this standpoint Basic schools 
in different areas must have different productive activities, 


Lastly, let us take that aspect of Basic education in 
practice which is being attacked especially on behalf of the 
village people. Since Basic education has been accepted as the 
national system by the government, it must be the only type of 
education provided for all children from six to fourteen years of 
age, irrespective of their caste, colour, creed, geographical 
location or family status, But the present situation is quite 
different. There are various types of schools for the children 
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of 6-14 age group. Mostly in villages there are Basic schools, 
while cities have Middle schools, High schools and the so-called 
Public schools for the same age-group. The upper class people 
do not generally send their children to the Basic school. They 
prefer the other type of schools where the so-called intellectual 
education is provided for. This arrangement is doubly harmful. 
On the one hand, the invidious difference between the manual 
labour and intellectual work continues to tell upon the pro- 
ductive capacity of the nation, for manual work is looked down 
upon as something degrading and inferior ; and onthe other 
hand, the Basic school remains a neglected poor school in 
terms of equipment and personnel, because in the existing social 
set up the class which holds Powers, authority and influence 
prefer to send their children to the other schools and let the 
Basic school remain as inferior as it is. Democracy demands 
provision of equal opportunities of education for all. There 
should, therefore, be only Basic schools for all children both 
in the city and the village during the period of compulsory 
schooling, that is, from 6 to 14 years of age. It is, however, 
desirable to introduce different crafts and other activities 

in different Basic schools according to their respective environ- 

mental needs and facilities, 

It is clear from the above that th 
the concept of Basic education, But the practice of Basic 
education lags far behind its theory. In order to make Basic 
education truly national and effective, improvements are 
required to be made as indicated above. 


ere is nothing Wrong in 


= 
From B.T; I (1) Jan. 1958 


Common Sense about Basic Education 


By: V.S. Mathur 


“Is everything right with Basic education 2” is a question 
that is now commonly asked wherever there is a discussion on 
Indian education problems. Thereare some biased opinions 
about Basic education. They seem to be based on an ignorance 
of the concepts of Basic education. But, nevertheless, it is 
also (unfortunately) true, that the way Basic education is being 
carried on in some parts of the country does it no credit. An 
average Basic school at present does not normally provide the 
happy picture of a school where an average parent would like 
to send his child for education. It is also true that because 
of the fact that Basic education was initially started for, and is 
even today mainly confined to villages and because only village 
crafts were adopted in the system, a strange conflict has Started 
both in the minds of the people in the villages as well as in 
the minds of the people in the cities. The village people consi- 
der Basic education an inferior system of education that may 
keep them in a state of perpetual backwardness while the urban 
people think that Basic education is typically a system of rural 
education meant only for the village population. Both these 
misunderstandings are to be corrected if Basic education is to 
become a national system of education in India in the real sense. 
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Time has now gone when we may refute anything educa- 
tional merely by means of general and sentimental remarks and: 
by bringing in quotations from the Writings or speeches of some: 
respected leaders of the country. We have to get into the 
specific details and answer some crucial questions in a typical 
business like manner. Basic education, to be popular, must 


appeal to the commonsense and fulfil the concepts of good 
‘education’. 


It is true that in every Basic 
may be spent on a craft. But if some 


| 
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may not come to the teacher as handy as an opportunity for 
idling. If, however, craft work is carried on as an isolated 
activity, to the detriment of academic work, it certainly is not 
Basic education, 

Besides a craft there are also some other suggested cen- 
tres of correlation viz., the natural and social environment of a 
child. I would also like to add to the list the cultural and 
social activities carried on in a school, All the centres of correla- 
tion are meant to make teaching and learning meaningful and 
interesting. 

i It must not, however, be forgotten that all the items of 
the syllabus may not be covered by means of correlated teach- 
ing. There might also creep in some gaps in knowledge. To 
remedy this deficiency, it is suggested that about two periods in 
the afternoons be reserved for formal class teaching, specially in 
languages and mathematics and, if necessary,on other subjects 
also. One must also be clear on the point that traditional 

_ teaching is not altogether taboo in Basic schools if the situation 

warrants this in the wider interests of education. Correlation 

is not to be made into a ‘fetish’, 


One more erroneous impression needs correction, An 
average parent gets the impression that the standard of aca- 
demic subjects aimed at in Basic school is lower than 
those obtainable in the traditional school, because of 
the fact that craftwork and community activities take a lot of 
time. This is entirely wrong. If Basic education means lower- 
‘ing of academic standards, then certainly there is bound to be 
indifference towards Basic schools. Real Basic education should 
mean a higher standard all-round—academically, socially, 
culturally and physically as well as economically. And Basic 
schools should try to achieve all this. Craft work and commu- 
nity work should be supplementary and complimentary to aca- 
demic work and certainly not antagonistic to it. è 


Correlation is best suited for imparting elementary know- 
ledge about the various subjects and after a certain stage the 
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technique of correlation can only be partly useful. I would 
say that upto the Junior Basic stage i.e upto the 5th or at the 
most 6th class most of the necessary knowledge can be comple 
tely correlated either with some craft or with the physical or 
social environment or with some other school activities. After 
that stage there may be many occasions when natural correla 
tion may not be possible; and certainly if correlation does not 
come natural, it should not be attempted. A good teacher 
however, can and should always make his teaching meaningful. 
A stage comes, say at 14 plus, when correlation in its ortho- 
dox form may lose much of its importance and there may not 
remain much difference between correlation and transfer of train- 
ing and subject coordination and association. I do not subscribe 
“to the view that correlation can hold good equally at the 
secondary stage, where the various crafts may be taught in all 
their technical details. As such I am very much in doubt in 
having a post-basic course as different from multipurpose 
course. I also believe that, if Properly dovetailed, Basic 
education can serve as a better foundation for the various 
diversified courses. There are also some essential aspects of 
Basic education like pupil self-government and community life, 
which can be easily introduced in all schools to good advan- 


tage. In fact there is already d very potent move to orient 
all schools to the Basic pattern. 


cted against Basic education 
d Productivity aspect. No 


basis, there should, however, be no obj 
in a school helps the child to get his mi 
of school uniform. It is only exagg 
tivity that must be guarded against. 
creativity and originality is certainly 
child and there should be no possi 


rated emphasis on produc- 
A feeling of self-sufficiency, 
4 Psychological asset ina 
ble hostility to developing 


ež: 
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this healthy attitude in a child’s personality. In passing it must 
also be realised that the earning aspect can be only symbolic 
in the earlier stages of education. 


Another important question that is often asked is whether 
Basic education is meant only for rural areas. 


Basic education should be more useful in urban areas 
because it is there that dignity of labour is required to be incul- 
cated in greater measures. If Basic education is good and 
useful it-should be good and useful for all. There isa general 
feeling of apathy towards Basic schools and certainly the people 
who have been following a wrong policy are more responsible 
for it, and not the system which has ingredients of good educa- 
tion and good psychology. In one or two cities like Chandi- 
garh, Basic schools have been started side by side with other 
types of schools. The Basic schools are very unpopular, and 
if one can help it, he will not send his children to these schools, 
although they charge no fees while some other schools charge 
heavy fees. A larger number of good Basic schools should be 
opened in every town and city of India so that such wrong feel- 
ings may be countered. By a good Basic school I mean a 
Basic school having useful and interesting activities, good cul- 
tural and community life, and also correlated teaching of a 
superior type resulting in better academic and other stan- 
dards. This necessarily means good equipment, staff etc. 


Jt is again a mistake to think that spinning and weaving 
or agriculture are the only crafts best suited for Basic schools. 
A stage has now come when the idea of craft should be subs- 
tantially modified and any thing productive involving interesting 
handwork and having educational potentialities like card-board 
modelling, leather work, paper cutting, paper machie, printing 
press, floriculture, tailoring, motor mechanic, radio engineering 
may be had according to local convenience and age-groups. 
Every Basic school should provide a variety of crafts from 
which a child may choose one according to his likes and 
dislikes. The amount of craft work to be done by a child and 
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the details to be followed must be determined by the age, fatigue 
and interest factors. It is also very important from the point 
of view of child psychology that the vocational tinge is reduced 
substantially from craftwork, at least during the earlier stages. 


From B, T; II (2) April 1959 


THEORY AND PRACTICE OF 
. BASIC EDUCATION 


By : S.K. Kochhar 
Senior Lecturer in Education 
P.G.B.T. Cellege, Dharamsala (Kangra) 


Since the dawn of civilization, theory has been determin- 
ing thc direction of practice. Butas changes in human beings 
come slowly and have to be introduced cautiously, practice has 
always been lagging behiad theory, This gap between theory 
and practice is rather being felt too much by one and all as far 
as the scheme of Basic education goes, 


Basic education has a sound philosophy which gives very 
sound educational and psychological principles. It emphasizes 
teaching through concrete life situations relating to craft or 
social and physical environment so that whatever the child 
learns becomes assimilated into his growing personality. 
Gandhiji himself said, ‘ My plan to impart primary education 
through the medium of village handicrafts like spinning and 
gardening etc., is to be conceived as the spearhead of a silent 
social revolution fraught with the most far reaching con- 
sequences. It will provide a healthy and moral basis between 
the city and village and thus go a long way towards eradicating 
some of the worst evils of the present social insecurity and 


poisoned relationship between the classes,” 
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“The object of this new scheme is not primarily the 
production of craftsmen able to practise some crafts mechani- 
cally but the exploitation for educative Purposes of the 
resources implicit in craft work. This demands that pro- 
ductive work should not only form a part of the school curri- 
culum —its craft side, but should also inspire the method of 
teaching all other subjects. Stress should be laid on principles 
of co-operative activities, planning, accuracy, initiative and 
individual responsibilities in learning. Thus Basic education 
has been specially developed to meet the requirements of 
primary education for our country. It provides a very good 


system of primary education so far as its theory and philo- 
sophy go.” 


But the ‘practice’ of Basic education tells a different tale. 
While the theory, as Mentioned earlier, 
concrete achievement, 
riority complex. The 


apparatus. At places the outlook is suff 


honesty and hard-work, Practice is lagging behind theory so 
much that the scheme is being questioned, 


ering from a lack of 


Now the question 


Prepared to give ita fair trial. It 
will be no use ‘giving the 


It will not be in the interest 
primary education should 
patronage. 


There are people who feel that 


Basic education is not in 
une With the fast chan ging times, 


The introductio n of crafts 


t 


dog a bad name and hanging him, . 
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in theschool irritates them. They feel that as India has to 
become an industrial country, craft-centred education will not 
suit. But it needs to be remembered that Basic education is 
not in any way in conflict with this policy of industrialization. 
Here an attempt is made not only to have ‘thinking mind’ but 
the ‘thinking hand’ as well. ‘Thinking mind’ plus ‘Thinking 
hand’ can, without doubt, proye much more useful 
in , an.. industrial society than only the ‘thinking mind’, 
The semi-skilled workers turned out by Basic schools can be 
converted into a big army of skilled workers later. The intro- 
duction of crafts in Basic schools can help us in matching the 
requirements of industry to the capacities of a primary school 
child. In our craze for industrialization, we cannot afford to 
install factories in schools. Schools must be happy places hum- 
ming with life and activities. 

There are some educationists who feel that if the principle 
of ‘learning by doing’, is introduced in our traditional curri- 
culum, there will not be any need of introducing Basic educa- 
The old ‘imported’ system has gone so deep in their 


tion, 
veins that they shudder at the very name of ‘crafts in educa- 
tion’. They speak in praising terms so far as the Project Met- 


hod is concerned but condemn Basic education although the 
s a great improvement upon the former. Jt is not our 
purpose to produce finished articles so that huge profits may 
accrue but if children make certain things which can be utilized ` 
by them or the school or even if sold for some money; where 
is the harm ? We can expect some return positively when learn- 
ing and teaching go on fairly satisfactorily. It is true that in 
education cent-per-cent gains can never be expected. But it 
will also not be advisable to use useful material and turn it 
into a heap of rubbish. Whatever craft or activity is introduced, 
it must be creative for reasons educational if not economic. 
Why should we be allergic to the word ‘Basic’ when it 
emphasizes certain very good priniciples of education? Let us 
put them into practice. There might be certain limitations or 
even defects in this scheme. Those can be removed if the plan 


is sincerely implemented with all the zeal and enthusiasm. Ele- 


latter i 
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mentary education is the backbone of a nation, Itis necessary 
that this stags of education is given seri)ls thinking and top 
priority in planning. In giving a new ideology a practical shape 
what is required most of all is faith and will to work, Let us. 
dedicate ourselves afresh to this great cause and reaffirm the 
primacy of the ideals which stand for a sound system of primary 
education and gird up our loins to make it a success, Let us, 
through experimentation and research, make it so defect free 
that it may serve as the staple-food for a child of 6--14 of the 
high and low, rich and poor for its all round development. Let 


us give it a fair trial with all the zeal and enthusiasm, support 
and determination. 


From B. T. VIII (3) Julyj1965. 


on 


BASIC EDUCATION IN THE AGE 
OF SPACE TRAVEL 


R. C. Sharma 

Lecturer in Education, 

Regio nal College of Education, 
Bhopal (M.P.) 


IN this age of atoms when every country is talking in terms of 
sputniks and artificial satellites and is providing new avenues of 
scientific and technological progress, we still confine our educa- 
tion to the most primitive and centuries old spinning wheel and 
thus are “putting the clock back” and turning our faces away 
from the scientific achievments of other countries, is a very 
ed against Basic education. Instead of 
hrough the crafts we should provide 
he children from the first day of their 
in this industrial society in which 
This will also help in producing 
s of equality in 


frequent charge levell 
imparting education t 
technical education te t 
schooling so that they may fit 
they are called upon to live. 
good scientists and thereby in attaining a statu 
the comity of nations, they say. 


o level such charges against Basic 


education actually misapprehend the real meaning and signifi- 
cance of science. When they speak of science they usually 
mean technology and so thought and argument get confused, 
because these are two quite different things. Science is the 


Most of the people wh 
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discipline of the mind. it isa method for the investigation of 
the behaviour of nature. Its primary aim is not practical 
utility but intellectual comprehension, while technology is merely 
a tool for increasing material production. It is nota friend 
but may be an enemy of the spirit of scientific investigation. 
Does even one of the thousands of people who daily press an 
electric switch understand what happens inside it? Technical 
thought or skill enables a man to deal with the circumstances 
that he has met with before and thus does not cater to any 
intellectual growth. 


It is wrong to say that Basic education will hamper the 
scientific growth of our country. But on the other hand it puts 
the education of the children on more scientific footing, The 
greatest fault with our education at present is that we are 
aiming at producing a large number of technicians. And this 
has resulted in the lack of originality in thought and action in 
our scientists. Inspite of the fact that our Government is 
spending huge amount of money on scientific Tesearch, we get 
very little original work in return, The fault does not lie with 
the research scholars or with the teachers, but with our defective 
system of education, Basic education has, to a great extent, 
slowed down the quantitative production of the “machine 


hands” and has fostered in the children the qualities essential 


for scientific investigation, Todays’ children are future scientists 


and we should devlop in them the characters of a real scientist. 


Basic education caters for the development of these qualities 
which will ultimately result in our 


really good scientists it would mat 
material production, 


Progress, because if we have 
ter little if we have lesser 


Scientific outlook and Scientific tec 
qualities of a scientist and the develo 
one of the major aims of teaching 
education helps in the development of 
active participation of the students in 


in forming and practising good attitud 
and think critically, 


hnique are the essential 
Pment of these qualities is 
Science in schools. Basic 
scientific technique. The 
different crafts help them 


nan i es. They learn to observe 
० be curious to know the ‘why’, ‘what’ 
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and ‘how’ of the things they observe, to suspend judgement 
until suitable support is obtained, to be truthful in their obser- 
vation, to be unbiased and impartial in their judgement and so 
on. 


In order to arrive at the desired conclusions a good 
scientist follows a certain definite and distinct procedure. 
Similarly, in Basic education the children get full opportunity 
for solving problems scientifically, The children do not proceed 
haphazardly but first of all sense the problem, define it, collect 
suitable evidence, organise and interpret data, formulate the 
hypothesis, test its validity and aceuracy, and finally draw 
conclusions, For example, when the child is busy in woodwork 
he finds it difficult to plane the wood. This is a sort of problem 
for him. In order to find the solution of this problem he will 
collect suitable information, from different sources 1.6. from 
books, teacher, classmates etc,, and on the basis of this informa- 
tion he will formulate different tentative colutions, and at the 
end as a result of experimentation find the correct position in 
which the plane should be used. Similarly, he faces a number 
of problems while working on the crafts and finds solution by 
following the scientific technique. In this way the children get 
training in the scietific technique of attacking a pro blem. Once 
they develop the scientific attitude and are trained in the 
scientific technique, they apply these in solving the problems of 
their daily life and thus become Fetter fitted in scciety, 


Secondly, the introduction of crafts in education does not 
make it unscientific. There is as much science in Takli as in 
any heavy machine, as much technique in spinning on a takli 
as in working on a machine. The relative simplicity 
of the takli or the slightness of the power required to work 
 ‘ with it do not make it unscientific. Size and simplicity are 

conly relative terms, science applies to all forms and degrees of 


power. 

Thirdly, Basic education is not even opposed to techno - 
logical development but on the contrary it helps the children 
to fit into the modern industrial society. The students get the 
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practical knowledge of different tools and machines and learn 
their manipulation. This experience gained in crafts equip the 
child for modern industries and ultimately improves machanical 


efficiency by creating better understanding in them of the indus- 
trial process. 


What is more, in Basic education children develop dignity 
of labour like the scientists who always love to work and experi- 
ment with their own hands, which besides other values, has the 
greatest advantage of dispelling many of our social problems, 

The above discussion amply elucidates the importance of 
Basic education in this atomic age, This does not prove to be 
an obstacle but rather a right path to the scientific growth of 


our country. It will be an easy task for us to produce sputniks 


and satellites, nay even to gain the whole universe, if we have 
really good scientists. 


raaa | जज मम मो B. T., V11 (3) July 1964 
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BASIC EDUCATION AND THE PLAN 
x j Dev Parkash Nayar 


_ To some critics Basic education as conceived by Gandhiji, 
is associated with primitive economy and is also out of date 
in modern India. The question, therefore, that legitimately 
crops up and worries Basic education workers is whether they 
are not hitching their wagon to a cart which is already doomed. 


The purpose of this article is to show that Basic education is 
not a spent force but has a significant role to play in the context 


of our planned development. 


NEED OF THE AGE 


Scientific Temper 


The direction of our development is towards increasing 
production in the context of a democratic social order. This 
means industrialization and adoption of efficient forms of techno- 
logy in which a whole people have to be involved, This rapid 

- technological change will require quick and intelligent adjust- 
९७४ ments in OUF social and economic attitudes and relationship. 
at The evolution of the democratic social order also will require 
Å ‘considerable changes in the existing social fabric. In order to 
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be able to participate in a Process of ordered and rapid change 
in practically all aspects of their lives, the people must develop: 
a scientific temper of mind. The University Education Com- 
mission voiced this need in the following words, 
Se the full advantage of modern science cannot be 
secured by a few able scientists working in a few well- 
equipped laboratories, but requires also that a spirit of 
open minded critical inquiry shall pervade the whole 
population. The poverty of India is largely due to the 
general absence of this spirit.’* 
Finger Skills : 
Development of finger skills in the nation at large is another 
pre-requisite for rapid industrialisation. In a meeting of the 
Standing Committee on Basic Education, Prof. D.G. Karve 
said that the evidence that came up before the Cottage and 
Small Scale Industries (Second Five Year Plan) Committee 
showed that one of the very important causes of Japan’s rapid 
industrialization was the development of finger skills in the 
people. 
Co-operation 


The third requisite of the age of development through 
which India is passing is that people should develop habits of 
co-operation. If concentration of economic power in the 
hands of a few is to be avoided, then large-scale industries must 
be in the hands of the State. And if the state is not to become 
a centre of crushing concentration of power, leading ultimately 
to dictatorship, the largest scope should be given to the 
private sector. If the private sector is to avail itself of modern 
techniques as well as to avoid the growth of capitalism, 
private sector must be organised on Co-operative lines, 
is why so much stress has been laid inthe Plan on the gr 
of co-operatives in the agricultural sector as well as in thes 
of cottage and small scale industries, 
is also needed in the growth of politi 
cracy. This trend toward decentral 


the 
That 
owth 
ector 
The spirit of cooperation 
cal institution of demo- 
ization of administration 


*Report of the Uaversity education com nissioi—?ara 25, Page 582. 
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and the growth of local institutions managing local affairs is 
everywhere in evidence in the recommendation of the Planning 


commission. 
HOW BASIC EDUCATION MEETS THE NEED 


Life-Centred Education 
The capacity of the existing system of book-centred educa- 


tion to inculcate in the nation new habits of thinking, feeling 
and acting is seriously limited. That can only be done through 
a life centred education where there is an attempt at every step 
to develop these new habits. It is only when knowledge is 
gained through solution of life problems and is utilised for the 
same that the usual gap between profession and action is 
bridged and the nation develops determination required 
to change our ways of life and make them responsive to the 
changing environment instead of continuing in a state of stagna- 
tion. That is what Basic education does. No wonder the 
University Education Commission said : 
“At this fateful moment in our history we have the 
extreme good fortune to have had presented to us 8 
pattern and philosphy of education (Basic education) of 
such universal and fundamental worth that it may well 
serve us the type for bringing into being the new India 
which is the desire of many of sea 
Builds Scientific Habit of Mind 
Let us see in what way Basic education meets the demands 
of the age. Simply put, Basic education means daily living and 
asking the why and wherefore of every little thing done. It is 
through the answers given that knowledge is gained, and it is 
this knowledge applied to the problems of daily life that enables 
its further improvement. Life being an integrated whole the 
principles discovered in apy one activity are found to be appli- 
cable to other similar activities as well. That enables the student 
to induce general principles from his observations and re-test 
them by the process of deduction through more observation of 
daily phenomena and activities. It will thus be seen that the 


*para 3, Page 557 
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method of correlation, as it is called, used in Basic education is 
an excellent means of inculcating in the masses at large the 
scientific habit of mind, the essence of which is detailed abserva- 
tion, the habit of accepting nothing on authority and asking 
the why and wherefore of everything seen and done; the induc- 
tion of general principles from the observation of noted facts 
and the retesting of these principles against more facts through 
the process of deduction. It is a superior method of teaching 
science to the one in current use. 


Rationale of Craft Centred Education 


More than anything else what creates doubts in the minds 
of the uninitiated about the relevance of Basic education in a 
scientific age, is its emphasis on craft work. But the fact of the 
matter is that there is nothing like crafts to demonstrate in a 
concrete way the simple laws of mechanics. Secondly, a craft 
can be grasped by the child’s mind in its entirety which gives 
it a sense of mastery over the processes involved and builds up 
the child’s self-confidence. Thirdly, if science is to transform 
life. it must establish contact with it and begin where life at 
present is, and it is common knowledge that the vast majority 
of our people are today engaged in cottage craft and if science is 
to benefit them it must be applied in the understanding and 
improving of these crafts. The importance of crafts in the 
present state of our economy was Tecognised by the Planning 
Commission and they allocated Rs, 200 crores for cottage and 
small-scale industries in the Plan, The Khadi and Village 
Industries Commission has many schemes of technological 
improvement of these crafts, Fourthly, even front the point 
of view of pure methodology, it is an advantage to establish the 
contact of science with the life around. As Professor T.L 
Green recently observed with regard to the teaching of Seite) 
“The link between science education and practical education 
(wood work, metal work, agriculture, the Cottage crafts) should 
be made closer and more functional.” This is precisely what 
Basic education attempts to do. Fifthly, education PT 
round crafts will be the most effective Way to take away ihe 
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d to manual workin Indian society and remove 
the greatest obstacle in the way of our mastering the physical 
universe. “This separation of skill of hand from skill of mind 
has greatly retarded the mastery of the physical world and has 
been a major cause of poverty, especially in India.’ Removal 
of this separation will have the additional advantage of breaking 
down class and caste barriers based on manual and non-manual 
ons and thereby assist us in our progress towards an 


stigma attache 


occupati 
equalitarian society. 
Natural Environment 

The scientific habit of mind is further developed in the 
children through close observation of natural phenomena, 
which is another centre of interest in Basic education. The 
world of nature isso vast, varied and interesting that if the 
natural curiosity of children in its regard is fed, there is n0 end 
to the amount of knowledge that can be given to the child in 
relation to the natural environment. 


Social Environment 
The third centre of interest in Basic educationis the social 
environment of the child. It is through proper handling othe 
social environment that a systematic attempt can be made on 
a nation-wide scale to inculcate new social attitudes in the 
children and build them bit by bit, through daily living, as 
citizens of the social order visualised in the Constitution and 
underlying our planning. The school has to bea cooperatively 
organised and self-governing community connected with the 
community around by ties of mutual help and service. The 
greatest obstacle in organising cooperatives and panchayats, 
the importance of which in our national planning has already 
been stated, has been the lack of habits of cooperation and self- 
government in the people which can only be removed by a slow 
cate the younger generation when they 


and steady effort to edu 
are pliable and are for some time during the day in a controlled 


Apart from training the younger generation, 


environment. 
ctised in the school spread into the 


ideas born and pra 


*Report of the University Education Commission, Para 19, page 576, 
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community around because of the close links of the school with it: 
Extension Agency 


A basic school really can be and should be an excellent 
socio-economic extension agency. Life in a basic school should 
be a miniature of the life to the local community as it ought 
to be and can be lived. The crafts are those suited to and 
prevalent in the locality. Social life in the school should be 
organised on a cooperative, self-governing basis, which is also 
the basis on which community life used to be organised 
and on which it needs to be organised again. The level at 
which life is lived in the school is higher than that of the 
community around only to the extent that the teacher can take 
it by applying his intelligence and knowledge to locally available 
resources and so is ata level which people can be enabled to 
reach through their own efforts under the guidance from the 
school, Ifthe school is of eight classes it will have eight 
teachers and at least 90 boys in classes VI-VIII, whom the 
teacher has to train in community leadership, which ‘can only 
be done by working through the community, Further, through 
the agency of children of all classes ideas are imperceptibly and 
continuously passing from the school into the community 
around. And, therefore, if the school is well conducted, exten- 
sion work can reach every home—a degree of penetration which 


cannot be effected by any other extension agency, however 
wide-spread its net work. 


In utilising the school as an agency of community uplift, 
one thing has to be kept in view. Thatis that the teacher is 
primarily meant for the children and teaching children is a 
fairly exacting job, The possibilities of utilising a Basic school 
as an extension agency arise only from the fact that the content 
and method of Basic education are such that if the teacher does. 
his job as a teacher well, extension work will get done as a 
by-product. To realise these possibilities every assistance 
should be given by the extension machinery in the community 


development and national extension service areas to make its 


economic activities efficient. The block specialists in agri- 
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culture, cottage industries, veterinary, forestry, cooperation, 
etc., should not look upon the school as an activity of another 
department but as the most strategic point from which to start 
influencing and converting the community to new ways and 
improved parctices. The school should get full assistance in 
regard to the technical knowhow and financial resources that 
may be reserved for assisting the local community. 

He the school is equipped as an efficient centre of exten- 
sion, a big gap in our extension machinery will be filled. The 
Jast link in the extension chainis the village level worker 
who is in charge of ten villages. He is supposed to bea 
multipurpose worker. In view of the comprehensive 
nature of his duties and the large number of villages he has to 
serve, specially in view of the distances that generally separate 
them and the difficulties of transport, his contact with the 
individual villager is not very effective, The goal of extension, 
however, is to create new habits of thinking, feeling and beha- 
‘viour, which requires continuous and thorough contact with 
individual villagers. The school with its teachers and students 
alone can fill this gap. 


Mecting Personnel Needs of Plans 


Basic schools have another very imporant function to 
perform. Shortages of proper type of personnel are especially 
acute in the rural sector, where a large number of doctors, com- 
pounders, nurses, mid-wives, agricultural assistants, animal 
husbandry men, cooperation men, village level workers, 
teachers, etc., are required. These men need not have only 
technical knowledge of their subjects but also an intimate know- 
ledge of rural environment and society, inventiveness and 
resourcefulness to make the- best use of locally available 
resources. Basic school students, with the specialist’s training 
added, would be ideal recruits for these posts. The other 
sector in which shortages are acute is the industrial sector 
Here the first difficulty is about meeting the need of skilled 
craftsmen.. The Basic school students with the minimum of 
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training could meet this shortage with great case and advantage, 
especially in view of their manual dexterity and qualities of 
personality like the habit of detailed observation, inventiveness 
and resourcefulness. These qualities are required for our 
higher industrial personnel also but are generally absent in our 
young men. Such qualities can be inculcated only over a 
period of years through a well-designed system of education 
during the plastic years of childhood. 


BASIC EDUCATION PROGRAMMES 
IN THE PLAN 


The question that naturally arises in the mind is that 
if Basic education is to play such a vital role how is it that 
it has been given such scant attention in the Plan. Of the 
total amount of Rs. 89 crores allocated for elementary educa- 
tion in the Plan, the share of Basic education is only Rs. 18 
crores or 20 %. This situation is mainly due to three reasons. 
The first is that the programme of Basic education as a govern- 
mental programme really began with the first Plan, that is, 
in 1951-52, Considering this the progress has not been bad. 
The second difficuity is inherent in any programme of educa- 
tional reorientation. It needs the training of lakhs and lakhs 
of teachers, thousands of administrators, preparation of new 
text-books and guides, the working out of new techniques 

~etc, The third and most important consideration is the fact 
that Basic education is not yet out of its teething troubles. 
What has been stated in the earlier paragraphs indicates the 
potentialities of Basic education, not the actualities already 
realised, except to some extent in a few places. It will require 


considerable amount of hard pioneering work before possibili- 


ties become actualities. Hence the importance of pilot projects, 


efficiently manned, to build the bridge over which lakhs and 
lakhs of ordinary teachers of average ability can pass. 


Gandhiji had conceived Basic education as the “speat- 
head of a silent social revolution fraught with the most far- 
reaching consequences.” What his concept of that revolution 
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was and how it was to be attained through his system of educa- 
tion, I have discussed in detail in my book “Building for Peace” 
The revolution in India is taking a shape which in many 
significant respects is different from the revolution Gandhiji 
envisaged but even in the revolution in hand Basic education 
has a most significant role to play. 


From B. T; 1(2) कक Smo पा का BET NACHRS T 1958. 


PSYCHOLOGY OF LEARNING AND BASIC 
EDUCATION 


By: H. S. S. Lawrence 
Principal, 

Govt. Training College, 
Vellore. 


Before we have a discussion on the Psychology of learning 
and Basic Education I consider that it will be worthwhile to 
examine what is learning. It is wrong to think of learning as 
simply acquisition of knowledge or of some skill. It is not 
just intellectual activity or synonymous with memorizing. These 
things may be different forms of learning but they do not 
constitute the whole of learning. In the assessment of any 
type of education therefore one should remember this fact. In 


the same way one must remember this point while talking - 


about Basic Education. 

What is learning then ? Learning has been considered in 
its broadest sense ‘as a process of adoptation.” Arthur Gates 
defines it “as the modification of behaviour through experience 
_ and training.” There is certainly “wholeness” stressed in these 
definitions which should be appreciated as correct. Perhaps 
McConnel’s definition makes the position clear : 

“Learning may be defined as the progressive change 
in behaviour which is associated on the one hand with 
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successive presentations of a situation and on the other 
with repeated efforts of the individual to react to it effec- 
tively. Learning may be also thought of as the acquisition 
of ways of satisfying motives or of attaining goals........- 
Learning occurs when old ways of acting are incapable 
of overcoming obstacles of meeting new conditions.’ 


Basic Education, considered against such a definition of 
learning, is seen to be good learning. Basic Education aims to 
impart “whole” learning with a good stress on “modification 
of behaviour”, “experience” and “training.” Basic Education 
aims to ‘‘satisfy motives” and “attain goals” in our country. 
It is not intellectual education. Gandhiji himself wrote in the 
Harijan in 1937 :— 

«By education I mean an all-round drawing out of 
the best in child and man—body, mind and spirit. Literacy 
is not the end of education nor even the beginning. It is 
only one of the means whereby men and women can be 
educated. Literacy in itself is no education.” 

Basic education is based on sound principles of psycho- 
logy and learning. Aims and objectives are well-established. 
Jt is an important principle that any system of education 
should have clearly formulated objectives which are to be 
attained through the instructional process. These educational 
dbe also translated into behaviour patterns 
Finally, learning should be a goal-directed 
e such well established goals in Basic Educa- 


objectives should 
and responses. 
activity. There ar 


tion as follows : 
«The ultimate objective before this New Education 


however, is not only a balanced and harmonious indivi- 
dual life, but 8 balanced and harmonious society—in 
Gandhiji’s words, “a juster social order in which there is 
no unnatural division between the “haves” and “have- 


nots” and everybody is assured of a living wage and the 


right to MO freedom.”* 


SR Mc Connel, Educational Psychology, p- 299, Macmillan Co. 


2, Revised syllabus for training of teachers, Hindustani Talimi Sangh, 


Pi. 3. 
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Basic Education has adopted steps in order that these 
aims can be achieved for our children and youth. These aims are 
honest and the methods naturally mean a departure from the 
normal. No one can challenge these objectives. While there 
is the objective of the development of the individual on the 
one hand, there is also the development of society and “a juster 
social order? on the other. Gandhiji was justly critical of the 
western type of education for the individual in our land. He 
said, “Both you and I have come under the bane of what is 
mainly false education.” No one disagrees with the fact that 
there are ills in our society. It is through changed methods 
of education that we can attaina better society and a juster 
social order. Basic Education rightly attempts to achieve 
these objectives. 


Basic Education, it is said, provides for the moulding of 
“harmonious, balanced personalities.” Training is not given for 
“brains” alone. The Basic curriculum stresses the physical, inte- 
Jlectual, social and literary growth of the whole personality. The 
good thing is that in Basic Education children are given unend- 
ing opportunities for self-expression, leadership, initiative, social 
service, cultural activities and group work. There are no rigid 
regulations which curb individual progress and enthusiasm. 
Unfolding of human personality in its all-round aspects is 
possible. The practices of spade work, craft work, ministerial 
responsibility and self-management of kitchens, hostels, and 
cultural activities offers manifold opportunities for individual 
development. The programme of work in Basic schools are 
generally planned around several activities which experience 
has shown to be of the most fundamental importance for life 
and which offer the richest educational opportunity. These 

activities ate :— 


The practice of clean and healthy living 


1, 

2, The practice of self-reliance 

3. The practice of a productive basic craft 

4, The practice of recreational and cultural activities. 
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y social reconstruction is also made 
possible through Basic Education. True education, it is often 
said, is through social reconstruction. Children are trained 
through the Basic curriculum to live together as brothers and 
sisters, to acquire proper attitudes to develop respect for others 
and the country and have belief in dignity of man and work. 
One objective is communal harmony and social up-lift. Social 
service and village improvement are to be achieved. Children 
are to be trained in citizenship, health and in the crafts and 
occupaticns of the community, and the home. Productive and 
co-operative works are to be developed. A new society is 
thus visualised composed of balanced, harmonious personalities. 
Are these objectives and methods against the psychology of 
learning ? People should realise the significance of Basic 
Education methods with reference to conditions -is our own 


country. 


In the same wa 


Education should be for life. It should be for life in 
India. Basic Education fulfils this principle of education. It 
will be fruitless and meaningless to educate without reference to 

ociety in which the children are 


ditions of $ 
if divorced from the demands of society, 


Jt will prepare individuals 
objectives of our 
dia. Basic Educa- 
It aims to provide the basis of 
basic needs and interests of the 
e desire for creative work, and to establish 
the basic occupatioas of community 
nto life in Indian society. It wants 
to realise the possibilities of Indian life in the villages and towns. 
As such, Basic Education should be sound and pertinent to 
the needs of our society: It has been pointed out : 


the needs and con 
living. Education, 
becomes lifeless, and soulless. 


then for 8 different society, contrary to the 


country, contrary to our purposes in new In 


onal education. 


tion is nati 
meet the 


Indian culture, to 
child such as th 
close relationship with 
life. It focusses attentio 


“Basic Education thus conceived becomes coextensive ~ 
Jeanliness, and health, with citizen- 


with life itself —with c । i 
ship work and workship, play and recreation—all this, not 
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as separate subjects of the syllabus, but as interrelated 

Processes for the development of a harmonious and 

balanced life,’ 

One important principle of education followed in Basic 
Education is “Learning by doing” advocated by John Dewey. 
Education in all these years has moved in this direction shown 
by him. It is interesting to note that Dewey himself while at 
Columbia, practised this Principle by raising eggs and vegeta- 
bles and selling them to his neighbours. He used to boast that 
he earned enough money in one year 


In Basic education different crafts are] 
much through “doing things.” 


“to pay tor his keep.” 
earnt and the child learns 
The child discovers facts, and 
the laws of investigation and scientific thinking. While doing 
spinning, Weaving, agriculture or any other craft work the child 
learns about history, geography, economics, science, and the 
skills and knowledge connected with them, Several other 


of discipline through work is imparted. Alert and active 


ake interest and find plea- 
sure in good work for its own Sake. A spirit of orderliness, 


tidiness, co-operation and service is developed also, Manifold 


are the learnings achieved through Basic Education as Pattabi 
Sittaramayya said : 


“How should we build up such a Personality waveful 
and alert, thinking and intelli 


igent, reasoning and human ? 

Not by mere memorising, but by constructive endeavour 

and creative effort, by purposeful labour, so conforming to 

the age-old dictum that work is Worship. Work is 

binding factor that brings together individuals and 

alike. Work is the pivot on which the wh 
Education revolyes,’’ 

Another method of Basic Education 

gical principles is the correlated techniqu 

possible and educationally useful to teach t 


the one 
nations 
ole plan of Basic 


based on Psycholo- 
e of teaching. It is 
hrough the correlated 
"3, Revised syllabus for the training of teacha — Revised syllabus for the training of teachers, op. cit. p.3. 


4 Dr. Pattabi Sittaramayya, Basic Education, Hindustani Talim 
Sangh, P. 10 हे 


om 
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Jation is simply learning and teaching “as a 


technique. Corre 
whole.” It is an important principle of learning that learning 


should take place as a whole and not in parts or compartments. 
Relationships and interrelationships should be taught, There 
is “the law of association” or “concomitant learnings.” Learn- 
ings should take place together so that the total character and 
significance are grasped. The whole determines the nature of 
the parts. Learning becomes full and complete only when the 
teacher correlates and points out relationships to as many 
different fields as possible in a natural way. Correlation is 
best teaching. It is based on correct principles of teaching. 
Every teacher should correlate. It has been found that correla- 
tion should not be necessarily forced. Teaching should be 
ated not only with the basic craft but also with the child’s 
environment which offer rich possibilities 
d enrich the children’s basic knowledge ®. 


correl 
physical and social 
for this purpose an 


Gandhiji did not evolve Basic Education with a political 
He based his Nai Talim on sound psychological 
principles of learning keeping in mind the Indian situation. He 
himself said that the “fad”—Basic education—has a sound 
“bottom” to it. It has been said repeatedly that learning result 
from the “experience curriculum” of Basic Education. Experi- 
ence units are fully possible in the Basic curriculum. Gandhiji 
knew that the kind of learning which takes place is a result of 
the kind of experience which we have. Experiences provided 
in Basic schools are real and related to life. 


motive. 


Basic Education provides for “individual differences” as 

_ well as for “group work”. Opportunities are given with ade- 
quate freedom to develop individually and as a group. These 
are the important needs in our country to-day. There is also 
the stress on the modern principle of “Teaching as guidance.” 
"The teacher becomes in Basic Education“‘a true friend, guide 
and philosopher.” Learning is also thought of asa “process”? 
and not as a “product”. Stress is noton examinations and passes 
but on learning, development BS a on learning, development, guidance and balanced pe 


5, Seven years of work, Hindusani Talimi Sangh, P. 11. 


124 


Goals and objectives are never lost sight of, Learning im 
Basic Education becomes then a function of motives and goals. 
Last but not the least, character building is stressed, Gandhiji 
himself said, “Character building has the first place in it and 
that is primary education. A building, erected on that founda- 
tion will 18507 

Basic Education is based on a harmonious blending of 
thinking and doing, theory and Practice, abstraction and. 
realism, Whitehead put it well : 

“The aim of Education is the marria 
action—that action should be controlled b; 
thought should issue in action,”® 


ge of thought and 
y thought and that 


e Gs Wheat OA, Napanee N Whitehead, A. N. Essays in Science i 
f: and P] 
tom B. T. 19 (4) Cet. 1961, 7 ea 
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A PSYCHOLOGICAL APPROACH TO BASIC 
EDUCATION 


By : K. N. Saxena 

Lecturer, 

Institute of Post Graduate (Even.) Studies, 
Delhi University, Delhi-6. 


When education was confined to the mere acquisition of 
3R’s and was the monopoly of a handful of persons, there was 
little necessity to realise that it was not the curriculum over 
which the whole structure of child education was to be built but 
it was the child on the other hand which was the centre of 
With the progressive democratisation of educational 
opportunities, realisation of the uplift of general national 
masses, general national ‘awakening, incorporation of basic 
psychological principles into the realm of education, a somer- 
sault took place in the reorganisation of educational system. It 
was our Father of Nation who first visualised the prime necessity 
to change the outlook of the people of the country and bring 
about national consciousness. For this, he thought consolidated 
and self-sufficient primary education was essential, In the 
Harijan dated July 13, 1937, Mahatma Gandhi wrote, 

“By education, I mean an all round drawing out of the best 

in the child and man, body, mind and spirit. Literacy is 

not the end of education nor even the beginning. It is 
one of the means whereby man and woman can be edu- 
cated. Literacy in itself is no education.” 


education. 
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From that it is evident that the acquisition of elementary, 
knowledge of 3 R’sis no education. In fact education is a 


comprehensive process where in not only impartation of know- 


ledge is implied but it also includes an overall development d 
personality of the child. This means that it is nota process a 
be executed within the four walls of classroom but it extends 
to the playgrounds, green fields, home and community life, in 
general. The natural conclusion is that schools are then to be 
regarded as society in miniature. With the complex social 
structure and culture we have today, education too needs drastic 
change. When traditional system of class Society was in vogue 
hereditary occupational choice was followed, child was regarded 
as a bundle of sins and shortcomings and was treated as an 
adult in miniature, education was supposed to be the monopoly 
of the previliged class and that too with the specific aim of pro- 
ducing a handful of teachers, officers and office clerk. 
With the national consciousness and improved techniques. 
of classroom practices on psychological lines it was realised as 
late as 1937 that if education be made child centred and instead 
of imparting the 3 R’s, education be broad based on some pro- 
ductive craft, better results can be obtained. It shall mean 
education on psychological lines because we shall be employing 
interests, aptitudes, hand and eye. co-ordination, other skills 
etc, and secondly the productive craft shall bring about psy- 
chological satisfaction to the child concerned and some mone- 
tary return, which again is necessary considering the poverty in 


our country. This type of elementary education based on 
central craft was termed Basic education. 


that such an educational programme shall ta 
the immediate fona and flora of the child an 
grow into a bigger tree with branches and s 


nature. In such a scheme, the usu 
special school coaching ( 


out because that environ 
urban are typically constant, 

within the child, individual diffe 
without external discriminating s 


It was contended 
ke its start from 
d shall eventually 
tem of a superior 
of class System and 
Schools) are rooted 


dren and those of 
Since education grows from 
erences w 


ituation. 


al perils 
like favoured public 


ork themselves out 


कि 
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Let us consider the other psychological bases of formulat- 
ing and pushing forward such a system of education. The 
greatest contributions of psychology to the field of education 
are in the form of better methods of teaching, ways of learning 
effectively, motivation, interests, aptitudes, intelligence, group 
psychology, and psychological facts about assessment of 
personality etc. It has been established beyond doubt that 
education of children should be through concrete materials as 
far as possible. The use of didactic apparatus in Montessori 
system or concrete materials (gifts) in the Kindergartan system 
is known all over the World. Further, if education is modifica- 
tion of human behaviour, actual participation in the activities 
of the immediate environment and the community life is very 
essential. Hence learning through doing is one aspect, while 
the other aspect is the establishment of inter-personal relation- 
ship between the child and the people around him. The over 
zealous advocates of Basic education qualify Basic education as 
one which is craft centred. I feel that: this is too narrow a 
definition. In my opinion Basic education is more dynamic 
and pragmatic. It does not imply the collection of a few taklis, 
charkhas, leather making materials or metal crafts. Ona the 
other hand these are only means to an end. The end is not the 
production of a few cane chairs, pardahs, chicks, leather-purse, 

_ metal ware, earthen pots and earning a few chips to gratify the 
craze of having sweets, clothes or likewise materials. If this is 
the end of Basic education, I feel we are restricting the 
meaning of education to almost a suicidal point. Making 
children gratified at such age groups with small earnings and 
making the illiterate parents of rural areas misusing the craft 
centred education of their children for the earning of bread 
and butter for home is perhaps the worst end of Basic educa- 

` tion. Ihave visited several primary schools, where Basic edu- 
cation is imparted and my conviction had been that most of 
the children misuse their earned money and several parents 
desist their children to continue up to class V even, because they 
want to utilise their little hand and eye co-ordination for domes- 
tic purposes. It looks like exaggeration at the first sight but 
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those who have actually done follow-up study of basic educa- 
tional programme, will testify to the above statement. 


All that has been said above does not mean that craft 
centred education is useless. I am one who advocates this 
type of education, primarily because learning by doing is easier 
for children and has a good psychological effect because it 
brings immediate satisfaction in return. Secondly, this type of 
education helps the children to sustain their motivation in the 
process of learning even dry subjects like maths and history. 
But what I suggest is that the undue stress on earning part of 
the craft centred education should be ruled out. It may mean 
some additional grants for the basic schoo!s but shall reduce 
the commercial aspects from education because education is a 
return in itself and does not require any commercial pivot to 


revolve it. 


Another aspect of craft centered education is that it helps 
to draw out the various mental potentialities to a very great 
extent e.g. powers of analysis-synthesis, practical ability, orienta- 
tion, reasoning etc., which classroom teaching, mostly on the 
traditional style, cannot do. The organic, intellectual and 
economic needs of the child motivate him to learn through his 
own activities better than any text books can do and hence the 
adjustment to the environment in the former case is more a 
matter of routine rather than a forced one. 


Again, there is more spontenity, development of selfconfi- 
dence, Co-operativeness and initiative if education is imparted 
through a suitable craft and these form the most important 
5 for the balanced development of personality. Secondly, 
Ea Cer S z group programme, social gatherings 
2004 7 sill te Er e community development programme, 

quite comprehensive. This is possible only 


when i 
n the load of textbook and dictates from the thick curricula 
are reduced to a minimum 


The i i i 
Ha नह ERROR of choosing suitable craft and group activi- - 
ti iguous one, The usual craft chosen are agricul- 
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ture, spinning-weaving, metal craft, wood craft etc. and the 
group activities are mostly organised games, participation in 
community development programmes. It has been generally 
found that education of basic craft is satisfactory in most of 
the basic schools but the correlative education of other subjects 
e.g. maths, geog., history, general science, drawing etc. is 
seriously lacking. 


The solution for this is that we should combine the tradi- 
tional system of classroom teaching with the teaching of basic- 
craft along with its correlative studies. In short, basic-craft 
is necessary for the psychological development of children; for 
the improvement of their hand and eye co-ordination ; for 
making them more self-confident, and balanced and for putting 
them on the path of self-sufficiency. 


Such a system is justified all the more, because if our 
countrymen shall not realise dignity of manval labour and 
develop self reliance, the country shall suffer. For this, early 
education should be manual and such as not to be too academic 
put informative and helping the psychological growth of per- 


sonality. It should be purposeful and gratifying. 


it should be clearly understood that Basic 
education never contends to provide mature artisans, painters 
or professes to impart occupational training ; on the other hand 
it isa means to an end viz. developing the individual's persona- 
lity through his active participation in school and community 
activities. It helps to draw out what i best in children and 
helps them to be better adjusted to the life in the community. 
Experimentation has been the most renowned rescarch method 
in the social science and if education is ian important 
i ience experimentation by children in the Labo- 
a i i t is necessary. This is the 
ratory or their natural environmen 302 हर 
basis and the main pivot of Basic education 10 my opinion. 


In the end, 


From B. T. V (4) Oct. 1962. 


SECTION IN 


SOCIAL PHILOSOPHY OF BASIC EDUCATION 


Hiren Mukerjee 
125, North Avenue, 
New Delhi—1 


JT is important that serious attention is given to the 
social philosophy of Basic education. Whatever one might 
think of the ups and downs of the Government policy in regard 
to the practical implementation of the concept of Basic educa- 
tion, it is essential to remember that its underlying principles 
are not only sound but deserve to be particularly cherished. 
Not only for purposes of national integration. but of the more 
fundamental re-shaping of society where all can have a genuine 
feeling of being members of one integrated society, basic educa- 
tion has 8 great deal to contribute. Tt is a pity that this aspect 
of the matter is often over-looked. 


There was a report lately that Uttar Pradesh had at one 
step converted all elementary schools to the basic pattern, but 
that on account of financial difficulties progress was not 
altogether satisfactory. Generally speaking, however, Govern- 
ment at the Centre and in the States have a hesitant and almost 
apologetic attitude, in this matter. A discrete veil is usually 
drawn over the fact that the Central and State Governments 
have, for a long time now been committed to the task of adopt- 
ing the basic pattern for all elementary schools as soon as 
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‘practicable. A commitment, if found undesirable, can, of 
course, be discarded, but no such finding has certainly been 
made, 


Meanwhile. it is almost the passion, even in official circles, 
10 pooh-pooh basic education, though often in a guarded way 
as the pet aberration of certain well-meaning minds. While 
lip-homage is paid to Gandhiji as the father of the concept, 
difficulties in the way of its working and objections to some of 
its connotations, are too often pleaded. It is even suggested 
that we live in a changing society where basic education, as 
first propounded, may not be adequate. Sometimes, finding 
themselves somewhat cornered, top Government spokes-men 
have argued that since we are not a totalitarian society we can- 
not impose basic education when there is so much objection 
to it. Luckily, however, it has been affirmed that we cannot 
have one pattern of education for rural areas and another for 
urban, the former alone being basic and the latter not. 


It should go without saying that basic education cannot 
be so rigid concept that it ignores the dynamics of society, It 
should be summarily rejected, but there can be no serious 
suggestion to that effect, What is Necessary is that while we 
make no fetish of it, we examine its fundamental pre-supposi- 
tions and the problems of its working out in practice, so that 
the present tenuous lack of a positive policy does not hinder 


our educational advance, To put it baldly, either we tell the 
country that we have given u; 


p basic education or we imple- 
ment it in the best way we can, 


Perhaps the two vital 
_ that children’s learning must be dire 


pillars to Gandhi’s 
that it must be universal, that is free 


and compulsory ; that it must be imparted through the mother 
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language ; that it must be craft-centred ; and that its content 
should be “matriculation minus English plus craft.” If with 
some necessary alterations these pillars uphold our educational 
structure, there can be nothing better for us. 

Open opposition to the idea of basic education, if help- 
fully formulated, is by no means a bad thing for in that case 
an honest clash of views might lead to some clear result. The 
call for modification of some of its earlier concepts if effectively 
made, should be welcome. What is irksome is the lack of 
sincerity and seriousness which is often seen. To continue 
mouthing praise of basic education and then as far as practice 
goes, to revile and ridicule it as medieval mummery is very 
wrong. Howsoever redeemed by sophistry, this attitude should 
go. 

It is significant that in the Planning Commission’s report 
on the First Five Year Plan there are several pages devoted to 
this topic, but a shrinkage takes place in the reports of the 
two subsequent Plans, the latest giving exactly half a page to it. 
One learns that in 1955-1956 the number of children going to 
basic schools accounted for less than 1 per cent, of the total 
number in the elementary stage, that the proportion increased 
to nearly 4 per cent by the end of the First Plan and was 
expected to rise to 11 percent by 1960-61.* 

During the Third Plan, it is stated, it is proposed to 
convert about 57,760 schools into basic schools, to orient the 
remaining schools to the basic pattern, to remodel all training 
institutions along basic Jines, to establish basic schools in urban 
areas, and to link up basic education with the development 
activities of each local community. It sounds most promising 
but the sting is in the tail, for one reads that progress “will 
inevitably be spread over ® long period”. **Meanwhile, 
presumably, committees and commissions, pursuing their 
Parkinsonian Way, would get busy. 

What requires insistently to be recalled is that, under 
British rule, there took place in India a sort of parasitic urban 


*Second Five Year Plan, 1965, page 506. 
#*Third Five Year Plan, 1961, page 581. 
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gtowth and in the villages such petrification of a wornout 
economic and social structure as made education irrelevant to 
the main current of life. This is why in spite of freedom and 
the intensive drive during the last decade, the number of 
educated persons does not even now exceed the demand of the 
urban areas, with the result that the country side still suffers 
from the lack of suitable teachers, doctors, nurses, and adminis- 
trators of panchayats and cooperatives. To strike at the very 
root of this anomaly is the role of basic education, a role that 
follows from its social philosophy. 


It does not require much imagination to be thrilled by the 
glorious vista to be opened by universal education in India, 
What we aim at is not merely a quantitative expansion of 
educational opportunities but also, and at the same time, a 
qualitative social change. The portals of learning are to admit 
tribal populations whether in Nagaland or the forest fastnesses. 
of Central India, the Himalaya foot hills or the secluded nooks. 
of the Nilgiris, The leaders of tomorrow and the day after 
should come, in larger numbers, from among people who are 
now “scheduled” or “backward? or “‘de-notified”—for it is 
they who comprise the majority and have long been cruelly 
kept in the shade. But how can this happen if education is not 
linked with the life of toiling people, if children have to be 
dragged away from schools by harried parents and yoked to, 
blind-alley labour at a tender age ? 


Twentyfive years have passed since the first earnest formula- 
tion on a national scale of basic education. Let it bs adapted 
to present requirements but let not its grand quality, the stress. 
on the resurrection of India slumbering in her derelict villages, 
be minimized. Let there be no quarrel over ‘craft-centred and. 
‘tool-centred’ schooling, for they are divergent. Let it be 
linked with allied programmes like village and small industries. 
cooperation, development and national extension Service. Let 
every village school have an agricultural area allotted out of 


cooperative farming units or other sources, even by means of 
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especially called for Bhudan (gift of land). Let young children 
learn the joy (and the beauty) of making things with their own 
hands, and let cooperative organisations make sure that they 
are purveyed, when there is a surplus, to consumers outside 
the local community. Let not alone fad be pursued-—spin- 
ning and weaving. for instance, are not the only crafts to be 
fostered. Let not the commercial idea of ‘learning while 
earning’ take the heart out of our children as they work at 
school. Let the concept of work with the hand as one learns 
through the brain illumine our schools, in urban areas and in 
the countryside, 
The aim of a resurgent People can be nothing less than 
the achievement of a social order which is free from the age- 
` Jong prejudices of caste and class and creed, which is rid of the 
exil that is exploitation of man, where human relations have 
an honest and harmonious quality. It is not an easy job to 
achieve this aim. Perhaps also perfection being non-existent 
this side of paradise, the aim cannot entirely be achieved. 
Even so it is necessary that we pitch our aim high, whatever 
the difficulties ahead. basic education scheme may not be 
easy of fulfilment, but that is worth all the effort and earnest- 


ness that we can muster. 


BY Mo Se 
From B. T., VI (1) Jan. 1963 


SOCIAL PHILOSOPHY OF BASIC EDUCATION 
AND NATIONAL EMOTIONAL INTEGRATION 


M. C. Dubey 
Principal, Govt. Basic Training College, 
Sehore (M. P.) 

India had been a cradle of composite culture which em- 
braces wide varities of traditions, ways of Jife and beliefs. 
People belong to different castes, creeds, colours, races, religions 
and speak different languages. Diversity is quite inescapable 
in a country so large in area with difference in geographical 
features. The influx of people coming from outside at different 
times has added to this complexity. Despite all this diversity 
there is a fundamental unity with broad cultural affinity. 
History abounds in examples of unparalleled capacity of the 
nation to adapt to new changes posed by new cultural contacts 
which has resulted in continuous enrichment of our culture by 
this fusion of different cultures. 


Going back to our pre-independence days when we were 
struggling for our political freedom under the incomparable 
leadership of Mahatma Gandhi what was the Propelling force 
behind the movement which inspired each and every freedom 
fighter to drown all the differences and to prepare himself to 
sacrifice at the altar of the common cause, The answer is 
quite simple that there was a common objective, Partners in 
suffering and sacrifice know no differences either Communal or 
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linguistic or religious. The present situation of national defence 
against Chinese aggression is another witness of the sentiment. 
‘Total Indian heritage and culture was accepted and adopted by 
every Citizen and a creative contribution was made for its pro- 
tection and patronage. This was the psychological atmosphere 
at the time of our political emancipation. 


Then what has lead to the disruption of this attitude ? 
` Ignorance, prejudice and inertia of old traditions cause a lot of 
frustration resulting in intergroup misunderstandings. It is the 
social and economic backwardness of the country which is 
responsible for many of the fissiparous tendencies revealed at 
different times in our national life. It is the self interest to 
gain the political ends for the economic and social security. 
It takes different shades in one garb or the other. It may either 
be communalism. These are the main forces shaking the very 
foundations of national solidarity. This alarming situation has 
directed the serious attention of the nation towards finding some 
effective means by which these adverse tendencies can be 
checked. If the country as 8 whole has to feel the impact of 
the improvements, a way is to be found to weld the nation into 
one emotional entity. The emotional reaction to our day to 
day problems should be “country first and every thing after- 
wards.” 

How has this to be brought about ? What role can edu- 
„cation play to stem the tide of disintegration ? What should be 
the pattern of education to bring the desirable attitude ? 
Mahatma Gandhi had well felt the pulse of the nation. He 
gave a new turn to educational philosophy to suit the changing 
elen of the nation. He believed that education must have 
the potentiality of creating a new social order and ae He 
contention was that on one hand education must a aa 
develop the qualities of the individual and po the ot er an 
it must serve as a spearhead for the silent social revolution to 
‘bring about a designed pattern of the society. If this objective 
is detached from any educational scheme it not only goes 
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against the principle of education but also that of sociology. 
There is always an interaction between the society and the 
individual. No individual can develop in a social vacuum. An 
individual can only develop in a progressive society and society 
can only make progress with developed individuals. Thus 
there is an interrelation between the progress of the society and 
the individual. 

Since the early times of the civilization the human being 
was mostly engaged in two main pursuits. One was the utiliza- 
tion of the resources of nature for the welfare of himself and 
that of the society. The second was the organization of the 
society and maintenance of its solidarity to ensure protection 


and cooperative eflorts to attack individual and collective 
problems, 


With this background we have to take into account the 
main tenets of basic education and to assess how far this new 
scheme of education can shoulder the responsibility of bringing 
about desirable changes in the attitudes of the people. Talking. 
of the newness of basic education let us confine ourselves to its. 
two aspects in the compass of this article. 


They are its craft- 
centredness and socialization of institutions. 


Basic education has been said to be the education of life 
for life and through life. Thus the purposeful units of activities. 
of life serve as medium of instruction. The craft takes material 
from the natural environment and gives shape for its social 
utility. Thus it becomes the connecting link between the 
natural and social environment. These are the three centres 
which afford ample opportunities to impart education in diffe-. 
rent branches of knowledge. The people are generally busy 
either in consumption, production or distribution of commodi- 
ties necessary for life. Naturally there must be a healthy relation 
between these classes of the society. It is the general experience / 
that the intelligentsia has nothing to do with physical labour- 
and so also physical labourers are quite indifferent to education 
The educated people hate labour, are apathetic towards 
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labourers and they are being considered as down trodden people. 
Besides many sub-castes and classes these are the two main 
classes disecting the nation and affecting its unity. This is the 
reason why craft centredness has been introduced. This will 
teach dignity of labour and will have social and economic 
implication. There will be no class difference. All will have 
equal opportunities. On the production side too, every consu- 
mer will add something to the national weath. People engaged 
in craft shall learn cooperation and shall have self-reliance. 
. There will be coordination of head, heart and hand and a 
harmonious integrated prosonality shall be the result. Socially 
useful attiudes shall be developed and this new education shall 
produce a new man and thereby a new classless society. 


Religion had also been playing an important role in 
integration of nations. Somewhere the outlook is so wide 


that even the inanimate objects have been taken into the fold 


for their welfare. While in some it has gone to the extent of 
setting man against man turning them to demons to bring about 
wholesale destruction of the humanity- The question is very 
important for Indian nation as many religions have come down 
to this land and have settled here. There had been 8 regular 
jnter-change of religious cultures. Hence religious tolerance 
and respect for religion other than one’s own is very necessary. 
Secularism never means jrreligionism. Hence the common 
prayers and observance of religious festivals in educational 
must form a breeding ground for the attitude of 


institutions 7 í 
tolerance This is only possible when good points of the teach- 


ings of different religions and social reformers are presented in 
‘i tion should be strictly borne 17 mind 


\ au 

a right way: a girs gould be avoided as it would be 
that comparis i e liberal attitude js not maintained and 
very dangerous ie ‘gening the differences instead of winding 
it may fn yers in the basic school community 
them up: h conpra tional and religious festivals se 
a observance for ealthy exchange of culture, dances 
ample oppo 
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drama, music and literature. The Teligious teachings besides 
inculcating the attitude of tolerance and respect for all religions 
must create implicit faith in the Fatherhood of God and Bro- 
therhood of Man. This, besides national solidarity, if properly 


harnessed, might even pave way for the new world social 
order. 


Society. Major portion of this he Passes at home, He learns 
in the school and lives at home. The school has nothing to do 
with the home and so also the home has nothing to do with the 
© becomes thought-less and 
matter of principle theory and 
This is only possible in the 
ocially useful actions can be 
life can be practised. Saint 


chool must enter the home 
and the home must enter the school, 


in the activities of community life, 
community life must be well reflected in the Programme of the 
school and opportunities be provided for 

community activities in its natural setting so th 
ments may ensure co-ordination between the individual and the 
society, This will take place in an atmosphere charged with 
mutual goodwill. This can be well illustrated by 
of fragments of rocks Tunning along with the 
Stream. Their very contact with one another j 
Permutations and combinations rounds off all 
angularities turning them into smooth 
attracting the sights of all. 


participation in 


the example 
flow of the 
n different 


the sharp 
good-looking pebbles 


This brings us to the conclusion that a good basic institu- 


tion must transcend the limited educational Programmes usually 
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provided within its four walls as it can not function in isolation. 
It should establish a close link with the community as they are 
related to each other in a cyclic relationship of mutual benefit. 
The beneficial process of action and counteraction sustains itself 
continuously by its own momentum. It provides a two way 
flow of knowledge, experience and inspiration; This must enlist 
two types of activities—organization of community life inside 
the school and a closer relationship with the community outside 
in which it is located. Thus they will live together, work 
together and think together. The common thoughts will lead 
to common actions, actions in their turn will lead to common 
attitudes and mental dispositions resulting in reorientation of 
culture and civilization. The corporate life in a cosmopolitan 
community would provide sufficient scope for experimentation 
and refinement of experiences to adjust to different variations. 
There would be a healthy interchange of customs, traditions 
and cultures. Mutual understanding would prevail. The 
heterogeneity of caste, colour, creed, religion and regionalism 
shall ultimately fuse in the unity of common purpose resulting 
in a homogeneous society. 

Thus the practical experience of working in groups will 
produce a society free from social prejudices of caste, creed 
and colour with tolerance towards different religions and sects. 
The mutual give and take will cherish a healthy attitude of 
interdependence, honesty and sincerity free from exploitation 
of any kind whether social or economic. The basis of such a 
y will be truth and non-violence. 

This leads us to the conclusion that the social philosophy 
~ of basic education is based on sound footing and has capacity 
to accomplish the educational objectives which may help 
National Emotional Integration as desired in the country today. 


societ 


From B. T., VI (I) Jan, 1963. 


SARVODAYI SOCIAL ORDER THROUGH 
BASIC EDUCATION 


Bir Singh 

Assistant Professor 

Govt. Post-Graduate Basic T, raining College, 
Chhatarpur (M. .P.) 


If there can be any single thing for which Bapu lived and 
died, it was the task of creating a social order based on the 
concept of Sarvodaya. His another great contribution was 
the scheme of Basic education as the means of creating the 
Sarvodayi Social order of society. What can be a better 
homage to our ‘Father of Nation’ than to work for his ideals. 
We educators are important in this Sphere. Let’s be clear and 
definite about the path of our task. We cannot afford con- 
fusion. For this we should know, in clear terms, the answers 
to the following questions :— 


What is Sarvodaya ? 
What is the nature of Sarvodayi order of society ? 


What is the type of education needed for it 2 
What is Basic educati 
this change in the society ? 


What remains to be done ? 


on ? Does it help in bringing about 
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What is Saryodaya ° 


Sarvodaya is the translation of ‘Unto The Last’, the title 


of John Ruskin’s famous book. It is a living idea. According 


to Dr. Radhakrishnan, Sarvodaya is the name of all-round 


development—Political, social, economical, cultural, physical, 


mental, moral and spiritual —of the individual and the society. 
It has no place for violence and has 8 faith in the good nature 
‘of man. Equality is its keynote. Cooperation, love, Abimsa, 


service, truth and sympathy are its watchwords. Village is the 


unit of its activities. 


‘The Nature of Sarvodayi Social Order 
"It can be described briefly as follows :— 
In the new order of society the individual will find his 
wellbeing in the good of all. He will live for others and for 


the humanity. 

There will be no man-made differences. Man will be 
treated as man and not as Hindu, Indian, Muslim etc. Equal 
will be provided for full and free development 


opportunities 
ality of every individual. 


of the person 
Education will be free to all like air and water. 


Every man will be provided with basic needs of life. He 
will lead a simple life with a few necessities. None will store 
things of daily life except the society. 


There will be no unemployment. Every person will get 


work according to his capacity. Manual work will be looked 


upon with dignity. Cottage industries and handicrafts will 
flourish. i 
The village will be a self-sufficient unit in all respects. 


Rural occupations will meet the requirements of the Village. 
Cooperation will replace competition, but no ape will 
be compelled. All will work together through {voluntary co- 


operation. 
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Means of production will be owned and organised by athe: 
Society. Big industries will be owned and run by the society 
as a whole and cottage industries will flourish under the village 
unit. Industry will aim at more production to meet the require- 


ments of the society. Science and technology will serve the 
mankind and not dictate to it. 


The change in the social order will be brought about 
gradually changing the ideas first, the heart next, and the life of 


the individual last. The reformed life of the individual wilh 
reform the society. 


It will employ only the noble means to achieve its noble 
ends. Love, truth, Ahimsa, equality, service and co-operation 
will be its watchwords as stated above. 

Education for Sarvodaya 

We cannot go too far in discussing about Sarvodaya 
without mentioning the great name of Vinobaji, the greatest 
disciple of Bapu. Acharya Vinoba Bhave has placed before 
us three ‘crucial tests, to judge a good education, He has said 
that a good education should :— 


(i) infuse in the students a sense of self di 


scipline and 
fearlessness ; 


(ii) inculcate freedom of thought among students : and 
(iii) develop their faculty to think rightly. 


The Acharya made the above obs 
articles in ‘Bhoodan’ weekly, We ha 
guidance from him in this direction. 
principles of Sarvodaya re 
like this : 


ervation in one of his 
Ve also received further 
He has laid down certain 
garding education. These can be put 


Education should be in 


the bands of society and not in 
the hands of government. 


One more language in addition to 


mother-tongue should 
be taught to the children, but it should n 


ot be forced, 


. them 
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Education should be given through the medium of 
Mother-tongue of the learner. 

Education should include the training for character and 
spirituality, 

Education should teach one handicraft or the other. 

Schools should teach the subject of science in an effective 
way. 
Basic Education and Sarvodayi Social Order 

Basic education is not difficult to understand. It is 
education through life and for life’. Its chief principles are : 

Jt aims to evolve a society free from exploitation and 


Hinsa (violence). 

Education is to be given through the medium of mother- 
tongue. 

The child should develop a sense of social service and 
co-operation. 

Education should aim at all-round development of the 
child. 

Provision of free, universal and compulsory education 
for 8 years, ranging from 6 to 14 years of age should be 


there. 


Knowledge is to be imparted by correlating it with craft 
and environment—both natural and social. 


Educationally useful basic crafts should be taught effect- 
ively for sound and true knowledge, for the development of 
character and personality, for developing, 8 sense of respect and 
Jove for socially useful productive work and for developing the 
individual's productive efficiency. 
Development of scientific way of thinking to seek truth. 

Jt is evident from the above that almost all the principles 
of garvodayi Education are found in Basic education. Both of 
3 aim at the all-round development of the individual who 
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will fit in the new social order, Education will be based on 
direct and real life experiences and result in some socially useful 
product. There is no doubt that Basic education, if taugh 
with faith and sincerity, can help in creating a new social order, 
Task Ahead 

We have our Basic Schools all right. But there is a gap 
between what has been achieved and what ought to be. This 


gap needs to be filled in and for this we should concentrate our 
efforts especially on the following lines :— 


Education should be made compulsory for the age-group 
6-14 as early as possible and arrangement be made for its 
provision. We hope to achieve this objective under fourth 
5-year plan. 


Basic schools should be well-equipped with necessary 
materials and tools. 


An effective system of supervision is necessory to improve 
the quality of education. 
Basic education, no doubt, is a scheme of education and 


not a scheme of production, still the aspect of production is 


not to be neglected. School must produce something or the 
other for its requirements. 


Basic education should not neglect the development of 
‘spiritual aspect of the personality of an individual. 


Where-ever possible, two Indian Languages should be 
taught to the children, 

Many of our schools are owned and run by the govern- 
ment. They should belong to the society. It is hoped tliat by 


the introduction of Panchayats and by putting education under 
their charge, this deficiency will be overcome. 


Basic education should help in the improvement of 
productive efficiency of rural occupations and should infuse a 
sense of responsibility and social service among the students. 


The teacher should not only be well-paid, well-qualified 
and trained, but he should also have a faith in the new Sarvo- 


ea 


149 


e an example for the learners as 
ty. He should practice 
teacher is essential for 


His life should b 
members of the socie 
Improvement in the 
he field of education. 


dayi order. 
well as for other 


what he preaches. 
any improvement int 


Jan. 1965 


From B. Ts vill (1) 


SOCIAL COHESIVENESS THROUGH 
COMMUNITY LIFE IN BASIC SCHOOLS 


F. Chaudhary 
Principal 
Post-Graduate Trainning College. Devas (M.P.) 


I. Need for Community Life :— 


No education is worth the name Which does not include 
the qualities necessary for living graciously, harmoniously and 
efficiently with one’s fellow men. Amongst the qualities which 
should be cultivated for this purpose are discipline, cooperation, 
social sensitiveness and tolerance. 


India of to-day is committed to democracy. An indepen- 
dent democratic India can only be soundly and securely. establi- 
shed ona basis of wide political intelligence and alertness on 
the part of its citizens, Most of India’s political misfortunes in 
the past have been due to an inadequate Political consciouness 
of oneness. This was despite the efforts of rulers—the Mauryas, 
Guptas, Rajputs, Moghuls, Marathas and Britishers to build a 
united India; because the people at large, until very recently, 
did not have a real political tradition in this matter or an ade- 
quate consciousness of unity. Nor has there been, in the past 
a coherent body of political doctrine to inspire the nation as it 
exists now. Happily now, for the development of civic virtues, 
India’s constitution and social philosophy are the milestone 
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towards an integrated society. And in this context basic 
education plays a significant role, a role completely neglected 
by traditional education. 


Under the traditional system of education the school and 
community grew apart and were isolated. The school was 
concerned only with formal instruction and the role and respon- 
sibility of the teacher was to impart knowledge to children. It 
was isolated from the community with little regard to the 
importance of adapting its programmes to the needs of the 
local community. By contrast in a basic school the aim of 
teaching has shifted from subject matter to serving the pupil’s 
needs and it is not possible to serve those needs without closely 
understanding them in relation to the environment of the child. 
The immediate community and its activities constitute the chief 
environment which the teacher must understand as he must 
understand the individual child. 

It is such an understanding of the teacher and his impact 
on school and community that aims at bringing about a new 
social order as envisaged by Mahatma Gandhi. For realising 
this, school curricula should include such programmes which 
help young pupils acquire a civic and social sense, a democratic 
spirit, a live-and-let live attitude, and a knowledge of the 
structure, activities and general trends of the community in 
which they live. The basic school has such a curriculum. It 
provides for building social understandings and securing social 
advancement. Accordingly keeping in yey the social and edu- 
cational progress, it has naturally to build and develop new and 
close relation with the community it serves. And for this ain 
pose the school has to function asa true community SE i 
social, educational and recreational activities have to be at en 
in the school. In this way the basic schools through their acti- 
yities and community work not only help in cultivating qualities 
of self-reliance, cooperation and respect for dignity of labour, 
but also become a vital factor in the creation of a dynamic 


social order. 
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II. The Concept of Community Life in Basic Schools : 


Community or group life exists in society and manifests 
itself through many forms as joint family system, dinners, clubs, 
meetings, associations, hostels etc. In the crude form this 
group life of the institutions does not bear any educative value, 
but when organised it has a great educational potential. 


Under the foreign rule, the community life of the people 
was neglected, and brought to a standstill. The English rulers 
introduced a method of education which aimed at developing 
the individuality of the student. The method was not concerned 
with the best use to which his developed individuality could be 
put. Often, it was utilized, not in the services of others, but 
for exploiting them. Consequently, it gave birth to narrow 
individualism of all kinds and Created mutual strife, disunity 
and absence of reverence for anybody. Gandhiji wanted to 
revitalize community living through education based on love. 
He wanted by this change to promote happy, harmonious and 
cooperative relations of the members with one another, In 
such 8 community life he expected the individuals would mix 
with one another on the basis of love, service and sacrifice. 


For realising this objective Gand 
an integral part of the scheme of basic 
community life as adequate means of 
the active world family in order tha 
understand the struggle of the mas 


human society, acquire working, organising and collective habits 
and come to possess discipline of work. This according to him 
would naturally teach the child ethical and civic Principles. 
Herein Dewey also comes very near to the teachings of 
Mahatma Gandhi. 


hiji made community life 
education, He thought. 
introducing children into 
tthey may Participate and 
ses, follow the history of 


* The basic scheme envisages a close inte 
the schools and the community so as to make e 
as the children more social and cooperative, 
achieve this firstly by organising the school 


gration between 
ducation as well 
It endeavours to 
itself asa living 
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and functioning community—with its social and cultural pro- 
grammes and other activities—secondly, by encouraging students 
to participate in life around the school and in organising 
various types of social service to the local community. Stu- 
“dents self-government is another important feature of basic 
schools which should be envisaged as a continuous programme 
of training in resposibility and in the democratic way of living. 
The education in this way will not be effective if it is 
imparted on traditional lines through lectures and precepts only. 
The right way is to give full opportunities to the child for doing 
actual social work at school, and participating in a full and 
varied social life. A child, after all is a social being and must 
associate with the community around him for the satisfaction 
of his various material and psychological needs and the 
furtherance of his manifold purposes. Hehas to cooperate 
with them in many walks of life and to understand the 
principles of such cooperation through actual practice. 


Now our aim of education in free India is “the full all 
round development of every student's personality.” This 
requires that education should take into account all his psycho- 
logical, social, emotional and practical needs and cater to all of 
The view of education that emerges from this basic 
concept transcends the narrow academic approach and broadens 
out into an education for living i.e. an education to initiate the 
students into the many sided art of living ina community. It 


is obvious, however, that in 


them. 


dividual cannot live and develop 


Both for his own wholesome development and the good 
uld learn to live With others 


it is essential that he sho ' 
and to appreciate the value of co-operation through practical 
experience and free interplay with other personalities. Alt the 
‘present day philosophers and educationists having democratic 
beliefs support the same view. They recommend purposeful 
socialized activities and self-government by the pupils asa 
process of learning. They try to develop the individuality of the 


alone. 
of society, 
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child through social medium full of purposefull activities. They 
say that schools should provide an atmosphere which is condu- 
cive to real democratic living based on free, cooperative and 
creative activities. Discipline is not super imposed. It comes 
from within as a felt need of the organised democratic living of 
the school community. 

Thus from the practical point of view we see that in order 
to develop those qualities in a child which would enable him 
to become a good citizen, the teacher must train him to exer- 
cise them in the context of his life and his school work, Such 
a training or development of all such qualities is only possible 
in basic institutions Which are organised asa social unit ora 
community, working on the basis of creative cooperation, and 
giving children opportunities for actual cooperative work in 
their day to day life. It is only by living a social and coopera- 
tive life, from day to day, that these qualities can become a 
part and parcel of child’s nature and prove effective even when 
he moves out into the larger society, True education should 
develop each child not only as a good ‘individual’ but also asa 
good ‘social being’. This can be achieved through basic schools 
only where a variety of social activities are organised on 
community basis which stimulate the growth of social virtues 
necessary for good citizenship. These activities are organised 
through different Centres of correlation in basic education. 
Real community life—according to basic education therefore 
consists in Working cooperatively on these three centres, 


III. Three centres of correlation— Society, 


Nat 
help in developing cohesiveness, ure and Craft 


The curriculum developed in terms of ever 
ces by children includes situations of community living—morn- 
ing and evening cammunity prayers and assemblies, community 
spinning , community ‘safai’ and other community duties and 
breakfast, kitchen duties and meals. Besides these routine and 
daily activities there are observances of birthdays and anniver- 
saries of saints, poets, writers and other fsuch great Persons. 


y day experien- 
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Than there are observances of special days. If our boys and 
girls are to have a healthy growth of body and mind, the 
utilisation of these festivals for purposes of education is essen- 
tial. In traditional system these days were declared holidays 
with schools closed but basic schools work in full strength on 
these days. This is essential for undertanding the implication 
of the festivals and special days and relieving them in the lives 
of the children. They provide tremendous scope for self- 


ex i T i ini 
expression. They also imply training in community effort. 


They bring out training in leadership, If the children take 
part in all these ceremonies and understand the sentiments 
underlying them, there can be no greater education for them. 
Thus we see that there are muitifarious activities organised 
in basic schools. These activities are essential for the 
maintenance and development of community life based on 
self-help, mutual understanding and mutual cooperation. 
Even though they do not yield material benefits they are 
essentially constructive and contribute substantially towards 
the wellbeing and development of cooperative and integrated 


community living. 

Similarly, besides social environment, the physical 
environment of the child should also be exploited for educative 
purposes. From the very out -set of his life, the child is 
surrounded by the world of physical forces and phenomena 
and in order to organise his activities effectively, it is his first 
business to get to know his physical environment and adjust 
himself to ,its laws and conditions. His school education 
should enable him to understand the broad and significant 
features of the physical world, to appreciate the beauty of 


ral world and respond to its aesthetic appeal and to 
purposes. The child should 


the smoothly flowing river. 
asure the play of the rays 
ts surface into furnished 
press his feeling or 


the natu 
utilise some of its forces for his 


be able to enjoy and appreciate 
He should be able to watch with ple 
of the setting sun as they transform i 
silver. Similarly he should be able to ex; 
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joy in various appropriate ways as he observes similar other 
phenomena of his surrounding physical world. Thisis the 
adjustment of emotions and if this adjustment is achieved in 
the company of other comrades it becomes the ethical gain 
of great value, 


The third centre is craft. Gandhiji believed that the: 
highest development of mind and soul was possible only 
through handicaraft. By teaching craft his object was not to 
produce craftsman but he wanted to exploit it for educative 
purposes. According to him it was a wrong conception that 
vocational bias makes educand dull or cramps the child’s mind, 
Children are sure to be bright and joyful if they receive voca- 
tional instruction under competent teachers, He wanted that 
stress should be laid on the principles of cooperative activity, 
planning acuracy, initiative and individual responsibility not 
only in learning but in all fields of life, Itis through the 
various activities in the society and through a socially oriented 
curriclum that such social cooperative attitudes 


can be 
developed. 


In basic education the child has to be in touch with the 
craft, society and nature surrounding him. He gains real 
experiences by reacting to the different situations of life. He 
learns how to adjust himself with others in different situations. 
It makes the individual self-reliant and ready witted, It also 
teaches him how to co-operate with others in times of 
need, This makes the pupils to cultivate social efficiency 
and he learns to live cooperatively with others, 
in him bonds of mutual help, sympathy, accommoda- 
tion and fellow feeling, because all the work and different 
activities in basic schools proceed in social environment. This 
work in basic education tends to break down the barriers of 
prejudice between manual and intellectual workers, It incul- 
cates a true sense of dignity of labour and of human solidarity. 
It is the ethical and moral gain of incalculable 


r significance that 
human and social values are created. If persons belong to 


It fosters 
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different classes or castes, or if they have different values and 
cout-looks, working together will develop in them attitudes of 
mutual helpfulness and cooperation. In working cooperatively 
a spirit of mutual understanding and sympathy is imbibed and 
this ensures that these children will lay the foundation of an 
ideal cooparative society in which aggression, competition and 
usurpation of the rights of others are not found. Basic educa- 
tion, therefore, is a great force for a silent social revolution. 
1V—Conclusion : 


Lewis Mumford has said, “To open the way to love by a 
score of daily acts, is the first step towards integration.” In 
basic sehools also we find every where cooperative activity 
playing the same role, since it gives the children a feeling of 
kinship. Educative work prepares them for future life and 
teaches system and order. Itis the most potent weapon for 
bringing social cohesion and unification. In fine, we can say 
that if community programmes in all the fields of school life in 
basic schools are emphasised, they lead to social cohesiveness. 
We can also go to the extent of saying that since basic schools 
lead to the growth and development of social attitudes and 
sentiments, they are a force working for world-peace. 


From B. T., VI (2) April 1963. 


SOCIAL IMPLIFICATION BASIC EDUCATIONS. 


S. Satyabhama 
Deputy Secretary to Government of Madras 


Education & Public Health Department 


The system of education prevailing in India at the creat 
of the freedom movement benefited only a few privileged 
people, It was chiefly meant to enable our rulers to pick out 
the best people and press these to their own service. It was not 
based on the need of the Indian nation. A different system of 
education was therefore an urgent necessity. To meet this 
necessity Gandhiji gave the idea of basic education. He was 
convinced that the key to most of the social and educational 
problems of the people of the nation lay in basic education, 
Hence the scheme of basic education that was offered to the 
country was based on a social foundation, and was designed to 
be a system of education at the national level. 


The main principle underlying the new system was that 
education should be co-extensive with life itself, 


It meant that 
education was both ‘for’ 


and ‘through’ life. The ultimate 
objective of basic education was not only a balanced and 


harmonious individual life but also a well-balanced soctety. 
Basic education was to serve “ 
revolution fraught with most 


far-reaching consequences’? 
resulting in a “juster social order”. 


It was sought to provide 
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as a spearhead of a silent social ` 
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a healthy and moral basis of relationship between the city and 
village and thus go a long way towards eradicating some of the 
worst evils of the social insecurity that poisoned relationship 
among classes. It was to achieve these, that all pupils, irres- 
pective of any distinction of caste, creed or class, were made to 
participate in productive, creative and socially useful work, 
which became one of the three centres of basic education. 

The essence of the underlying philosophy, therefore, is 
that education should combine practice in the everyday processes 
of living and working with more formal training. Based on 
such a philosophy, the basic school is organised on 8 basis of 
(a) self-government by pupils on democratic lines ; (b) produc- 
tive work on an individual and group basis; (०) celebrations of 
cultural and social festivals and days of national importance ; 
and (d) correlating and integrating the child’s physical and 
social environment and environment of work in order to develop 
a harmonious personality: 


Let us now consider how this is sought to be achieved :— 
(a) Self-government by pupils on democratic lines : 


The basic school is not organised on the pattern of the 
traditional school which is authoritarian. The teacher in such 
a situation becomes the master of the whole school and the 
pupils are trained to obey him in all respects. This authoritarian 
method is sought to be changed over to a democratic one where 
the teachers and the learners both have their respective duties to 
perform and the school functions as a small community. In 
such a situation, the teacher assumes, by reason of his wider 
experience and learning, the role of a senior brother. His 
attitude towards the children in his class is not authoritarian 
but that of an elder brother seeking to help and guide his 
younger brothers and sisters to learn. 

The day-to-day work of the school is carried out, as far 


as possible, by giving items of work and responsibilities to the 
pupils themselves, The children themselves elect their own 
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ministers in the various spheres of activities such as health-minis- 
ter, etc., who in turn are resposible to the school parliament of 
which all the children are members. Each minister has a small 
group or committee to assist him in his work. These groups 
are entrusted with carrying out educationally-significant activi- 
ties, having practical utility and social value, that children at 
that stage of development can carry out. The group on health. 


for instance, attend to the checking up of personal cleanliness 


of the children, clean the class-rooms and the school premises, 


dust the furniture and equipment, provide clean drinking water, 
make necessary arrangements for mid-day meals, etc. The 
teacher on his part watches the work of the children and guides 
them wherever necessary. Thus the school becomes a demo- 
cratically functioning community, 


(b) Productive work on an individual and group basis :— 


This system is based on learning by doing 


; and learning 
by doing envisages activ 


ities on an individual and group basis. 
Each activity is carefully planned by the combined effort to 


the teacher and the pupils and leads to some production, 
productive work done to co-ordinate t 
hand, head and heart enabling 
personality of the individuals, 
activity group work is necessary 
with a joint purpose of achievin 
develops in them the Capacity to gi 
feeling of co-operativeness. 


Such 
he functioning of the 
the development of the whole 
Usually in such a productive 
and one child joins another 
& something together. This 


employment in the chosen craft, 
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to this than in the ordinary school. This time is not wholly 
divorced from academic education, since productive craft work 
(like other activities) serves also as a basis for correlated 
teaching. Thus the proficiency attained for self-employment in 
food craft or cloth craft or the acquisition of skill in building 
shelters and homes is a national asset. This leads to gainful 
employment in adult life. 

(c) Celebrations of cultural and social festivals any days of 

importance :— 

Wherever there is a local, cultural or social festival 
children in basic schools are encouraged to participate in it in 
an organized way. Elder children may help in sanitation, in 
setting up small exhibitions, providing clean drinking water and 
making other arrangements during local festivals. Children 
join the local community in organising and conducting days of 
national importance like Independence Day, Republic Day, 
Children’s Day (November 14th) and Gandhiji’s birth day. The 
school in its turn can organize the School-day, the exhibitions, 
ich a demonstration of the achievements and talents 
of pupils, in singing, drama, art, games, physical exercises, 
collections, etc., may be given. Parents and people of the 
community may be invited to such functions. Thus a close 
integration between the school and the community in which the 
school is located can be secured so as to make children more 


socially minded and co-operative. 
(d) Correlating and integrating th 
social environment :— 


etc., in wh 


e child's physical and 


The distinctive method of ‘Correlated Teaching is employ- 
ed in basic schools. Such a method is specially el to 
children. It arouses curiosity and develops eas हक 
It also enables the pupil to develop original thin p e 
lation takes the child outside book learning into the actua 


i i t. He is able to sce, feel and 
hysical and social environmen 
Foe things himself. The teacher takes the children out 


for short field trips that bring them into frst hand and intimate 
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contact with the nature around them —plants, 
fruits, seeds, birds, insects, domestic animals, etc. 
tion is also directed to the observation of how natu 
community in meeting its varied needs (of water 
washing, bathing, irrigating, etc.). He gets an awareness of the 


things around him,and getsa glimpse of the social forces and 
movements in the midst of which he is living. 


trees, flowers, 
Their atten- 
re helps the 
for drinking, 


It may thus be seen that in an activity- 
the basic school, all through the day, 
given for effective corporate activities 


centred school like 
plenty of opportunities are: 
like projects, excursions 


common loyalties and common objecti 


vide good personal relations, A co-operative attitude between 


elationship among members 
g0od tone for the school, 
e basic school, children are 
bility, to excercise initiative, 
and to carry out items of 


In every country the school reflects the society. 
democratic country, it is the school t 


people of the nation. 


Ina 


tional importance 
and ihe feeling that he be- 
hoisting and the Singing of the 
loyalty and patriotism. Through 
ough activities ang studies, child- 


instils in the pupil national loyalty 
longs to a great nation, Flag- 
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ren begin to develop their own ideals of behaviour and to see 
themselves as persons striving to be co-operative, tolerant and 
persevering. They are given opportunities to state their own 
opinion and to listen 10 the views of others and to become 
accustomed to accepting responsibility for failure as well as for 
success. 

They learn the dignity of manual Jabour and become 
aware of the needs and problems of neighbours. Such proced- 
ures and practices should enable them to begin to develop to- 
wards their own nation feelings of loyalty which will make them 
neither blind to its faults nor boastful of its merits, 


Thus the social philosophy of basic education does not 
seek to teach the child what it needed in adult life through 
pooks, other printed material and talks. The objective is to 
further the development in the child of those understandings, 
abilities and attitudes which the pupil needs now in the solution 
‘of his current problems. These personality problems turn out 
to be similar to those which he will need later in solving adult 
problems. By working together, by planning procedures in a 
group, by making decisions, by interacting and understanding 
different personalities, by being tolerant of differences of opinion 
and so on through hundreds of items, the learner builds up in 
himself the capacity to get on with others appreciating their 
‘difficulties and helping them. 

Free India is one of the greatest democracies in the modern 
world. The working of this democracy implies that every 
„man and woman should not only do his or her alloted work 
efficiently, but also learn to behave with self-respect, self-restraint 
and dignity, with faith in themselves and in the destiny of the 
nation. This can be brought about only by developing these 
qualities in our children while young. Organising the school on 
the basis of these ideologies will not only make us a great nation 
but also great individuals. Basic education which embodies 
these ideologies may be expected to playa vital role in promo- 
ting emotionel integration. The creation of a strong, healthy 
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and united nation, which is the underlying objective of basic 
education is the prime need of the hour, 


It will also be seen that basic education Tepresents not 
only a new methods of education, but also a new philosophy of 


life, and it accomplishes the edueational objectives which help 
national emotional integration, 


From B. T., VI (2) Pril, 1963, 
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SOCIAL COHESIVENESS THROUGH 
COMMUNITY LIFE IN BASIC SCHOOLS 


S. R. Kanthi 
Minister of Education, 
Government of Mysore, Bangalor. 


The concept of Community life in Basic Schools. 


We, in India, have taken upon ourselves that our society 
should follow the socialistic pattern and therefore it is necessary 
that our administration of education should also be governed by 
the socialistic principles. In order that this ideal could be achi- 
eved, it is necessary that centralisation sheuld be replaced by 
decentralisation. The decentralisation, in turn, could be brought 
about and firmly established through democratisation of day to 
day administration in the school. Tie principle is very well 
achieved in the field of basic education which lays much emph- 

i self government in schools through democratisation of the 
ae A organisation. This nobel ideal forms the backbone of 
Ee dministration, particularly in the organisation of 
basic school. To implement this objective, the life 
in a basic school is organised on the basis of co-operative comm- 
hes living. Through life situations, the children are taught 
ae is the society and not the individual, co-operation and 
sok competition, that they should respect in the larger and wider 


sch 
educational a 


activities in a 
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context of life. The main objective of this education, therefore, 
is to train children for citizenship in a democratic society that 
India has adopted herself as an ideal. In the words of the 
Zakir Hussain committee on basic education,‘ ‘In modern India, 
citizenship is destined to become increasingly democratic in the 
social, political, economic and cultural life of the country. The 
new generation must at least have an opportunity of understand- 
ing its own problems, rights and obligations.” Basic schools 
must, therefore, provide for those elements of knowledge, skills 
and attitudes which are deemed essential for democratic living, 
The emphasis will have to be, not so much 01 mastery over the 
subject matter as on acquisition of equipment necessary for day 
to day living. The basic school programmes are organised in 
such a fashion as to achieve the ideals of democratic living and 
develop democratic leadership through properly guided activities 
of the school community. The children develop in the commu- 
nity and through experience of active participation in the various 
life activities in a school, 

To understand this concept of community life in basic 
schools and the benefit that would accrue therefrom 
necessary that the various basic sc 
organised in an efficient Manner, 
of activities which deserve mentio 


(i) Morning Assemblies : 


The purpose of this daily programme is to create a feeling 
of oneness in school community and to draw inspiration for the 
day’s work. Tt also Promotes the habits of punctuality and 
discipline. The Headmaster, the teachers and all the pupils— 


, it is very 
hool programmes should be 
The following are a few items 
nin this connection, 
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step towards the development of the qualities of leadership, 
initiative, self-reliance and responsibility in pupils. A cabinet 
of ministers responsible for the school community or parlia- 
ment should be formed to run the various activities of the 
school and the cabinet should be elected once a month by the 
members of the community. The school cabinet and the parlia- 
ment should be really functional and should have a clear impact 
on the working of the various aspects of the school life. Child- 

ren should feel that they take decisions which are honoured by 

the staff. Equal opportunities should be given to all children 

in all aspects of the school life in the class room and in the 

playground. All the problems should be tackled through mutual 

discussion and co-operation. Every student and teacher should 

feel himself as an important and respected member of the 

school community. The self-government activities should en- 

able the pupils to make the school a better and happier place in 

which to work and live and develop a feeling that the whole 

school forms a co-operative community. 

(iii) Bal Sabha: 

The Bal Sabha or the students’ union should meet at least 
weak to provide an opportunity for training in debating, 
oratory, singing, dancing, recitation etc. The teachers should 
actively participate in organising such meetings but they should 
take care to see that they do not dominate the proceedings. The 
runing of the Bal Sabha should be completely in the hands of 
s with proper guidance by teachers. All the pupils 
tunity to exhibit their talents and to 
idered on such occasions. 


once 8 


the student: 

should be given an oppor 

have their views and ideas cons 
` (iy) Cultural and recreational activities : 

Cultural and recreational activities should be arranged in 
basic schools from time to time with a view to promote social 
advancement as well as intellectual and moral advancement of 
the individuals. They will also develop a spirit oE patios 
The cultural and recreational activities will include the celebra- 


tions of :— 
(a) National Days. 
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(b) Days in the memory of greatmen such as writers, 
Poets, leaders, Scientists etc, 


(c) National Weeks, 
(d) Festivals. 


tions. The Programmes should be organised through children 
and by children. Such entertainments 


worthwhile knowledge to the children. 


(v) Teacher-Pupil Planning : 


ght increasingly 


to take part in purposeful activities. The activities are to be 


The CO-Operative Stores. 
ticles of daily necessity in a school 
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with a grasp of the Principles of co-operation. In all such pro- 
Jects, the Tesponsibility must be given to the students themselves 
with the teachers helping only from behind. A school canteen 
can also be run on co-operative basis. 

(vii) Excursion : 

The purpose of organising excursions and trips is mainly 
threefold, viz, 

(a) to study the physical and social environment of the neigh: 
bouring locality. के 
(b) to link education with the problems of life existing today 
(c) to bring the child into direct contact with the objects of 
instruction. 

In order that the above aims are realised, excursions should 
be fully planned and systematically organised. The childrens’ 
interest should be taken into account while an excursion is plan- 
ned. As far as possible, the children themselves should propose, 
plan and execute their excursions. Proper educational use should 
be made of the excursions and there should also be proper 
follow-up work after the excursion is over, 


(viii) Midday Meals : 

The happiness of a village school where every child gets a 
noon meal is something which must be seen and understood. 
The help of the local community can also be associated with 
this programme. Dining together develops in the pupils a social 
sense and refines it. The mess arrangement should be such that 
a delicious and balanced diet is provided at the minimum cost, 
The fruits and vegetables produced in the school garden can 
also be utilised for the midday meals so that their use may pro- 
vide for the children an incentive for greater effort. Groups of 
students may cook the food in turn under the supervision of the 
teacher and serve it to their colleagues. 

(ix) Scouting and Girl Guiding (Social Service) : 

Scout and girl guide movement in the school promotes the 

growth of healthy group spirit and helpful attitude towards one 
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another and the community around. It affords plenty of oppor- 
tunities for social service and doing good turns every day. 
During camps, the pupils learn self-reliance, co-operation and 
discipline and get accustomed for leading a hard life. 

(x) Games and Sports: 

Games and sports, if conducted in right spirit in schools, 
will goalorg way in developing a healthy team spirit and 
espirit de-corps. The pupils will develop a love and regard for 
the school team and community when inter-school play festivals 
are arranged on special occasions. Several social and moral 

virtues can be developed in children through sports and games. 
Team games or group sports should be encouraged to a greater 
extent than individual items. 


(xi) Safai: 


Cleanliness is next to godliness. This motto should be 
taught to the children through the organisation of collective 
cleaning of the school, its compound and sorroundings, The 
Practice of clean and healthy living implies the organisation of 
safai programme as an item of Toutine daily activity. This not 
only promotes the love for labour but also brings home the fact 
that community cleanliness and the cleanliness of the surround- 


ings are as important as the individual cleanliness for healthy 
living, 


(xii) Shramdan: 


The organisation of labour service camps for the benefit 
of the community around Will not only inculcate in the minds of 
children the dignity of labour but also link the school with the 
community. The children will also see the result of co-operative 
endeavour. Laying of toads, cleaning of wells, tanks and other 
sources of drinking Water, sanitation work etc., can be under- 
taken from time to time as items of shramdan work, 

The Organisation of programmes: 


The organisation of various items 


f of basic school progra- 
mmes involving community life as indic 


ated aboye requires care- 
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ful planning so that the educational and social benefits that 
would accrue therefrom are fully realised. The teachers should 
properly guide the cabinet and the members of the school parlia- 
ment to the extent necessary and the members of the school 
cabinet should be allowed a free hand in the implementation of 
the activities. Such a procedure will ensure the development of 
leadership skills and skills of working in groups. When such 
activities are carried throughout the year, they will promote the 
development of desirable and useful social attitudes and values. 
The children in their day to day life in the school will always 
have in their heart the welfare of the school community as a 


whole without making any distinction of caste, colour, creed or 


status in life. They live, work, pray and eat together and 
achieve a harmonious development of body, mind and spirit. 
This way of life will not only make the pupils good citizens but 
it will also generate in them an outlook leading to emotional 


integration and national solidarity. 


Conclusions : 

The need for national integration and social cohesiveness 
can hardly be over emphasised in a country like ours which 
embraces wide varieties of religions, languages, races, regional 
affiliations and cultural patterns. One of the ways of achieving 
this noble ideal is to introduce suitable activities in the school, 
calculated to promote the development, community welfare and 
social values connoted by it. Only a vigorous effort on the part 
of the educationists, the school authorities and the maes 
community will bring about the required attitudes, skills and 
habits among the children, which will have the way towards the 
ion of casteless, classless and peace loving society, based 


rative effort. 


format 
upon co-opt 
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SECTION IV 


महात्मा गांधो 
शहरों के लिए भी यही" 


अब तक मैंने जो चर्चा की है, वह ग्राम-शिक्षा के बारे में की है, क्योंकि यही 
सारे हिन्दुस्तान का प्रश्‍न है। यदि इसको हम सीधी तरह से हल कर सकें, तो 
- झाहरों के लिए कठिनाई नहीं होगी, यह समझकर मैंने शहरों के बारे में कुछ नहीं 
लिखा । पर arag के शिक्षा में दिलचस्पी लेनेवाले एक नागरिक का नीचे का 
प्रन उत्तर माँगता है : 

प्राथमिक शिक्षा के भारी खर्च के प्रइन को हल करने में कांग्रेस का 
मंत्रि-मण्डल लगा हुआ दीखता है। शिक्षा का खर्च जैसे शिक्षा से ही निकल 
सकता है, ऐसा garar गया है । बम्बई जैसे शहर में किस तरह से और कितने 
अंश में इस दिशा में बढ़ सकते हैं इस sea की चर्चा आवश्यक लगती है । कहा 
जाता है कि शिक्षा के पीछे बम्बई कॉरपोरेशन के खर्च का अन्दाज इस साल के 
लिए ३५से ३६ लाख रुपये का है और सारे शहर में शिक्षा अनिवार्य करने में 
दूसरे कितने ही लाख का खर्च बढ़ जायेगा । शिक्षकों की तनख्वाह में २० लाख 
से और किराये में ४ लाख से ज़्यादा रकम खर्च होती है । प्रति विद्यार्थी औसत 
सालाना खर्च ४० से ४२ रुपये होता है। विद्यार्थी पढ्ते-पढ़ते इतनी रकम 
का काम करें, तभी शिक्षा का ad शिक्षा में से निकल सकता है। ag कंसे हो 
सकता है ? 
मेरा तो दृढ़ विश्वास है ही कि यदि उद्योग का तत्त्व बम्ब्रई के स्कूलों 
में दाखिल हो, तो इससे बम्बई के बालकों और बम्बई शहर को लाभ ही 
होगा । शहर में बड़े हुए बालक तोते की तरह कविताएं रटेंगे और सुनायेंगे 
नाचेगे, दूसरे हाव-भाव दिखायेंगे, ढोल बजायेंगे, कूच करेगे, इतिहास-भूगोल के 
जवाब देंगे, तो कोई थोड़ा अंक-गणित जानेंगे पर उससे आगे नहीं ast । में 


* गाँधी जी, “बुनियादी fea’ अहमदाबाद : नवजीवन प्रकाशन, १६५६, 
पृष्ठ ३२-३६ from B T. I (4) oct. 1959 


1 


2 


भूल गया । वे थोड़ी अंग्रेजी Tex जानते होंगे । पर एक टूटी हुई कुसी ae 
करनी हो अथवा फटा हुआ कपड़ा सीना हो, तो वे नहीं कर सकेंगे । ऐसी 
बातों में हमारे शहरों के लड़के जितने पंगु देखे जाते हैं, उतने पंगु लड़के मैंने 
दक्षिणी अफ्रीका या इंग्लैण्ड के अपने प्रवास में कहीं नहीं देखे । 
इसलिये मैं तो मानता ही हूँ कि शहरों में भी यदि उद्योगों द्वारा ही 
शिक्षा दी जाय, तो बालकों को बेहद लाभ हो सकता है और पूरे ३४ लाख 
नहीं तो उसका एक बहुत बड़ा हिस्सा तो बच ही सकता है। ४२ के बजाय 
वाषिक ४० रुपया ही प्रति बाळक गिने जागें, तो म्युनिसिपँलिटी ८७,५०० 
बालकों को पढ़ाती है, ऐसा कहा जा सकता है। दस लाख की आवादी हो तो 
बालकों की संख्या कम-से-कम डेढ़ लाख होनी चाहिये, अर्थात्‌ लगभग ६२ हजार 
बालक बिना शिक्षा के रहते होंगे । ये सब गरीब नहीं होंगे और प्राइवेट स्कूलों 
में जाते होंगे, ऐसा मानें तब भी ५६,००० बालक बचते हैं। उनके लिए इसी 
हिसाब से २२ लाख ४० हजार रुपये ओर चाहिये | इतने पैसे बम्बई कब पैदा 
करे और कब सब बालकों को पढ़ावे ? और क्‍या पढ़ावे ? 
मैं मानता हूँ कि शिक्षा अनिवार्य और मुफ्त होनी ही चाहिये। पर 
बालकों को उपयोगी उद्योग देकर उसकी मारफत ही उनके मन और शरीर 
की शिक्षा होनी चाहिए। मैं यहाँ भी पैसों की गिनती करता हैँ वह अनुचित 
नहीं है । अर्थशास्त्र नैतिक और अनैतिक दोनों प्रकार का होता है । नेतिक 
अर्थशास्त्र में दोनों बाजू बराबर होंगी । अनैतिक में जिसकी लाठी उसकी भैंस । 
इसका परिमाण कितना हो, यह उसकी ताकत पर आधार रखता है । अनैतिक 
अर्थशास्त्र जैसे घातक है, वैसे ही नैतिक आवश्यक है। उसके बिना धर्म की 
पहचान और उसका पालन मैं असम्भव मानता ral 
मेरा नेतिक शास्त्र मुझे यह सुझाता है कि बम्बई के बालक हर महीने 
खेलते कूदते तीन रुपये का काम कर सकते हैं। वे यदि ४ घंटे काम करें और 
हर घंटे के दो पेसे गिने जायें, तो महीने में २५ दिन खुलने वाले स्कूल में वे 
५० आते यानी रु० ३-२-० का काम कर सकते हैं। 
जब शिक्षा के रूप में उद्योग सिखाया जाय, तब मानने का कोई कारण 
नहीं है कि बालक काम के बोझ से दब जायेंगे । नाममात्र के शिक्षक इतिहासः 
भूगोल जैसे सरळ और wage सिखाते हुए भी शिष्यों को बोझ रूप लगते हैं। 
सच्चे अध्यापक हुँसते-खेलते अपने शिष्यों को उद्योग सिखाते हैं, यह मैंने अपनी 
आँखों से देखा है। ऐसे शिक्षक कहाँ से $? जायें, ऐसा तो कोई नहीं कहेंगा । 
कोई चीज करने लायक है, ऐसा मानने के बाद उसे करने वाले तैयार करना 


ra 
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# गाँधी जी, बुनियादी शिक्षा' अहमदाबाद : 


i महात्मा गांधी 
शहरों के लिए भी यही 


अब तक मैंने जो चर्चा की है, वह ग्राम-शिक्षा के बारे में की है, क्योंकि यही 
सारे हिन्दुस्तान का प्रशन है । यदि इसको हम सीधी तरह से हल कर सकें, तो 
शहरों के लिए कठिनाई नहीं होगी, यह समझकर मैंने शहरों के बारे में कुछ नहीं 
लिखा । पर बम्त्रई के शिक्षा में दिलचस्पी लेनेवाछे एक नागरिक का नीचे का 
प्रइन उत्तर माँगता है : 
प्राथमिक शिक्षा के भारी खर्च के प्रश्‍न को हल करने में कांग्रेस का 
मंत्रि-मण्डल लगा हुआ दीखता है। शिक्षा का खर्च जैसे शिक्षा से ही निकल 
सकता है, ऐसा सुझाया गया है वम्बई जैसे शहर में किस तरह से और कितने 
अंश में इस दिशा में बढ़ सकते हैं इस प्रश्‍न की चर्चा आवश्यक लगती है । कहा 
जाता है कि शिक्षा के पीछे aas कॉरपोरेशन के खर्च का अन्दाज इस साल के 
लिए ३५से ३६ लाख रुपये का है और सारे शहर में शिक्षा अनिवार्य करने में 
दूसरे कितने ही लाख का खर्च बढ़ जायेगा | शिक्षकों की तनख्वाह में २० लाख 
से और किराये में ४ लाख से ज्यादा रकम खर्च होती है । प्रति विद्यार्थी औसत 
सालाना खर्च ४० से ४२ रुपये होता है । विद्यार्थी पढ़ते पढ़ते इतनी रकम 
का काम करें, तभी शिक्षा का खर्च शिक्षा में से निकल सकता है। यह कँसे हो 
कता है ? 
a pa तो दढ़ विशवास हैं ही कि यदि उद्योग का तरव बम्बई के स्कूलों 
में दाखिल हो, तो इससे बम्बई के बालकों और बम्बई शहर को लाभ ही 
होगा । शहर में बड़े हुए बालक तोते की तु कविताएं रटेंगे और सुनायेंगे, 
नाचेंगे, दूसरे हाव-भाव दिखायेंगे, ढोल बजायेंगे, कूच करेंगे, इतिहास-शूगोल के 
जवाब देंगे, तो कोई थोड़ा अंक-गणित जानेंगे पर उससे आगे नहीं बढ़ेंगे । मैं 
T: नवजीवन प्रकाशन, १६४५६, 
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भूल गया । वे थोड़ी अंग्रेजी Tex जानते होंगे । पर एक टूटी हुई कुर्सी ठीक 
करनी हो अथवा फटा हुआ कपड़ा सीना हो, तो वे नहीं कर सकेंगे । ऐसी 
बातों में हमारे शहरों के लड़के जितने पंगु देखे जाते हैं, उतने पंगु लड़के मैंने 
दक्षिणी अफ्रीका या इंग्लेण्ड के अपने प्रवास में कहीं नहीं देखे । 
इसलिये मैं तो मानता ही हूँ कि शहरों में भी यदि उद्योगों द्वारा ही 
शिक्षा दी जाय, तो बालकों को बेहद लाभ हो सकता है ओर पूरे ३४ लाख 
नहीं तो उसका एक बहुत बड़ा हिस्सा तो बच ही सकता है । ४२ के बजाय 
वाषिक ४० रुपया ही प्रति वालक गिने जाये, तो म्युनिसिपैलिटी ८७,५०० 
बालकों को पढ़ाती है, ऐसा कहा जा सकता है। दस लाख की आबादी हो तो 
बालकों की संख्या कम-से-कम डेढ़ छाख होनी चाहिये, अर्थात्‌ लगभग ६२ हजार 
बालक बिना शिक्षा के रहते होंगे । ये सब गरीब नहीं होंगे और प्राइवेट स्कूलों 
में जाते होगे, ऐसा मानें तब भी ५६,००० बालक बचते हैं। उनके लिए इसी 
हिसाव से २२ लाख ४० हजार रुपये और चाहियें । इतने पैसे बम्बई कब पैदा 
करे और कब सब बालकों को Gara ? और क्या पढ़ावे ? 
मैं मानता हूँ कि शिक्षा अनिवार्य और मुफ्त होनी ही चाहिये । पर 
बालकों को उपयोगी उद्योग देकर उसकी म 


की शिक्षा होनी चाहिए। मैं यहाँ भी पैसों की गिनती 


३-२-० का काम कर सकते हैं। 
जब शिक्षा के रूप में उद्योग 
नहीं है कि बालक काम के बोझ से 
भुगोल जैसे सरल और रस 
सच्चे अध्यापक 
आँखों से देखा 
कोई चीज करः 


सिखाया जाय, तब मानने का कोई कारण 
दब जायेंगे । नाममात्र के शिक्षक इतिहास- 
प्रद सिखाते हुए भी शिष्यों को बोझ रूप लगते हैं । 
हेसते-खेलते अपने शिष्यों को उद्योग सिखाते हैं, यह मैंने अपनी 
है। ऐसे शिक्षक कहाँ से 23 जायें, ऐसा तो कोई नहीं कहेगा । 
ने लायक है, ऐसा मानने के बाद उसे करने वाळे तैयार करना 


= 
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तो स्वाभाविक ही उसे मानने वाले व्यक्ति या संस्था का घमं हो जाता है । 
ऐसे शिक्षकों को तैयार करने में समय तो लगेगा ही। आज की अयोग्य 
शिक्षा की रचना में और उसके लिए शिक्षक तैयार करने में जितना समय 
गया, उसका झतांश भी इसमें नहीं लगेगा । खर्च तो परिमाण में कम ही 
लगेगा । यदि मेरे हाथ में बम्बई कॉरपोरेशन हो, तो मैं अपनी कल्पना में श्रद्धा 
रखने वाले शिक्षा-शास्त्रियों की एक छोटी समिति नियुक्त करके उनसे एक 


` महीने के भीतर योजना की माँग करूँ और उसका अमल शुरू कर दूं। इसमें 


यह मान्यता अवश्य आ जाती है कि मुझे इस कल्पना की संभावना के बारे सें 


अचल श्रद्धा है। पराई श्रद्धा से आज तक कोई अच्छे व महान्‌ कार्य नहीं हुए। 


एक प्रश्‍न बाकी रहता है। कौन से उद्योग शहरों में सर्‌लतापूर्वक 
सिखाए जा सकते हैं ? मेरे पास तो उत्तर तैयार ही है--मैं जो चाहता हूँ । 


‘ag तो गाँव की ताकत है । आज गाँव शहरों के लिए जीते हैं, उन पर अपना 


आधार रखते हैं, यह अनर्थ है। शहर गाँवों पर निर्भर रहें, अपने बल का 
fgaa गांवों से करें अर्थात्‌ अपने लिए गाँवों का वलिदान करने के बजाय खुद 
गाँवों के लिए बलिदान व त्याग करें, तो अर्थ सिद्ध होगा और अर्थशास्त्र नैतिक 
बनेगा । ऐसे शुद्ध अर्थ सिद्धि के लिए शहरों के बालकों के उद्योग का गाँवों के 
साथ सीधा सम्बन्ध होना चाहिए। ऐसा होने के लिए मेरे खयाल में अभी तो 
पंजन से लेकर कताई तक के उद्योग आते हैं। आज भी कुछ तो ऐसा होता ही 
है । गाँव कपास देते हैं और मिळे उसमें से कपड़ा बुनती हैं । इसमें शुरू से 
आखिर तक अर्थ का नाश किया जाता है । कपास जैसे-तैसे साफ की जाती है । 
इस कपास को HE बार नुकसान सहकर भी किसान राक्षसी जिनों में बेचता 
है । वहाँ वह्‌ बिनौले से अलग होकर, दबकर, ATA बनकर मिलों में गाँठों 
के रूप में जाती है | वहाँ उसे पींजा जाता है, काता जाता है और बुना जाता 
है। ये सब क्रियायें इस तरह होती हैं कि कपास का तत्त्व--सार तो जल 
जाता है और उसे निर्जीव बना दिया जाता है। मेरी भाषा से कोई द्वेष न 
करे । कपास में जीव तो है ही । इस जीबन के प्रति मनुष्य या तो कोमलता 
से बरताव करे या राक्षस की तरह | आजकल के बरताव को मैं राक्षसी व्यव- 
हार मानता हूँ | 

कपास की कुछ क्रियाएँ गाँवों में और शहरों में हो सकती हैं। ऐसा 
होने से शहर-गाँवों का सम्बन्ध नैतिक और शुद्ध होगा । दोनों की वृद्धि होगी 
और आज की अव्यवस्था, भय, शंका, By सब मिट जायेंगे या कम हो जायेगे । 


गाँवों का पुनरुढार होगा । इस कल्पना का अमल करने में थोड़े से द्रव्य की 
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ही जरूरत है, वह आसानी से मिल सकता है। विदेशी बुद्धि या विदेशी यंत्रों 

की जरूरत ही नहीं रहती । देश की भी अलौकिक बुद्धि की जरूरत नहीं है । 

एक छोर पर भुखमरी और दूसरे छोर पर जो अमीरी चल रही है, वह मिट- 

नकर दोनों का मेल सधेगा, और विग्रह तथा खूनखराबी को जो भय हमको 

हमेशा STAT रहा है, दूर होगा । पर बिल्ली के गले में घंटी कोन ara ? 

बम्बई कॉरपोरेशन का हृदय मेरी कल्पना की तरफ किस प्रकार से मुड़े ? 

इसका जवाब मैं data से दूं, इसके बजाय तो यह पत्र लिखने वाले बम्बई BL, 
विद्यारसिक नागरिक ही ज्यादा अच्छी तरह दे सकते हैं। 


@ 


a) 


अविनाश चन्द्र शर्मा 
स्नातकोत्तर अध्यापक 5 शिक्षण विभाग, 
fo जैन कॉलेज, asta (मेरठ) 


नियादी शिक्षा : आलोचना ओर सुझाव 
g 


अतीत और aima के इतिहास पर यदि हम दृष्टिपात करें तो दोनों में 
एक महान अन्तर दिखाई देगा | यह अन्तर है मनुष्य और उसको सभ्यता के 
निरन्तर विकास तथा अलंकरण का। पाषाण BT से लेकर बीसवीं सदी के 
कलयुग तक मनुष्य के सांस्कृतिक विकास और उत्थान की एक लम्बी कहानी 
है । इस सम्पूर्ण कहानी को गति देने वाले तत्वों में नितान्त महत्वपूर्ण तत्व हैं 
शिक्षा | शिक्षा एक माध्यम हैं जिसके द्वारा हम सुखी जीवन व्यतीत करने के 
उपायों को सीखते भौर समझते हैं । यह वह साधन है जिससे परिस्थितियों 
और वातावरण पर विजय प्राप्त कर एक नवीन वातावरण की संरचना में, 
सहायता मिळती है । यही कारण है कि वतमान युग का प्रत्येक सभ्य afaa 
farar से प्रेम करता है तथा प्रत्येक स्वतन्त्र तथा सुसंगठित राष्ट्र अपना यह कत्तव्य 
समझता है कि राष्ट्र के प्रत्येक व्यक्ति, स्त्री और पुरुष को, कम से कम कुछ 
ऐसी शिक्षा देने की व्यवस्था करे कि उसमें सन्निहित गुणों का विकास हो तथा 
ag अपने और समाज के प्रति अपने कर्तव्यों और उत्तरदायितवों को सुचारु 
रूप से निभा सके । 

उपयूक्त उद्देश्य को सामने रख कर हमारे देश में जिस न्यूनतम शिक्षा 
at आयोजना की गयी है उसका नाम है बुनियादी शिक्षा । बुनियादी शिक्षा 
बाळक की बुनियादी आवश्यकताओं से सम्बन्धित होने, उस समाज के बुनियादी 
ब्यवसाय से सम्बन्धित होते जहाँ से कि वह आया है तथा भारतीय संस्कृति के 
सद्धान्तों पर आधारित होते हुए राष्ट्र की बुनियादी आवश्यकताओं 


मूलभूत सिद्ध 
ने के कारण ही बुनियादी शिक्षा कहलाई । इसे हम राष्ट्रीय 


से सम्बन्धित हो' 


aa हे 
from B. T.; VI (2) April 1963. 
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'शिक्षा-योजना के नाम से पुकारते हैं क्योंकि इसका समायोजन सम्पूर्ण राष्ट्र के 
{लिए किया गया है । एक और जहाँ यह व्यक्ति न्यूनतम शिक्षा का निर्धारण 
करती है वहाँ दूसरी और राष्ट्रीय आवश्यकताओं की पूर्ति में सहयोग भी देती 
है । सर्वविदित है कि इस शिक्षा-योजना की विशेषताओं ने संसार के सभी 
शिक्षा-शास्त्रियों का ध्यान अपनी और आकषित किया है । किन्तु एक ओर 
जहाँ इसके आकषंणों पर हम मुम्ध हैं वहाँ दूसरी ओर इसकी आलोचनाओं की 
कटु बोछारें हमें चिन्तन के लिए एक विशाल क्षेत्र प्रस्तुत करती हैं । 

अगस्त सन्‌ ६२ में केन्द्रीय शिक्षा मन्त्री sto Ho एल० श्रीमाली ने _.. 
बुनियादी शिक्षा की सफलताओं के सम्बन्ध में अपने विचार प्रकट किए थे। 
इसके तुरन्त बाद ही इस शिक्षा योजना की आलोचना का आन्दोलन-सा प्रारम्भ 
हुआ । आज भी इसकी भालोचनायें होती हैं किन्तु मेरी दृष्टि से ये आलोचनायें 
संतुलित और उपयुक्त नहीं कही जा सकतीं । आलोचना करने वाले व्यवित भी 
दो प्रकार के हैं : शिक्षा-क्षेत्र के व्यक्ति और शिक्षा क्षेत्र से बाह्र के व्यक्ति | 
शिक्षा क्षेत्र से बाहर के व्यक्तियों की अनर्गल आलोचनायें तो एक बार को सह्य 
हो सकती हैं किन्तु उन व्यक्तियों को क्या कहा जाय जो स्वयं शिक्षा के क्षेत्र 
में होते हुए भी इसकी अनर्गल आलोचना करते रहते हैं जो कुछ तर्कयुक्त अच्छी 
आलोचनायें हमें देखने को मिळती हैं उनका विश्लेष 
लिखित तथ्य प्राप्त होते हैं : 

१- बुनियादी शिक्षा की भ्रामक परिभावायें : ऐसा लगता है कि 
देश में अभी तक इस शिक्षा योजना का कोई स्पष्ट चित्र लोगों के मस्तिष्क में 
नहीं हैं । बहुत से लोग आज से १० वर्ष पूर्व की बुनियादी शिक्षा की आयोजना 
का प्रारूप ही अपने मस्तिष्क में लिए बैठे हैं । यह बातत काल्पनिक नहीं, 
सकळ के ही कुछ अध्यापकों की है जिन्हें कि मैंने ग्रामों में अध्यापन करते हुए 
देखा है। इसे भी छोडि, लेखक ने ऊंचे स्तर पर लोगों के मन में इस शिक्षा 
के प्रति अनेक अमों को पाया है। कहीं लोग सृजनात्मक कार्यकलापों को इस 
योजना में प्रधानता देते हैं तो कहीं उत्पादक कार्यकलापों को । इस रूप में 
निश्चित है कि दोनों स्थानों पर शिक्षा के परिणाम और उसकी रूपरेखायें भिन्त 
होंगी । यद्यपि व्याख्या को संकीर्णता का जामा तो नहीं पहनाया जा सकता 
किन्तु फिर भी एक fafaa व्याख्या की आवश्यकता है ही, अन्यथा उसके अभाव 
में हम सदैव ही गलत दिशा में बहकते रहेंगे । अने 
हम अभी तक लोगों के मन से यह धारणा नहीं हटा 
ग्रामीण वातावरण के लिए ही अधिक उपयुक्त है । 


लेषण करने पर हमें निम्न- 


कों प्रथत्न करने पर भी 
सके हैं कि यह शिक्षा केवल 
अतः केवल ग्रामीणों को ही 
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यह शिक्षा दी जानी चाहिए; शहर में रहने वालों तथा धनिक वर्ग के लिए 
इसके अतिरिक्त इन आशंकाओं को समाप्त करने वालों के स्थान पर बढ़ावा 
देने वाले व्यवित भी पर्याप्त मात्रा में मिते हैं । 

२--मानसिक अलगाव--दूसरी बात है मानसिक दासता अथवा मान- 
सिक asma की | एक लम्बे समय से, किसी विशेष परिपाटी में पले हुए 
व्यक्ति एकदम सर्वथा नयी वस्तु को स्वीकार करने के लिए sat नहीं होते । 
अधिकांश पढ़े-लिसे qa को लेखक ने अंग्रेजी शिक्षा की ही वकालल करते हुए 
पाया है । उनके अनुसार बुनियादी शिक्षा महज एक तमाशा है | पत्थर पर 
चानी की लकीर बन जाती है तो मानव मस्तिष्क पर किसी परम्परा की अमिट 
छाप पड़ जाना अस्वाभाविक नहीं । किन्तु खेदजनक बात केवल यह है कि बुद्धि 
के द्वार किसी भी नयी वस्तु को स्वीकार करने अथवा सोहाद्रतापू्वंक उस पर 
विचार करने के लिए बन्द कर दिए जायं-यही हमारी मानसिक दासता है । 
स्कूल के बन्द कमरों में बैठकर पुरानी पद्धति से पढ़े हुए व्यक्ति बुनियादी शिक्षा 
को बाजीगर का तमाशा समझते हैं । जन साधारण इसे कौतूहल की दृष्टि से 
देखता है । इस रूप में जब “नीम हकीम” बुनियादी शिक्षा का अवांछित प्रचार 
जन साधारण में काम करते हैं तब इसके प्रति उनके मस्तिष्क में अनेक ग्रन्थियों 


का सजन होता है जो कि इस शिक्षा के प्रति उनकी मानसिक उदासीनता का 


प्रधान कारण है। 
३--अनास्था :—तृतीय रूप है अनास्था का । मानसिक अलगाव से 


यह स्थिति भिन्न है । पहली में मनुष्य उस ओर ध्यान नहीं देता किन्तु इस 
दूसरी में मनुष्य का ध्यान तो इस पर रहता है परन्तु उसके प्रति मन में कोई 
श्रद्धा, विश्वास ओर आस्था नहीं होती है । यह एक प्रमुख कारण है इस योजना 
के पूर्णरूप से FOYT न होने का । जब हमारी श्रद्धा और विश्वास ही किसी 
बात अथवा सिद्धातो के प्रति नहीं तब हम किस प्रकार अपने उस कार्यं के साथ 
न्याय कर सकते हैं। कत्तव्य पाळत एक बात है और श्रद्धायुकतकत्त व्य पालन 
दूसरी बात है। अनेक शिक्षाअधिकारियों को लेखक ने यह कहते हुए पाया है 
ugg तो गांधी बाबा की देन है, निभाने की कोशिश कर रहे हैं जब तक तिभ 
जाय ।” उनकी दृष्टि से भी यह एक आदर्श योजना है । एक ऐसा आदं है 
जो व्यावहारिक नहीं । किन्तु प्रश्‍न है कि कया आदर्श सवंथा अव्यावहारिक है ? 
ऐसा नहीं होता । यदि आदर्श अव्यावहारिक हो तो उसका अस्तित्व और महत्व 
ही क्या ? मानव जीवत के लिए वही आदर्श है जो व्यावहारिक हो । सत्य और 
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अहिंसा आदर्श है; कठिन किन्तु व्यावहारिक हैं । इनकी कठिनाइयों को देखकर 
ही डर जाने वाली स्थिति इस बुनियादी शिक्षा के साथ है | 
महात्मा गांधी जानते थे कि इस सम्बन्ध में यह स्थिति आएगी । “अभी 
तक जो रास्ता आपने तय किया है उसको सही जानकारी आपको थी । लेकिन 
अब आपको ऐसे रास्ते पर आगे बढ़ना है, जिस पर कभी कोई चला नहीं । मैं 
आपकी Baal को खूब जानता हूँ । जो लोग शिक्षा की पुरानी परम्परा में 
पले हैं, उनके लिए उसे एकवारगी ठुकरा देना आसान काम नहीं हैं।... 
इन्सपैक्टरों ओर शिक्षा विभाग के दूसरे अफसरों का यह फजं है कि वे लोगों 
और स्कूलों के शिक्षकों को प्रेम से दलीलें दे-दे कर सरकार की शिक्षा-विभाग 
की नयी नीति की कोमत और उससे होने वाले फायदे समझायें । ऐसा करने 
में जबरदस्ती न की जाय । अगर इस नीति में उनकी श्रद्धा नहीं है, या वे इस 
पर ईमानदारी से अमल करना नहीं चाहते, तो मैं उन्हें इस्तीफा दे कर चले 
जाने की छूट दूंगा ।/* किन्तु आज के आथिक संघर्ष के युग में केव सिद्धान्तो 
के लिए अपनी नौकरी छोड़ने वाले व्यक्ति बहुत कम मिलेंगे । अतः झिक्षा- 
बिभाग के व्यक्ति भी अपने कत्तव्य का पालन करते हैं । बुनियादी-शिक्षा के 
पक्ष में दलीलें भी देते हैं किन्तु इसके लिए जिस बुनियादी वस्तु श्रद्धा या 
आस्था की आवश्यकता है वह नहीं है । उत्तर प्रदेश में एक दम सभी प्राथमिक 
स्कूलों को बुनियादी स्कूल बना दिया गया था। यही कारण है कि यहाँ अभी 
तक बुनियादी स्कूलों का वह रूप हमें नहीं मिलता जो कि वास्तव में होना 
चाहिए था । 
इसके अतिरिक्त इस अनास्था के सामाजिक तथा राजनीतिक, दो 
पहलू और भौ हैं राजनीति के क्षेत्र में हमारे देश में अनेक बिचारधारायें हैँ । 
सिद्धान्तों का मतभेद ही इन विचारधाराओं का जन्मदाता है । किन्तु धीरे-धीरे 
यह मतभेद संकुचित होता है और कभी-कभी तो व्यक्ति विशेष पर पहुँचकर 
केन्द्रित ही हो जाता है। इस रूप में दूसरे की विचारधारा और उससे सम्बन्धित 
बातों का विरोध ही उनका कार्यक्षेत्र वल जाया करता है। यह कोई अच्छी 
चीज नहीं । दुर्भाग्य या सौभाग्य से बुनियादी शिक्षा का भी राजनीतिक संस्था 
कांग्रेस से सम्बन्ध है । इस रूप में भी हमें इसका विरोध मिलता है । 
सामाजिक रूप में हम अभी तक जन-सामान्य के अन्दर श्रम “की 
भावना के प्रति आदर का प्रतिष्ठापन नहीं कर सके हैं। ऐसे स्कूलों के प्रति 
स्कूलों के अध्यापकों के प्रति, समाज में अभी तक तिरस्कार का भाव ही हमें 
* महात्मा गांधी, हरिजन सेवक”, २८-८-४६ | 
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दृष्टिगत होता है जहाँ कस्सी-फावड़े या तकली और ALA के माध्यम से शिक्षा 
दी जाती है । अतः आस्था के अभाव में इस योजना को सफलीभूत करना एक 
स्वप्त-मात्र ही है । 

४--बुनियादी स्कूलों की असन्तोषजतक कार्य-प्रणाली तथा स्थिति : 
बुनियादी स्कूलों की स्थिति और कार्य-प्रणाली भी सन्तोषजनक नहीं । इसके 
लिए भी दो कारण विशेष रूप से दृष्टिगत होते हैं । प्रथम है, कर्तव्यों की 
अवहेलना और fada है साधनों का अभाव तथा दुरुपयोग । कर्तव्य की अवः 
हेलना, शिक्षा अधिकारी और अध्यापक दलों की ही ओर से होती है । जहाँ 


तक शिक्षा अधिकारियों का प्रश्‍न है, उनमें से सभी अधिकारी बुनियादी-शिक्षा 
सकते । वर्तमान सरकारी मशीनरी 


के प्रति तिष्ठावात नहीं । वे हो भी नहीं 
और प्रशासन की प्रकृति ही कुछ ऐसी है कि AAT को चिन्तन, मनेन और 
अध्ययन का समय ही नहीं मिल पाता | उचित निर्देशन के अभाव में अध्यापक 
भी अपने कर्तव्यों का पालन नहीं करता । एक अस्पष्ट चित्र को सामने रखकर 
कोई कब तक अटकलें लगा सकता है ? 

जहाँ कहीं शिक्षा अधिकारी और अध्यापक बहुत अधिक निष्ठावान 
तथा उत्साही हैं वहाँ उनके मार्ग में साधनों का अभाव बाधाएँ उपस्थित करता 
aast हुई इमारतें, कच्चे माल की कमी, अप्रशिक्षित अध्यापक, 
स्थान की कमी, धत की कठिनाई और प्रशासन की लाल फीतांशाही भादि 
अनेकों ऐसी बाधायें है जो बुनियादी शिक्षा को उसके वास्तविक स्वरूप में 
पहुँचने नहीं देतीं । यह स्थिति अधिकांश स्थानों पर है | किन्छु कुछ स्थानों पर, 
ग्री उपलब्ध हैं, लेखक ने उनका दुरुपयोग होते हुए 


जहाँ सभी प्रकारं की साम 
भी देखा है । यह कुछ प्रमुख कारण हैं जिसकी वजह से अधिकांश व्यक्ति बुनि- 


यादी शिक्षा का विरोध करते हैं । 

विरोध के रूप में जो बातें हमारे सामने आती हैं उन्हें हम मोटे रूप से 
चार भागों में बाँट सकते हैं : १--देश का औद्योगीकरण और बुनियादी 
faqr । २- बुनियाद बुनियादी शिक्षा का 
मँहगापन | और ४--उपयुषत शिक्षा सामग्री का अभाव । “बुनियादी शिक्षा 
की आयोजना गांधी तें के ही लिए की थी । किन्तु इस शिक्षा 
के समर्थकों ने उसमें बिना उपयुक्त qfeada किए ही शहरों में भी उसी योजना 
को प्रचलित कर दिया ye इससे स्वयं ही अनुमान लगाया जा सकता है कि 


है । स्कूलों की £ 


# दूण्डियन एक्सप्रैस, १६ अगस्त १६६२, (सम्पादकीय ) 
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वर्तमान बनियादी शिक्षा के स्वरूप और उसकी सही स्थिति का ठीक-ठीक भनु- 
मान कितने लोगों को है 

लोग कहते हैं कि आज देश में भद्योगीकरण किया जा रहा है; हम 
दुसरे परिचिमी देशों से शक्ति और अथं की होड़ में लगे हुए हैं, तब किस प्रकार 


छता । ओदोगीकरण देश की एक अनिवार्य आवश्यकता है। शिक्षा इसमें 
सहयोगी होनी ही चाहिए । किन्तु प्रारम्भिक अवस्था में बच्चे को न तो क्रिसी 
बड़ी मशीन की सहायता से शिक्षा दी जा सकती है और न ही यह मनोवै- 
ज्ञातिक होगा । इसके अतिरिक्त केवल पुस्तकीय ज्ञान ही किसी कुरालता का 
बच्चे में निर्माण भी नहीं कर सकता । इसके विपरीत बच्चे के व्यक्तित्व का 
विकास रुक जायगा । शिक्षा के UIT जहाँ अन्य बातें आती हैं बहाँ भाबी 
जीवन में सुचारु रूप से कार्ये कर सकने के लिए ज्ञानेन्द्रियों का 
आवश्यक होता है। बुनियादी शिक्षा, अनः 
कारण यह काये सरलतापूर्वक कर पाती है 
क्षण के लिए बच्चे की जञानेन्द्रियाँ सही 
भी अन्य शिक्षा-प्रणाळी यह कार्य इतने 


शिक्षा के स्तर के सम्बन्ध में पहले हमें जानना यह चाहिए कि इससे 
हमारा तात्पयं कया है ? जिन चीजों की आज हमें आवश्यकता नहीं है कया 


दुगुण के रूप में मानेंगे ? इसके 


होना हम स्तर के लिए पर्याप्त समझ Sit ? 
का माप करने वाला पैमाना वही हो जो पहले था? 


< ' अथवा Sta का ? यह कुछ प्रश्‍न हैं 


चात उन लोगों में ज्यादा हो जो बुनियादी 
स्थिति जीवन के छि 
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बड़ी बात तो यह है कि उसके द्वारा हम उस समाज और मान्यताओं का सृजन 
नहीं कर सकते जिसकी हमें आवश्यकता है । इसके अतिरिक्त केवल परिणाम 
को ही सफलताओं के मूल्यांकन का आधार नहीं माना जा सकता । मूल्यांकन 
में छात्र के चरित्र, कौशल, बुद्धिमत्ता और क्षमता आदि उन विशेषताओं का 
भी लेखा-जोखा होना चाहिए जो मिलकर बच्चे के पूर्ण व्यक्तित्व का निर्माण 
करती हैं । बुनियादी शिक्षा का उद्देश्य बुद्धि का एकांगी विकास नहीं । इसलिए 
छात्रों को दिया जाने वाला ज्ञान प्रत्यक्ष अनुभवों और उन अनुभवों को 
ज्ञानार्जन की सह-सम्बन्धित तकनीक द्वारा उच्च स्तर पर लाकर दिया जाता 
है । यही कारण है कि अच्छे बुनियादी स्कूलों के बच्चे अधिक सतक, अधिक 
प्रशन पूछने वाले, जानने के लिए अधिक उत्सुक, अधिक साधन सम्पन्न, अधिक 
जिम्मेदार और वातावरण में अधिक दिलचस्पी रखने वाले होते हैं। वे अभि- 
व्यंजना-शवित तथा विकास-शील व्यक्तित्व के गुणों का भी अधिक प्रदर्शन 
करते हैं। इस रूप में बुनियादी स्कूलों के छात्र अन्य प्रचलित स्कूलों के ज्ञान 
से कमजोर नहीं होता । ons 
तीसरे रूप में बुनियादी शिक्षा के Het होने की आलोचना की जाती 
है । यदि हम पब्लिक, सैनिक और अन्य व्यय को देखें तो बुनियादी स्कूलों का 
aga किसी भी रूप में अधिक नहीं हो सकता । यहाँ हम यह अवश्य कह सकते हैं 
कि जन-सामान्य अपने बच्चों को पब्लिक स्कूलों की शिक्षा नहीं दिला सकता । 
यहाँ प्रश्न हो सकता है कि यदि ऐसी ही बात है तो शिक्षा में इस वर्गभेद की 
नीति को क्यों अपनाया गया है ? इस बात पर मैं अपने विचार आगे चलकर 
व्यक्त करूँगा। इस समय तो कहना केवल यह है कि बुनियादी शिक्षा का 
व्यय देश में प्रचलित सामान्य स्कूलों के व्यय से अधिक नहीं बैठेगा । प्रारम्भ 
में यह शिक्षा खर्चीली अवश्य दिखाई देती है, किन्तु स्कूल ठीक प्रकार चल पड़ने 
पर इसका खर्च घटता ही चला जावेगा । इस शिक्षा का स्वावलम्बन वाला पक्ष 
उच्च कक्षाओं में पहुँचकर स्कूलों की आथिक स्थिति और व्यय में एक सन्तुलन 
बनाए रखेगा । इसके अतिरिक्त यदि हमें देश के लिए उपयुक्त वातावरण 
उत्पन्न करने के Bq कुछ मेहगी शिक्षा-योजना ही चालू करनी पड़े तो सरकार 
को ऐसा करना ही चाहिए। आवश्यकता और लाभ को देखते हए पैसा खर्चे 
करना कोई बुरी बात नहीं । आज कळ रक्षा-योजनाओं पर भी पैसा व्यय किया 
रह हा है। 
“ = A योजना से बचने के लिए कुछ लोगों ने यह सुझाव भी 
दिया है कि वर्तमान प्रारम्भिक स्कूलों में ही are और क्राफ्ट को लगा दिया | 
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जाय । यह सुझाव शिक्षा की दृष्टि से azar उपयुक्त नहीं बैठता । ऐसा करने 
से हम उस वातावरण का निर्माण विद्यालय में नहीं कर सकते जो कि बुनियादी 
विद्यालय द्वारा किया जा सकता है। सभी जानते हैं कि शिक्षा में वातावरण 
का एक विशेष स्थान है । पब्लिक और सैनिक स्कूलों की यही एक विशेषता 
है । अतः केवल कुछ पैसों के लिए हम शिक्षा के आधारभूत सिद्धान्तों को मिटा 
नहीं सकते । 

अव प्रइन है उपयुक्त शिक्षा सामग्री के अभाव का । इसके अन्तगंत प्रशि 
क्षित अध्यापकों की कमी, स्कूल के भवनों की न्यूनता तथा अन्य सामग्रीके अभाव 
की बात आती है । ठीक है कि इन वस्तुओं की हमारे पास अभी कमी है किन्तु 
इसका यह्‌ बर्थ कभी नहीं हो सकता कि हम इस अभाव को कभी पूरा नहीं कर 
सकते । इस दिशा में प्रयत्न किए जा रहे हैं । प्रत्येक काम के प्रारम्भ में इस 
प्रकार की कठिनाइयाँ आया ही करती हैं । इन कठिनाइयों से घबराने की बात 
तब हो सकती है जब कि हम इसकी आवश्यकताओं को पूरा कर पाने में असमर्थ 
हों । इस सम्बन्ध में सरकार को सुझाव दिए जा सकते हैं कि अधिक: 
वेसिक प्रशिक्षण स्कूल खोले जायें | लोगों को 
करने हेतु अधिक-से-अधिक सुविधायें दी जायें 
दर्शन करने वाली अच्छी पुस्तकों का निर्माण 

SUG क्त तथ्यों के आधार पर हमें अपनी भावी समस्याओं को सुलझाना 
है। देखना होगा कि शिक्षा के क्षेत्र में इस समय देश भर समाज की आव- 
इयकतायें क्या हैं ? बुनियादी शिक्षा को भी उसी प्रकार से गति देनी होगी । 


से-अधिक 
इस क्षेत्र में आने के लिए आकर्षित 


कराया जाय, आदि-आदि । 


यादी शिक्षा, भारत में बच्चे की 

प्रारम्भिक शिक्षा के रूप में एक आदर्श और उपयुक्त शिक्षा प्रणाली है तब 
निश्चित रूप से पूर्ण विश्वास के साथ हमें उस पर अमल भी करना चाहिए । 

भारत में लगभग सभी स्थानों पर हम देखते हैं कि प्रारम्भिक शिक्षा 

के बहुत से स्कूल नगर-पालिकाओं, तथा जिला 


T बोर्डो द्वारा चलाए जाते हैं। यह 
संस्थायें अपने अतिरिक्त और भी प्राइवेट स्कूल चलाने की स्वीकृति तथा उन्हें 


अनुदान आदि देती हैं । इन स्कूलों की अपनी पद्धति होती है और अपनी पाउन 
प्रणाली | इस प्रकार ये स्कूल बुनियादी पद्धति से शिक्षा न देकर अपनी ही 


। छात्रों और अध्यापकों का मार्ग, 
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पद्धति से शिक्षा देते हैं । मेरी दृष्टि से यह नीति दोषपूर्ण है । यही नीति पब्लिक 
और सैनिक स्कूलों आदि के सम्बन्ध में भी अपनाई जाती है। इसके भी तीन 
कारण हो सकते हैं। पहला तो यह कि शायद सामाजिक अथवा राजनीतिक 
प्रभावशाली व्यक्तियों के दबाव के कारण ऐसे स्कूल खोलने की अनुमति दी 
जाती है | दूसरी बात यह भी हो सकती है कि प्रजातान्त्रिक भावना ने आधार 
पर किसी भी स्कूल के खोले जाने पर प्रतिबन्ध न STAT जाता हो । तीसरा 
कारण हो सकता है कि प्रयोगात्मक तथा परीक्षणात्मक आधार पर ऐसे स्कूलों 
को खोलते की अनुमति दी जाती हो । संभव है धन का भी इससे कोई सम्बन्ध 
रहता हो | किन्तु यह सभी बातें aAa में वर्गभेद को जन्म देती हैं । 
इससे जन साधारण में सरकार की शिक्षा नीति के प्रति असंतोष और अविश्वास 
फैलता है तथा हमारे अपने उद्देश्यों को इससे क्षति पहुँचती है । यदि सामाजिक 
अथवा धामिक संस्थायें इस प्रकार के स्कूल खोलना चाहती हैं तो उन्हें पुरी 
सुविधायें दी जानी चाहिए किन्तु साथ ही यह प्रतिबन्ध भी आवश्यक है कि उन 
स्कलों की शिक्षा-पद्धति बुनियादी स्कूलों के समान ही हो । इन नियमों के पालन 
में कठो रता भी बरती जा सकती है क्योंकि राष्टीय तथा सामाजिक हितों पर 
हमें पहले ध्यात देना है । 5 
दूसरी बात जो इस समय की आवश्यकता के रूप में कही जा सकती 
है वह है प्रारम्भिक शिक्षा का माध्यमिक तथा उच्च शिक्षा से सम्बन्ध होना । 
देश के औद्योगीकरण तथा समाज के नव निर्माण के समय माध्यमिक तथा उच्च 
शिक्षा में मोड़ और परिवर्तनों की आवश्यकता है | थे परिवर्तन अपने से नीचे 
की शिक्षा पर भी प्रभाव डालेंगे । अतः हमें प्रारम्भिक स्तर पर एक ऐसी 
प्रणाली की आवश्यकता होगी जो उच्च-शिक्षा के लिए उपयुक्त पीठिका प्रस्तुत 
कर सके | इसके अन्दर ज्ञानेन्द्रियों का प्रशिक्षण, उद्योग तथा श्रम के प्रति आदर 
का भाव, विभिन्‍न विषयों का प्रारम्भिक सामान्य ज्ञान, तथा मानव के प्रति 
भी बातें भा जाती हैं । यदि किसी शिक्षा-योजना 


आस्था और कलां आदि स f रे 
द्वारा, पृष्ठभूमि के रूप में, बच्चे के अन्दर यह सब बातें लाई जा सकती हैं तो 


में saat स्वागत करना चाहिए | Boer ae 
: तीसरी आवश्यकता बच्चों में कुछ रुचियों रुझान, आर दृष्टिकोणों को 


उत्पन्न करने की है | इसे युग में श्रम के प्रति श्रद्धावान होता नितान्त आवश्यक 
है । अतः श्रम के प्रति निष्ठा की भावना का जन्म और पोषण बच्चे के निविकार 
मन में प्रारम्भ से हीं होना चाहिए। श्रम के उपरान्त जावश्यकता है विवेक 
की । एक्र आलोचनात्मक दृष्टिकोण की भी आज के युग में आवश्यकता है। 
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किसी भी बात को बिता सोचे-समझे स्वीकार कर लेना बीसवीं शताब्दि के 
बच्चे बुद्धिहीनता की बात होगी । इसके साथ ही इसी स्तर से बच्चे के अन्दर 
भावात्मक एकीकरण की स्वस्थ भावना का उद्बोधन भी करना है। वैज्ञानिक 
विकास को देखते हुए उसके अन्दर वैज्ञानिक प्रवृत्ति को भी जागृत करना है। 
हम चाहते हैं कि बच्चा कारण और परिणाम का अध्ययन करते हुए तर्कपूर्ण 
रीति से किसी परिणाम पर पहुँचना सीखे । इन गुणों से युक्त बालक ही स्वतन्त्र 
भारत का एक अच्छा नागरिक बन सकेगा | 

आज भारत की संयुक्त परिवार प्रणाली विश्वृंखलित हो चुकी है। 
ओद्योगिक युग की यह अपनी विशेषता है । यह्‌ विशेषता ही मनुष्य को स्वाव- 
लंबी और आत्म निर्भर बनने की प्रेरणा देती है। घर पर बैठकर जमींदारी, 
हद, या मकान दूकान की किराये की आय पर जीवन व्यतीत करने का युग 
जाता रहा । व्यक्ति समाज की इकाई है, अतः सामाजिक पुननिर्माण में प्रत्येक 
व्यक्ति को कार्य करना है। इस रूप में सभी व्यक्तियों का योगदान तब ठीक 
प्रकार से हो सकता है जब कि व्यक्तिगत बिकास भी पूर्णरूप से हो । व्यक्तिगत 


चाहिए । बहुत सम्भव है कि 
ने का अवसर न मिले | 
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करने की भावना का विकास किया जाय । यह कार्य शिक्षा भली भाँति कर 
सकती है । अतः शिक्षा को इस क्षेत्र में सतर्कता पूर्वक लाना पड़ेगा । 

fasa arfa स्थापित करने के साथ-साथ एक और प्रमुख आवश्यकता 
है चरित्र-निर्माण तथा अपनी संस्कृति के संरक्षण और विकास की। आज का 
अधिकांश शिक्षित वर्ग अपनी सभ्यता ओर संस्कृति से प्रेम तो दूर उल्टे घृणा 
ही करते हुए मिलेगा । चरम-सीमा यह है कि वे अपनी मातृभाषा में बोलते 
हुए भी अपना अपमान समझते हैं । इस प्रकार को भावनाथें रखने वाले व्यवित 
किस प्रकार अपने देश और समाज के प्रति अपने कर्तव्यों को निभा सकेंगे । 
हमें इस ओर भी प्रारम्भ से ही ध्यान देने की आवश्यकता है । 

अंग्रेजी-काल में दी जाने वाली शिक्षा का एक बहुत बड़ा दोष यही था 
कि वह हमें अपनी संस्कृति से सर्वथा विमुख करती थी । इसी से हमारे अन्दर 
चारित्रिक पतन को बढ़ावा मिला है । अब यदि हम प्रारम्भिक शिक्षा की योजना 
में अपनी सभ्यता-संस्क्रति और परम्पराओं का ध्यान नहीं रखेंगे तो निश्चित 
रूप से एक भयंकर भूल होगी। 

अन्त में अध्यापकों के सामाजिक और आथिक स्तर के सुधार की आव- 
इयकता है । ६०-७० रुपए मासिक वेतन पाने वाला अध्यापक किसी भी रूप 
में अपने उत्तरदायित्वों को भली प्रकार नहीं निभा सकता। बड़े आदमियों की 
अपेक्षा बच्चों का पढ़ाना कहीं कठिन है । फिर समाज इन व्यक्तियों को वह 
स्थान नहीं देता जो उन्हें मिलना चाहिए। औद्योगिक युग में मनुष्य का स्तर 
और प्रतिष्ठा साधन सम्पन्तता के रूप में आँको जाएगी । इस रूप में यदि हम 
इन अध्यापकों के सामने आदर्श की बातें रखें तो वे अव्यावहारिक हैं क्योंकि 
इच्छायें और आकाक्षायें सभी मनुष्यों में होती हैं। मेरे अपने विचार से अच्छा 
वेतन पाने वाले तथा अनुभव और योग्यता के आधार पर बुनियादी शिक्षा में 
उच्च प्रशिक्षण पाये हुए व्यक्तियों को ही इन बुनियादी स्कूलों में भेजा जाना 
चाहिए । इसके अतिरिक्त अध्यापकों की नियुक्ति भी किसी एक बोडं द्वारा ही 
की जानी चाहिए । अध्यापकों और शिक्षा के प्रति उचित दृष्टिकोण समाज में 
` न होने का एक कारण यह भी है कि इस क्षेत्र में कोई विशेष प्रतिबन्ध न होने 
के कारण अनेकों अयोग्य व्यक्ति इस व्यवसाय में आ गए हैं। आज की विचार- 
धारा के अनुसार अध्यापन कार्य केवल वह व्यक्ति करता है जिसे कहीं कोई 
नौकरी नहीं मिलती । इस दूषित मनोभावना को आज दूर करने की आव- 


इयकता है | £ r 
इसमें कोई संदेह नहीं कि यह परिवर्तन थोड़ा कठिन होगा । किन्तु 
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यदि हम यह कार्य करने के लिए दृढ़संकल्प हो जायें तो कोई कारण नहीं कि 
यह योजना पूरी न हो सके हमारी अर्थ-व्यवस्था पर भी इससे प्रारम्भ में 
थोड़ा-सा प्रभाव पड़ेगा किम्तु इसमें घबराने की आवश्यकता नहीं । कुछ ही. 
समथ में स्थिति संथत हो जाएगी । 

हमारे प्रयत्त अब इस दिशा में होने चाहिए कि किस प्रकार यह 
बुनियादी शिक्षा उपयुक्त आवश्यकताओं “at अत्यन्त व्यावहारिक रूप में पूरा 
कर सकती है। बुनियादी शिक्षा के सिद्धान्तों पर यदि बारीकी से दृष्टिपात 
किया जाए तो यह स्वयं सिद्ध हो जाता है fe उसमें इन समस्त 
आवश्यकताओं को पूर्ण करने की पूरी क्षमता है । अब प्रशन केवल 
रिक़ रूप देने का रह जाता है जिसके लिए 
अम से काम लेना होगा | 


गुणों एवं 
इसे व्यावहा- 
हमें विचार, सतकंता, लगन एवं 


दयाल चन्द्र सोनी 


बुनियादी शिक्षा में मूल वाधा कहां है ? 


यह सर्वेविदित.है कि बुनियादी शिक्षा की वर्तमान गतिविधि से राष्ट्र में व्यापक 
असंतोष है जिसका मूल कारण खोजना एवं उसका निवारण करवा अत्यावश्यक 
है । यदि समय रहते ऐसा नहीं किया गया तो बहुत सम्भव है कि दस वर्ष 
बाद हमें उस सारे प्रयत्न की असफलता पर पछताना पड़े जो इस विषय में 
आज़ चारों ओर बहुत सा धन और साधन व्यय करके किया जा रहा है । 
हमारी मुख्य समस्या यह है कि हम शिक्षा को बदले बिना उसमें क्रांति 
लाना चाहते हैं अथवा कहना चाहिए कि हम एक ही + साथ दो विरुद्ध दिशाओं 
में चलना चाहते हैं। एक तरफ हम चाहते हैं कि जनतंत्र की नवीन आव- 
इयकताओं को देखते हुए तथा उसे सफल बनाते के लिए हमारी शत-प्रतिशत 
जनता को विना भेद भाव के नागरिक जीवन की सर्वसामान्य शिक्षा प्राप्त हो 
और यह अल्पतम पर्याप्त शिक्षा राष्ट्र में जल्दी-जल्दी फेल जाय परन्तु दूसरी 
ओर हम यह भी चाहते हैं कि हमारी प्राथमिक शिक्षा . पूर्ववत्‌ जनता के उस 
विशिष्ट वर्ग की विशेष सेवा करती रहे जो सरकारी नौकरियों अथवा अन्य 
कुर्सीदार धन्धों को अपना विशेषाधिकार समझते हैं । पिछले अंक में इस बिन्दु 
परः भी पाठकों का ध्यान कुछ लेखकों ने खींचकर उचित किया है । परन्तु मेरे 
विचार में बुनियादी शिक्षा का मूल संघर्ष इस बात में नहीं है कि देश में गांधी- 
वादी एवं सर्वोदियी अर्थव्यवस्था स्थापित हो अथवा समाजवादी अर्थव्यवस्था 
जिसकी तरफ हमारा देश इस समय बढ़ रहा है। यह संघर्ष तो गोण है | मूल 
संघर्ष तो यही है कि बुनियादी शिक्षा सारी जनता की सर्वसामान्य न्यूनतम 
पर्याप्त प्राथमिक शिक्षा बनाई जाय अथवा उसमें उन लोगों के निहित स्वार्थो 
को भी संरक्षण दिया जाय जो कई पीढ़ियों से शिक्षा पाते आये हूँ और उसके 


from B. T., I (2) April 1958. 
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चल पर जिन्होंने समाज के साधारण जीवन स्तर से ऊपर उठकर अपना एक 
विशेष वर्ग स्थापित कर लिया है । बुनियादी शिक्षा को जो खतरा बड़े यंत्रों के 
आगमन से नहीं है वह खतरा इस बात से है कि आज जिन लोगों के हाथ में 
शिक्षा का संचालन है वे अव्वल तो उपर्युक्त विशिष्ट at से सम्बन्धित हैं और 
दूसरे वे लोग गाँवों में नहीं रहकर राजधानियों की चक्राचौंध में निवास करते 
हैं। शिक्षा के संचालकों से मेरा तात्पर्यं जितना हमारे राजमंत्रियों एवं 
शिक्षा विभाग के अधिकारियों से नहीं है उतना हमारे विश्वविद्यालयों से है 
जो कि प्राथमिक शिक्षा को अपने लिये पूर्व में भूमिका अथवा विद्यार्थियों का 
कच्चा माळ मुहैया करने वाला पूवं प्रबन्ध ही मानते हैं। विश्वविद्यालयों की 
नीति ऐसी नहीं बन पाई है कि प्राथमिक शिक्षा को सामान्य जनता की नाग- 
रिक जीवन की सामान्य तैयारी के रूप में स्वतन्त्रतापूर्वंक चलने दिया जाय 
ओर उस तैयारी को अपनी आधारशिला मानकर विश्वविद्यालय आगे की 
तालीम को समयोजित करें । देश में इतना बड़ा बुनियादी तालीम का आन्दोलन 
तथा काम हुआ है और बीस बरस से यह योजना संघर्षशील है परन्तु विश्व- 
विद्यालयों ने अपने लिए बुनियादी स्नातकों को आज तक मान्यता प्रदान नहीं 
की है, मानो बुनियादी शिक्षा नामक कोई वस्तु राष्ट्र में मौजूद ही न हो। जो 
रोग विश्वविद्यालयों में प्रवेश पाना चाहते हैं उनसे विश्वविद्यालय जिस योग्यता 
की 


अपेक्षा करता है, वह योग्यता नहीं है जो एक बुनियादी जाला में प्राप्त 
होती है बल्कि वह तो बही योग्यता 


शिक्षा के प्रवर्तन के पूवं एक प्रवेश 
यह्‌ रुख बुनियादी राष्ट्रीय शिक्षा 
बनाये बिना न तो गांघीवादी लोग 
भहानुभाव ही बुनियादी शिक्षा 


et 
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बाली है । यही कारण है कि इस वग द्वारा तथा विश्वविद्यालयों द्वारा बुनियादी 
शिक्षा पर अनेक आक्षेप होते रहते हैं और बुनियादी स्नातकों को विश्वविद्या- 
wal की मान्यता प्राप्त नहीं हो पाती है। इसके पीछे अचेतन भावना जो काम 
करती है वह यही है कि शिक्षा का जो महान ज्वार बुनियादी तालीम द्वारा 
उठने जा रहा है वह यथासम्भव धीमा हो, यथासम्भव विलम्बित हो । 

इस विषय में उच्च वर्ग को तथा विश्वविद्यालयों को जो ब्रह्मास्त्र उप- 
लब्ध है वह अंग्रेज़ी भाषा का प्रइन है । अंग्रेजी भाषा के प्रश्‍न को नाजुक बना- 
कर बुनियादी शिक्षा की प्रगति को सफलतापूर्वक रोका जा रहा है। बुनियादी 
शिक्षा का जहाँ तक सम्बन्ध है अंग्रेजी के विषय में सिर्फ इतनी सी बात रखी 
गई है कि जो शिक्षा भारत के चालीस करोड़ लोगों की न्यूनतम शिक्षा होने 
चाळी है उसमें अंग्रेजी भाषा की शिक्षा न तो सम्भव है, न वांछनीय है और न 
आवश्यक ही है । अतः बुनियादी शिक्षा को अंग्रेजी भाषा से मुकत रखा जाय 
ताकि वह देश में जल्दी से फले, आसानी से फैले और उससे देश को करोड़ों 
जनता में अपना घर का धन्धा छोड़कर नौकरी और दूसरे सफेदपोश कार्य 
sor की तृष्णा उत्पच्त न हो। परन्तु इतनी सी उचित आवाज के उठते ही 
इस तर्कोचित युक्ति को बहुत सी अप्रासंगिक एवं दूर-दूर की बातों की सामूहिक 
गर्जताओं में दबा दिया जाता है | चींटी को मारने के लिए मानो पंसेरी का 
प्रयोग किया जाता हो । जो व्यक्ति यों कहता है कि बुनियादी शिक्षा में अंग्रेजी 
का स्थान नहीं हो सकता है और नही होना चाहिए उसे प्रतिगामी एवं देशद्रोही 
भी कहा जाता है, क्योंकि ऐसा कहें और किये बिना तर्क और faa के 
सहारे उसे दबाया नहीं जा सकता TUT ये विश्वविद्यालय और विशिष्ट 
बर्गीय लोग अंग्रेज़ी के भविष्य के विषय में मिथ्या भय से पीड़ित हैं और अपने 
आग्रह में उसे ही हानि पहुँचा रहे हैं । अंग्रेजी भाषा में इतनी सम्पन्नता, इतना 
गुण और इतना सामर्थ्यं है कि उसे तालीम में जब्र्दस्ती थोपने की कोई आव- 
इयकता नहीं है । चाहे अंग्रेजी भाषा को बुनियादी शिक्षा में स्थान न मिले और 
चाहें विश्वविद्यालय एवं वर्तमान शिक्षित बर्ग उसकी वकालत छोड़ दे, दोनों 
ही दशाओं में देश में अग्रेजी का उचित स्थान उसके स्वयं गुणों के कारण बना 
रहेगा; अतः अंग्रेजी भाषा की इतनी ज्यादा चिन्ता करने या उस प्रश्‍न को 
इतना तूल देने का कोई कारण तब तक नहीं है जब तक कि वह प्रश्‍न हमारे 
(निहित carat से सम्बन्ध रखता हो । 

यह एक सामान्य सिद्धान्त है कि भयभीत मनुष्य बहुत सा निरर्थक एवं 
अंनर्थकारी काम कर बैठता है। यही दशा देश के वर्तमान अंग्रेजीदांओं की हो 
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रही है । हमें सोचना चाहिए कि हमारे राष्ट्र को टूटी-फूटी अंग्रेजी जानने ae 
अनन्त मनुष्यों की आवश्यकता है अथवा एक दो प्रतिशत अच्छे अंग्रेजी पंडितों 
की आवश्यकता है। हमारे देश में अंग्रेजी का प्रश्‍न परिमाण और संख्या का 
wat है अथवा गुण और कोटि का प्रइन है ? इसका उत्तर कोई भी समझदार 
व्यक्ति यही देगा कि हमारे देश को चन्द लाख बहुत अच्छे अंग्रेजी भाषा के 
पंडित चाहिएँ ओर करोड़ों भारतीयों में से प्रत्येक को न तो अंग्रेजीदां बनाया 
जा सकता है और न ऐसा करना आवश्यक या उचित है। जिस प्रकार हमें 
डॉक्टर और इंजीनियर चाहिएँ उसी प्रकार हमें एक सीमित संख्या में अंग्रेजी 
के श्रेष्ठ जानकार चाहिएँ। इस तरह के श्रेष्ठ अंग्रेजी विद्वानों का आविर्भाव 
तभी हो सकता है जब कि विदेशी भाषा सीखने की विशेष प्रतिभा रखने वाले 
छात्रों का चुनाव हो और जो इस चुनाव में उपयुक्त साबित हों उनको अंग्रेजी 
भाषा की शिक्षा के सर्वोत्तम साधन उपलब्ध किये जाये । आज भी हम अपने 
इंजीनियर ओर डॉक्टर इसी पद्धति से बना Wel यही पद्धति देश में अंग्रेजी 
के विद्वान्‌ पैदा करने के लिए काम में ली जानी चाहिए। 
आज हमारे ग्रेजुएटों का अंग्रेजी भाषा का स्तर बहुत गिर गया है ॥ 
इसका कारण यह है कि अंग्रेजी की शिक्षा के लिए हमारे पास जो अत्यन्त 
सीमित साधन हैं उन्हें हमने मिडिल स्कूलों की मंजिल तक व्यापक पैमाने पर 
faar डाला है। बहुत ही घटिया अंग्रेजी शिक्षक इन स्कूलों में उपलब्ध होते 
हैं । ये शिक्षक बच्चों के दिमागों में गळत अंग्रेजी के संस्कार इस हृद तक रूढ़ 
कर देते हैं कि विश्वविद्यालय के अंग्रेजी शिक्षकों के सामने समस्या यह नहीं 
होती कि विद्यार्थियों को अंग्रेजी कैसे सिखाई जाय, प्रत्युत्‌ समस्या यह होती है 
कि स्कूलों में गळत अंग्रेजी के जो संस्कार Rs हो गए हैं उनको छात्रों के 
दिमागों से कैसे धोया जाय। इससे तो यही अच्छा है कि बुनियादी शिक्षा 
के स्तर तक ही शिक्षा को अंग्रेजी भाषा के अनावश्यक बोझ से मुक्त रखा 
जाय ताकि बुनियादी शिक्षा के वास्तविक उद्देश्य की सफलता के लिए 
एकाग्रतापुर्वंक काम किया जा सके और साय ही हाईस्कूलों में भरती होने 
वाले छात्र खराब और गलत अंग्रेजी के संस्कार लेकर न आवें । 
परन्तु यहाँ एक आपत्ति उठाई जाती हैं कि किसी भी भाषा की समु- 
चित शिक्षा के लिए विद्यार्थी में उस भाषा का संस्कार बहुत कच्ची उम्र में ही 
पड़ना चाहिए | जब बच्चा हाई स्कूल में प्रविष्ट होता है तब उसकी उम्र पक 
जाती हूँ और तब उसे अंग्रेजी भाषा सीखने में कठिनाई होती है। अतः यदि 
अंग्रेजी शिक्षा देनी है तो उसका आरम्भ विद्यार्थी की कच्ची उम्र में चाहिए ॥ 
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यहाँ सोचने की बात है कि दुनिया में ऐसी कौन सी बात है जिसकी 
शिक्षा यदि हम ठीक से देना चाहें तो उसका संस्कार और बीजारोपण बच्चे की 
कच्ची अवस्था में नहीं हो सकता है या नहीं होना चाहिए | अतः हमें चुनना 
होगा कि कौन-कौन सी बातें जनता के जीवन के लिए इतनी आवश्यक हैं 
जिनके संस्कार एवं बीजारोपण के लिए बच्चे की कच्ची उम्र काम में ली जाय। 
अंग्रेजी भाषा को भारतीय जनता के जीवन के लिए हम उतना आवश्यक नहीं 
मानते, पर यदि मानें भी तो हमारे घरों और स्कूलों में और गाँवों में शहरों 
तक में वह फिजा और वह वातावरण उपलब्ध नहीं है कि जिसमें बच्चे की 
कच्ची उम्र में अंग्रेजी भाषा का संस्कार या बीजारोपण किया जा सके । यह 
वातावरण बहुत बड़े शहरों में बसने वाले बहुत चन्द घरों में ही उपलब्ध हैं । 
इसलिये अंग्रेजी भाषा सिखाने के लिये “बाल्य काल में ही संस्कार डाल देने 
या कच्ची उम्र में बीजारोपण कर देने का सिद्धान्त'' स्वीकार किया गया at 
उसे व्यावहारिक रूप देता असम्भव है एवं इस दिशा में जो प्रयत्न किया 
जायगा उससे अंग्रेजी भाषा के जो संस्कार पड़ेंगे । वे सुसंस्कार नहीं बल्कि गलत 
संस्कार होंगे जिन्हें मिटाकर सही अंग्रेजी सिखाने में आगे के अध्यापकों को 
कठिनाई होगी | 
अतः अंग्रेजी की शिक्षा की जो दूसरी पद्धति है वह हमारे काम की 
है । वह पद्धति यह है कि बुनियादी शिक्षा की आठ वर्ष की अवधि में विद्यार्थी 
अपनी मातृभाषा तथा एक और भारतीय भाषा का अभ्यास करे और जब भाषा 
एवं उसके स्वरूप का उसे कुछ बोध हो जाय और जो लोग विश्वविद्यालयों में 
प्रवेश नहीं कर बुनियादी शिक्षा तक ही पढ़ते हैं वे छात्र जब छंटकर अलग हो 
जाये तभी स्वयं विश्वविद्यालयों द्वारा अंग्रेजी भाषा का शिक्षण प्रारम्भ किया 
जाय | भाषा-शिक्षण में या तो संस्कार-पद्धति काम की है या फिर यह पद्धति 
काम की है कि विद्यार्थी एक सीमा तक जब अपनी भाषा पर काबू पा लेवे 
और भाषा के स्वरूप तथा अंगों को समझने लग जाय तब उसके सहारे से 
दूसरी माषा की शिक्षा का प्रारम्भ किया जाय । एक भाषा का सम्यक्‌ ज्ञान 
दूसरी भाषा को सीखने में कितना सहायक हैं TE किसी भी ऐसे व्यक्ति से 
छिपा नहीं है जिसने अनेक भाषाओं का अभ्यास किया है । गांधीजी स्वय 
कि अंग्रेजी भाषा सीखने की संस्कार-पद्धति 


इसकी उत्तम मिसाल थे 1 अतः जब कि à 
अपनाने में हम सफल नहीं हो सकते हैं तो उसकी शिक्षा का एक ही उपाय 


रहता है कि जब विद्यार्थी अपनी भाषा या भाषाओं पर कुछ काबू पा लेवे तब 
उसके सहारे से उसे विदेशी भाषा भी सिखायी जाय | लेखक ने ऐसा प्रयोग _ 
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शुरू किया था जि्षमें काफी हद तक मागं बनता जा रहा था और सफलता भी 
पर्याप्त मिलने लगी थी, परन्तु कुछ अनिवार्य परिस्थितियों से बह प्रयोग बीच 
में ही टूट गया । 
परन्तु कुछ लोगों का विचार है कि शायद छठी कक्षा से वैकल्पिक हैसि- 
यत से बुनियादी शिक्षा में भी अंग्रेजी को स्थान देना हो । परन्तु 'विकल्प' का 
यह प्रयोग जहाँ भी हुआ है वह 'अनिवार्य अंग्रेजी से भी घातक सिद्ध हुआ 
है । जब छठी कक्षा में भरती होने वाले विद्यार्थी से यों कहा जाय कि “देखो 
बच्चा, यदि नवीं कक्षा में भरती होकर विश्वविद्यालय की शिक्षा प्राप्त करने 
की सम्भावना अपने लिए सुरक्षित रखना चाहो तो अभी छठी कक्षा से ही 
अंग्रेजी पढ़ना शुरू कर दो, वरना बाद में तुम्हें इस जीवन में कभी भी विश्व- 
विद्यालय में प्रवेश नहीं मिल सकेगा, तुम्हारी उच्चतर शिक्षा के लिए अंग्रेजी 
जाने बिना और भी कोई प्रबन्ध सरकार न करेगी और तुम ऊँची नौकरियाँ 
पाने की इस जीवन में कोई आशा नहीं कर सकते । सोच लो, अंग्रेजी लेते हो 
या नहीं ।” तो इस परिस्थिति को अंग्रेजी को छोड़ सकने का विकल्प स्वातंत्र्य 
नहीं कहा जा सकता बल्कि इसे तो धमकी देकर अंग्रेजी का विषय पढ़ाना और 
अनिवार्यता के लांछन से बचना ही कहा जायगा । अंग्रेजी से अनभिज्ञ व्यक्ति 
के लिए जब तक विश्वविद्यालयों के द्वार बन्द हैं, जब तक अंग्रेजी न जानने 
वाला व्यक्ति हिन्दी और संस्कृत में भी एम० vo नहीं हो सकता है तब तक 
अंग्रेजी को वंकल्पिक विषय की संज्ञा देना निरर्थक है । 
अतः देश में जो लोग शिक्षा के कर्णधार हैं, और जो विश्वविद्यालयों 
की नीतियाँ निर्धारित करते हैं, उनसे इस लेख द्वारा यह अपील है कि गांधी- 
वाद और यंत्रवाद के गौण झगड़े में न पड़े बल्कि बुनियादी शिक्षा के प्रसार 
एवं उसके असली काम में विश्वविद्यालयों की अंग्रेजी विषयक नीति से जो 
वाधा है उसे शीघ्रातिज्ीत्र दूर करें। ऐसा करने से भारत में अंग्रेजी भाषा 
को कोई भी क्षति पहुँचने वाली नहीं है बल्कि उसकी शिक्षा का स्तर सुधर 
सकेगा ओर साथ ही बुनियादी शिक्षा के मार्ग में जो सबसे बड़ी बाधा है वह 
भी दूर हो जायेगी । aa बुनियादी शिक्षा का सच्चा स्वरूप प्रकट होगा और 
तभी वह हमारी आशज्ञाओं की पूति कर सकेगी । पर इसके लिये देश की ad- 
re अपने वगीय carat से ऊपर उठना होगा और अखिल 
z hee से समस्या को हल करना होगा । बुनियादी शिक्षा 


हम से इतना त्याग माँगती हैं और आशा की जानी चाहिए कि वह त्याग 
सम्भव होगा । 


Eo 


मनमोहन चौधरी 
सर्व सेवा संघ, 
वाराणसी 


नई तालीस का स्वरूप 


नई-तालीम में हम गाँवों के सन्दर्भ में सोचते आये हैं । गाँवों में इस देश के 
८५ प्रतिशत लोग रहते हैं और उनकी अवहेलना भी की गई है । इसलिये यह 
ठीक ही हुआ है, पर अब हमें सारे समाज के, गांव और शहर दोनों के 
सन्दर्भ में नई-तालीम पर सोचना होगा और उसका स्वरूप निर्णय करना 
होगा । गाँवों के हित की दृष्टि से भी यह आवश्यक हो जाता है। गाँवों के 
हित के लिए भाज सिफं गाँवों के स्तर पर सोचना भौर काम करना पर्याप्त 
नहीं है । सिफं नई-तालीम में नहीं, सर्वोदय आन्दोलन में सोचने की दिशा मोटे 
तौर पर यह रही है कि गांवों के बाहर की दुनिया गाँव पर हमला करने वाली 
है । उसके संतुलन को तोड़नेवाली है, और इसलिए उसे दूर ढकेलना है, गाँवों 
को उससे बचाना है, और कुछ हद तक उसको स्वीकार करना है तो मजबूरी से, 
एक जरूरी बुराई के तौर पर करना है। पर गाँवों की तरक्की के लिए उसके 
ऊपर के स्तर के उद्योग-घन्धों, व्यापार, यातायात के साधन, राजनैतिक संग- 
ठन आदि का सही विकास भी विधायक दृष्टि से जरूरी है। मिसाल के तोर 
प्रर यह आवदयक है कि देश में बिजली का उत्पादन जल्द-से-जल्द बढ़े और 
अधिक-से अधिक गाँवों में वह पहुँचाई जाए। उसके आधार पर गाँवों में छोटे 
और मध्यम प्रकार के उद्योग खड़े हों । इन उद्योगों के रिए आवश्यक यन्त्र 
साधन मुहय्या करने के लिए पर्याप्त इंजीनियरिंग उद्योग खड़े हों। फिर इस 
सिलसिले में फौलाद, सीमेंट, हैवी केमिकल्स आदि कच्चे सालों का भी सवाल 
आता है । उससे सम्बरिधत बितरण ओर मारकेटिंग का भी आता है। 

मेरा मतलब यह नहीं कि नई-तालीम आन्दोलन आथिक योजना बनाने 

from B. T., VIII (1) Jan. 1965. 
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की फिकर में पड़े । यह तो समग्र सर्वोदय आन्दोलन को सोचना है। और इन 
दिनों इस दिशा में कुछ चितन चला है । नई-तालीम के मंच पर से शिक्षण के 
बारे में हमें इस सन्दर्भ में सोचना है। हमें सोचना है कि fa प्रकार की तालीम 
राष्ट्र की सारी विधायक प्रवृत्तियों को आगे बढ़ानेवाला शक्तिशाली, डाय- 
नामिक और साफ़ दृष्टिवाला नेतृत्व हर स्तर पर पैदा करेगी । 
अपने देश की मामूली तालीम की सबसे बड़ी विफलता इसमें रही है 
कि वह नेतृत्व पैदा करने में समर्थ नहीं हुई । देश की जनता की आशाओं या 
आकांक्षाओं के साथ सिक्षितों की व्यक्तिगत अभिलापाओं को जोड़ने में समर्थ 
नहीं हुई । समाजवाद को ही हम राष्ट्र का सर्व-निम्न और सर्व-सामान्य ध्येय 
मानें तो उसका दिशा-दर्शन और प्रेरणा के साथ तालीम का कोई सम्बन्ध 
बना नहीं है । तालीम आज नौजवानों में ऐसी दृष्टि और प्रेरणा नहीं दे रही 
है जिससे उनमें से विविध दिशाओं में नया अभिक्रम करनेवाले शक्तिशाली 
व्यक्ति Far हों । नेतृत्व से मेरा मतलब कया है, उसके कुछ ठोस उदाहरण 
रखता हूँ । 
देश में जगह-जगह बड़े पैमाने पर निर्माण कार्य में हजारों इंजीनियर 
लगे हुए हैं । पर उनमें कितनों में एक बड़ा काम सफल कर दिलाने की बृत्ति 
हैं ? कितनों में काम के लिए सच्चा प्रेम है ? कितनों में अपने साथ करनेवालों 
को पराक्रम के लिए प्रेरित करने की शित है ? राउरकेला तथा भिलाई में 
काम करनेवाले विदेशी तज्ञों के साथ अपने लोगों की तुलना करते हैं तो शर- 
farar होना पड़ता है। 
राष्ट्रीय उद्योगों का संचालन पूँजीवादी ढंग से ही चलता है। उनमें 
भी मालिकःमजदूर भेद होता है । इनमें एक तरफ़ तो संगठन के स्वरूप में 
परिवर्तन करने का, मजदूरों को संचालन-कार्य में भागे लेने का मौका देने की 
बात है। पर दूसरी तरफ़ संचालकों की नई इष्टि और नेतृत्व के गुण पैदा 
करने की समस्या है । } 
i सरकारी कर्मचारियों की छापर! 


वाही तो सर्वविदित है । इसमें दपतर- 
शाही की परम्परा तथा लाळफीते का 


असर महत्त्व का होता है। पर कभी- 
कभी ऐसे अधिकारी भी देखने में आते हैं जिनमें समस्याओं के बारे में चिन्ता 


तथा अभिक्रमशीलता होती है। इन गुणों को अधिक गहरे तथा व्यापक करने 
में तालीम मदद कर सकती है | 


पंचायत से लेकर लोकसभा तक प्रतिनिधियों का क्रम बना हुआ 
क्षीय राजनीति में फेसे रहने के अलावा इनमें विधायक तथा गति- 


है। प 


5 


Fo 
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शील दृष्टि का अभाव होता है । नये समाज के सन्दर्भ सोचने की अक्षमता 
होती है । 

सहकारी (कोआपरेटिव्स) संस्थाओं का बड़ा स्थान अपनी आर्थिक 
योजना में मान्य हुआ है । पर उसके लिए जिस प्रकार के संगठन चाहिए, जिनमें 
व्यापारी कुशलता, पराक्रमशीलता, लोकतांत्रिक-कुशलता तथा सामाजिक-हृष्टि 
हो, उनकी कमी है । अपनी खादी ग्रामोद्योगों की संस्थाओं में भी कई बार 
लोकतांत्रिक कुशलता वाले संचालक नहीं होते । इससे कार्येक्ताओं, कत्तिनों 
और कारीगरों के साथ पूंजौवादी या सामन्तवादी ढेंग का असमाधानकारक 
सम्वन्ध होता है । तनाव बना रहता है । इस प्रकार के उदाहरण और बढ़ाये 
जा सकते हैं। 

इस समस्या का हल पुरानी तालीम में सैनिक स्कुल और पब्लिक स्कूल 
से करने का प्रयतत हो रहा है । पर ये वर्गमूलक समाज के सन्दर्भ में है। इनमें 
जनता के ऊपर राज करने वाला एक वर्ग पैदा किया जा रहा है, जनता के नेता 
नहीं | 

नेतृत्व के सवाल का निगेटिव स्वरूप विद्यार्थियों में दिशा-्रम और 
उद्देश्यहीन हलचलों में सामने आ रहा है, जिसे अनुशासनहीनता कहने का 
रिवाज पड़ गया है। नौजवानों में भावना, किसी बड़े ध्येय के साथ अपने को 
एकरूप करने की तमन्ना, पराक्रम की आकांक्षा, ये सब बीज-रूप में हैं। पर 
उनको विकसित करने के लिए, दिशा देने के लिए कुछ नहीं हो रहा है । अनु- 
शासन के बारे में अपने देश के शिक्षण afanat की दृष्टि पोलिस-स्टेट 
की दृष्टि है । नहीं तो राष्ट्रीय-अनुशासन का विकास एन०सी०सी० के जरिये 
करने की कल्पना किसी शिक्षणशास्त्री कंसे स्वीकार करते ? 
r अपने देश के हजारों होनहार नौजवान विदेश जाकर लौट नहीं 

रहे हैं । अपने देश की समस्याओं से जूझकर विजय पाने की तमन्ना उनमें 

नहीं है । स्पष्ट है कि अपना देश ऊँचे वेतन तथा जीवन की सुख-सुविधाएँ 
मुहय्या करने में अमेरिका की बराबरी नहीं कर सकेगा | तो अपने नौजवानों 
में ध्येयवाद, पराक्रमवृत्ति और नैतिक-हृढ़ता केसे TAT ? 

नयी-तालीम के पास इन सवालों का कुछ उत्तर तो है, अपने विद्यार्थियों 
में नेतृत्व के गुण पैदा करने में वह कुछ हद तक सफल तो हुआ है, पर यह 
ग्रामीण समाज के सन्दर्भ में । इस अनुभव का उपयोग -अग्रामीण क्षेत्र में भी 
करना होगा। नयी-तालीम के बारे में जो बड़ धारणाएँ बनी हुई हैं- उनको 
बदलने के लिए उसके इस महत्त्वपूर्ण पहलू को सामने लानाः होगा 1 यह नेतृत्व 
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विकास का सम्बन्ध व्यक्तित्व विकास से है । एक साम्यमूलक तथा लोकतांत्रिक 
समाज में नेतृत्व लोगों पर घाक जमाने की सामर्थ्यं पर या हुक्म निकालने के 
अधिकार पर आधारित नहीं होता, वह तो सृजनात्मक सूझ, पराक्रम की 
सामथ्यं और दूसरों को समझने की तथा उनसे मैत्री साधने की सामर्थ्यं पर 
आधार रखता है। इसलिए विनोबाजी ने इसे सेवकत्व कहा है और लोकतांत्रिक 
सामूहिक नेतृत्व को गण-सेवकत्व । इस दिशा में पिछले वर्षों में दुनिया में काफी 
चिन्तन और प्रयोग हुए हैं । नयी-तालीम को इस सबसे वाकिफ होना है, सम्पर्क 
रखना है, और आगे बढ़ना है । 
नेतृत्व याने विधायक अभिक्रम-शक्ति दो तरह का होगा । एक तो 
सीमित स्वरूप का होगा जो समाज में कुछ हद तक मान्य हुए विचारों और 
योजनाओं के आधार पर काम करेगा । दूसरे प्रक।र का नेतृत्व मान्यताओं को 
बदलने का क्रान्तिकारी काम करेगा |) इन दोनों प्रकार के नेतृत्व को पैदा 
करना है | 
दूसरी fear जिसमें नयी-तालीम को आगे बढ़ना है उसकी कुछ सूचना 
पहले आ चुकी है | हमें तकनीकी विकास के बारे में अधिक क्रियाशील बनना 
होगा । तकनीकी विकास के प्रति अपनी दृष्टि सशंक रही है। इसके बुनियाद 
में यह सराहनीय नियत रही कि अंत्योदय तथा आधिक समानता को दृष्टि से 
तकनीक का लाभ सबको बराबर मिल सकना चाहिए । सबसे पिछड़े हुए को 
मिल सकता चाहिए । इसलिए तकनीक के अमुक स्तर से आगे बढ़ने की अनिच्छा 
रही है। पर यह वस्तुस्थिति ध्यान में लाना होगा कि तकनीकी विकास की 
TT दुकड़ों में ही हो सकेगी। फिर वह फंलेगा । उसमें पूँजी का सवाल, 
SNM का सवाल, संगठन का सवाल आते हैं । इस परिस्थिति में साम्य का 
रास्ता यही हो सकता है कि जिनको विकसित तकनीक का लाभ मिले उनकी 
बढ़ी हुई आमदनी का एक हिस्सा दूसरों के विकास के लिए उपलब्ध हो | 
हमें अपने गाँवों में एक तकनीकी क्रान्ति लानी है और बुनियादीशाला 
को इसका केस्द्र-बिन्दु बनाना है । ग्रामोद्योग सिफं खादी और दर्जन भर परम्परा 


गत eet तक सीमित नहीं रहना चाहिए | पंजाब के गाँवों में छोटे-छोटे इन्जी- 
नियरिग उद्योगों का विकास बड़ी तेजी के साथ हो रहा है। ये सारे ग्रामोद्योग 
के दायरे में आयेंगे या नहीं ? नयी-ताळीम इनका लाभ लेगी और अपनी मदद 
देगी कि नहीं ? देश-भर में इस प्रक्रिया को फैलाना और उसके सामाजिक 
सन्दर्भ को व्यवस्थित करना हैया नहीं ? 
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aa का फैछाव हो रहा है उनके लिए आवश्यक जो लाखों तज्ञ, टेकनिशियन 
आदि चाहिएं वे नयी-तालीम के जरिए अधिक अच्छी योग्यता के पैदा हो सकते 
हैं या नहीं ? यह पहलू विचार में लेना होगा और देश के सामने भी रखना 
होगा | 

हम नयी-तालीम वालों को दो तरह से काम करना है । अपने विचारों 
को हमें समाज तथा सरकार के सामने रखकर जहाँ तक हो सके स्वीकार कर- 
वाना है और दूसरी तरफ at अपने ढेंग से कुछ काम करना है, प्रयोग करते 
रहना चाहिए । 

बुनियादी तालीम राष्ट्रीय शिक्षण-नीति के तौर पर मान्य हुई और यह 
भी सही है कि उसके आधार पर किसी प्रकार का सीरियस चिन्तन अधिकांरी- 
at में नहीं हो रहा है। इसमें एक तरफ तो अपने शिक्षण-खाताओं की रक्षण- 
शीलता है । पर दूसरी तरफ बुनियादी तालीम का इमेज भी ऐसा बन गया है 
जो पूवंग्रह पैदा करता है। इस इमेज को बदले बिना हम नयी-ताळीम को आगे 


नहीं बढ़ा सकेंगे । इसलिए हमें कुछ विद्यालयों में नयी दृष्टि से प्रयोग करना 


पड़ेगा । इन प्रयोगों में व्यक्तित्व तथा नेतृत्व निर्माण और तकनीकी विकास 
मुख्य मुद्दे होंगे । 

इन दिनों खादी ग्रामोद्योगों के साथ दूसरे सारे ग्रामीण उद्योगों के 
विकास की जिम्मेवारी खादी कमीशन द्वारा उठाने की बात सोची जा रही है। 
ऐसा हो तो बुनियादी तालीम के साथ इस कार्यक्रम का अनुबन्ध सध सकता 
है और बनियादी तालीम उसके लिए नेतृत्व और तज्ञ निर्माण का काम कर 
सकती है। इस तरह दोनों के सहयोग से देश के सामने एक नया नमूना खड़ा 


किया जा सकता है । 


